. V i o
S5 U’V/',%\ .
Ny » v
%) (028 i
é_ ,;,l : The Online Journal of Quality in
< @

Z Go;gggrs SAKARYA H.gherﬁuuon

1453 UNIVERSITY UNIVERSITY

International Conference on
Quality in Higher Education

Sakarya University
Esentepe Campus, Sakarya, Turkey

www.icqh.net

December 02-04, 2015

Editor in Chief
Prof. Dr. Muzaffer ELMAS

Editors

Prof Dr.Aytekin ISMAN
Prof.Dr.Colleen SEXTON
Prof.Dr.Douglas FRANKLIN
Prof.Dr.Teresa FRANKLIN



ICQH 2015

International Conference on Quality in Higher Education

Sakarya University
Esentepe Campus, Sakarya, TURKEY
www.icgh.net
Published Date
December 31, 2015

Editor in Chief
Prof.Dr.Muzaffer ELMAS

Editors
Prof.Dr. Aytekin ISMAN
Prof.Dr.Colleen SEXTON
Prof.Dr.Douglas FRANKLIN
Prof.Dr.Teresa FRANKLIN
Assoc.Prof.Dr.Ahmet ESKICUMALI

Copyrigth© 2015 by Sakarya University

All rights reserved. No portion of this book may be reproduced, by any process or
technique, without the express written consent of the Publisher.



ICQH 2 O 1 5 Proceedings Book, Sakarya / Turkey

Foreword

Degerli Katilimcilar,

Sakarya  Universitesi  tarafindan 3.sl
dizenlenen “Uluslararas1 Yiiksekogretimde
Kalite Kongresi (ICQH)”ne hosgeldiniz.

Sizleri Sakarya’da agirlamaktan blyik mutluluk
duyuyoruz.

Diizenlemekte  oldugumuz  “Uluslararasi
Yiiksekogretimde Kalite Kongresi” nin temel
amaci;  yiksekogretimde kalite konusunda
yapilacak c¢alismalar icin zemin olusturmak,
iiniversite egitiminde artan kalite sorunlarinin
¢cozuml icin Oneriler sunmak ve glnumiz
yiiksekogretim diinyasinda ortaya c¢ikan yeni
gelismeleri, arastirma sonuglarimi ve
uygulamalar1 paylagmaktir.

Bilindigi gibi, Sakarya Universitesi “Tiirkiye’de
Yiiksek Ogretimde Kalite” konusunda uzun bir
siredir calismaktadir. Bu c¢abalarin sonucu
olarak bu yil Avrupa Kalite Yonetim Vakfi
(EFQM) tarafindan 2015 EFQM Avrupa
Mukemmellik  Odiili’'nii  kazanmustir.  Bu
Kongre wvasitast ile  oncelikle  Sakarya
Universitesi olarak “Yiiksekdgretimde Kalite
Yolculugumuzdaki” bilgi ve deneyimlerimizi
sizlerle paylagmak istiyoruz.

Ayrica bagta Amerika Birlesik Devletleri olmak
tizere diinyanin degisik yerlerindeki iiniversite
ve kalite kuruluslarimdan davet ettigimiz saygin
bilim adamlarin1 da sizlerle bulusturuyoruz.
Yiiksekogretimde kalite alaninda uzman bu
akademisyenler kalite suregleri, akreditasyon,
yiiksekogretimde  ulusal  ve  uluslararasi
yeterlilikler konularinda sunumlar yaparak bilgi
ve deneyimlerini bizlerle paylasacaklardir.

Dear Participants,

Welcome to the third “International
Conference on Quality in Higher
Education (ICQH)” organized by the
Sakarya University.

We are delighted to welcome you in Sakarya.

The main purpose of the “International
Conference on Quality in Higher
Education” is to form a basis for future
studies in the field of quality in higher
education, to present solutions to increasing
problems in education quality, to share
modern  developments  and  research
applications in higher education.

As been known, Sakarya University has long
worked on “Quality in Turkish Higher
Education.” As a result of these efforts, we
received the prestigious 2015 Excellence
Award given by the European Foundation for
Quality ~ Manegement.  Through  this
conference, we would like to share our
knowledge and experience in our “journey in
quality in higher education.”

On the other hand we put you in touch with
many decent scientists coming from
universities and quality institutes in the
United States of America and all over the
world. These scientists who are masters of
quality in higher education will share their
knowledge and  experience  through
presentations in the areas of quality processes,
accreditation, national and international
qualifications in higher education.
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Kongremizin ikinci giinii, 4 ayr1 salonda
Yiiksekogretimde Kalite konusunda 100’{n
uzerinde sozli bildiri sunumu
gerceklestirilecektir. Kongremizde sunulan bu
bildiriler gectigimiz 2 yilda oldugu gibi bu yil da
kitapcik halinde basilarak bu konuda ¢alisan

akademisyenlere ~ ve  tim  Universitelere
gonderilecektir.
Uluslararasi Yiiksekogretimde Kalite

Konferansi’'miza katilim ve katkilart icin
yabanci misafirlerimize ve sizlere ¢ok tesekkiir
ediyor ve herkese basarili bir kongre diliyorum.

Prof. Dr. Muzaffer ELMAS
ICQH Diizenleme Kurulu Bagkani

Sakarya Universitesi Rektorii

On the second day of the conference, in four
different halls, more than one hundred
proceedings will be presented. These
proceedings will be published in the book
format, as it was the case with last two years,
and will be sent to academicians and
universities interested in quality in higher
education.

| thank to you and our international guests for
their participence and contributions to
International Conference on Quality in
Higher Education. | wish you all a
successful conference.

Prof. Dr. Muzaffer ELMAS
ICQH Honorary President
The Rector of Sakarya University
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1.SINIF OGREIMENLERiNiN OKUL ONCESI EGITIMIN
ETKILERINE ILIiSKIN GORUSLERI

) Aysel Berksoy
Hacettepe Universitesi, Egitim Bilimleri Enstitiisii, Okul Oncesi Egitimi Bilim Dal1, Ankara, Tiirkiye
ayselberksoy@hotmail.com

) ) Bagak Tagdan
Istanbul Arel Universitesi, Saglik Bilimleri Yiiksekokulu, Cocuk Gelisimi Boliimii, Istanbul, Tiirkiye
basaktasdan@gmail.com

OZET

2015 yilinda 81 ilde 6zel ve devlete bagli bircok okul dncesi egitim kurumuolmasina ragmen, okul dncesi
donemdeki biitiin ¢ocuklara ulagmak miimkiin olmamustir. Dolayisiyla, glinlimiizde ilkokul 1. Sinifa baglayan
¢ocuklarin bir kismi okul dncesi egitim kurumuna gitme firsati bulurken, bir kismu ilk defa 1.sinifta okulla
tanigmaktadir. Bu ¢alismanin amaci Tiirkiye’de okul dncesi egitim alarak ve almadan birinci sinifa baslayan
gocuklar arasindaki farkliliklarin incelenmesidir. Bu ama¢ dogrultusunda, veri toplama araci olarak 30 adet
”demografik bilgi formu “ ve ”anket “ kullanilarak 2015-2016 &gretim yilinda Ankara'da gérev yapan 1. simif
ogretmenlerine ulagilmistir. Arastirmanin 6n ¢alismasindan elde edilen sonuglara gére, okul dncesi egitimin
1.sinifa baslayan 6grencileri olumlu etkiledigi sonucuna varilmistir. Bu olumlu etkiler genellikle okula uyum
siirecinde, biligsel, sosyal ve ince motor gelisimi alanlarinda fark edilmektedir. Bunlara ek olarak,
ogretmenlerin bir kismi okul Oncesi egitimi alan ve almayan ¢ocuklarin 1.smifta farkli siniflarda egitim
gormeleri gerektigini savunurken biiyiik cogunlugu bu fikre sicak bakmamaktadir.

Anahtar kelimeler: okul 6ncesi, okul 6ncesi egitimin 6nemi

GIRIS

Diinyada ve iilkemizde egitim sistemi i¢indeki ilk basamagi okul 6ncesi egitim olusturmaktadir.cocugun bu
donemde temel fizyolojik ve psikolojik ihtiyaglarinin karsilanarak saglikli bir kisiligin temelinin atilmasi,
onun egitim siirecine aktif ve basarili bir uyum saglamasina olanak verir. Okul 6ncesi egitim programlari
gocugun yas ve gelisim diizeyine, bulundugu ¢evrenin 6zelliklerine, ¢ocugun ve toplumun ihtiyaglarina gore
farkli sekillerde hazirlanmaktadir. Uzman kisilerin hazirlayacagi egitim programlari ¢ocuk icin biligsel bir
ilerleme saglayabilecegi gibi, sosyal, fiziksel ve hareket gelisimlerini de hizlandirabilir (Bilir, 1993; Kandir,
1999; Aral, Kandir ve Can Yasar,2000; Yesilyaprak, 2000; Geng, 2001).

Okul Oncesi donemi; g¢ocugun cevresini arattirip tanimaya calistigl, ¢evresiyle iletisim kurmaya istekli
oldugu,yasadig1 toplumun deger yargilarini ve o toplumun kiiltiirel yapisina uygun davranis ve aligkanliklart
kazanmaya bagladig1 bir donemdir. (Demiriz, Ulutag ve Karadag, 2011).

Okul Oncesi Egitimin Onemi

Cocugun kalitimla getirecegi 6zelliklerinin ne kadar gelisecegi, nasil bigimlenecegi ve daha sonraki yillari ne
derece etkileyecegi aileye ait bazi1 6zellikler ile yakindan ilgilidir. Bunlar;ailenin sosyo-ekonomik ve sosyo-
kiiltiirel niteligi, ¢ocuklarina sagladiklari uyaricilar, aile bireylerinin birbirleri ile olan iliskileri, ¢ocuk
yetistirme tutumlari, sozel iletisim bigimleri, nasil bir model olusturduklari, saglik, beslenme, gelisim ve
egitim konularindaki bilgileri gibi 6zelliklerdir. Okul 6ncesi donem, yasamin temelidir.

Bu donemde 6grenme hizi ¢ok yiiksektir. Her yas grubunun genel gelisim 6zellikleri o yas grubundaki tim

¢ocuklar i¢in ortaktir; ancak her ¢ocugun kendine 6zgii oldugu da unutulmamalidir.

MEB programina gore, cocugun saglikli bir sekilde biiyiiyebilmesi, gelisebilmesi ve 6grenmeye karst olumlu
tutumlar gelistirebilmesi i¢in nitelikli biligsel uyaricilarin, zengin dil etkilesimlerinin, olumlu sosyal ve
duygusal deneyimlerin c¢ocuga sunuldugu ve c¢ocugun bagimsizliginin desteklendigi bir c¢evrenin
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yaratilmasina ihtiyag¢ vardir. Bu ise ancak saglikli bir aile ortami ve nitelikli bir okul &ncesi egitim ile
mimkdndr.

Yapilan arastirmada okul 6ncesi donemde ¢ocuklar biz yetiskinlerin destegine ihtiya¢ duyar. Bu g¢ocuklarin
yiizde 15’1 kisa donemde yiizde 5’i de uzun dénemde daha da 6zel bir destege ihtiya¢ duyar (Dougherty,
2014).Surasi agik ki ¢ocuklarin okul 6ncesinden baslayarak desteklenmesi, onlarin yalnizca okul basarisi igin
onemli olmakla kalmayip tiim yasamlar1 boyunca daha basarili olmalarini saglamak yoniinden 6nemlidir.

Okul Oncesi Egitimin Amaclar
Okul 6ncesi egitiminin amag ve gorevleri, milli egitimin genel amaglarina ve temel ilkelerine uygun olarak,
MEB programina gore;

1. Cocuklarin beden, zihin ve duygu gelisimini ve iyi aligkanliklar kazanmasini saglamak,

2. Onlar1 ilkokula hazirlamak,

3. Sartlar elverissiz ¢evrelerden ve ailelerden gelen ¢ocuklar i¢in ortak bir yetistirme ortami yaratmak,
4. Cocuklarin Tiirk¢eyi dogru ve giizel konugmalarint saglamaktir.

Okul o6ncesi egitim kurumlarina devam eden c¢ocuklarin zengin 6grenme deneyimleri araciligiyla saglikli
biiylimelerini; motor, sosyal ve duygusal, dil ve bilissel gelisim alanlarinda gelisimlerinin en iist diizeye
ulagsmasini, 6z bakim becerilerini kazanmalarini ve ilkokula hazir bulunmalarini saglamak amaci ile
gelistirilmigtir. Program, c¢ocuklarin gelisimlerini desteklemesinin yani sira biitiin gelisim alanlarinda
goriilebilecek yetersizlikleri dnlemeyi amagladigindan destekleyici ve Onleyici boyutlart olan ¢ok yonlil bir
program olma 6zelligi tasimaktadir.

Bu programin 6zeliklerine baktigimizda okul 6ncesi donemin 6nemi kabul edildigine goére birinci sinifa
baslayan ¢ocuklarin bu yonden gelismelerinin iligkili oldugu degiskenlerin ¢alisilmasi anlamlidir. Boylece
okul 6ncesi donemicocuklarin motor, sosyal ve duygusal, dil ve bilissel gelisim alanlarinda gelisimleri, 6z
bakim becerilerini kazanmalarini1 ve ilkokula hazir bulunmalariagisindan incelenmis olacaktir.

Bu noktadan hareketle gergeklestirilen ¢aligmanin birinci sinif 6gretmenlerinin okul Oncesi egitimin
etkilerine iligkin goriisler dikkate alinarak okul Oncesi egitimi konusunda farkindaligi artirmak ve
biliglendirmek amaci ile hazirlanmigtir.

YONTEM

Evren ve Orneklem

Bu arastirmanin evrenini, Ankara ili Etimesgut ilgesindeki M.E.B'na bagl ilkdgretim okullarinin
devam edenbirinci sinif 6gretmenleri olusturmustur.

Ankara ili Etimesgut ilgesinde 6 farkli ilkokularastirmanin érneklem grubunu olusturmustur.

Arastirmanin Uygulama ve Verilerin Toplanmasi
Verilerin toplanmasinda arastirmaci tarafindan hazirlanan "kisisel bilgi formu" ve "anket" kullanilmustir.
Arastirmanin amacina ulagmak i¢in asagidaki sorulara yanit aranmustir:

Anket sorular

1. Okul 6ncesi egitim alarak birinci sinifa baglayan ¢ocuklarla almadan baglayan ¢ocuklar arasinda
biligsel gelisim farkliliklar1 gézlemlediniz mi? Bunlar nelerdir?

2. Okul 6ncesi egitim alarak birinci sinifa baslayan ¢ocuklarda almadan baslayan ¢ocuklar arasinda
okula uyum ve adaptasyon siirecinde ne gibi farkliliklar gozlemlediniz?

3. Kendini ifade etmek, konusurken farkli kelimeler kullanmak gibi dil gelisimini etkileyen konularda
okul 6ncesi egitimi alan ¢ocuklarla almayan ¢ocuklar farkliliklar var midir? Varsa nelerdir?

4. Okul oncesi egitim alan c¢ocuklarla almayanlar arasinda motor gelisim alaninda (kaba ve ince
motor)gdzlemlediginiz farkliliklar nelerdir?

5. Okul dncesi egitim alarak birinci sinifa baglayan ¢ocuklarla almadan baslayan gocuklar arasinda
6zbakim becerileri acisindan farkliliklar gézlemlediniz mi? Bunlar nelerdir?

6. Okul dncesi egitiminin ilkokuldaki akademik basariy1 nasil etkiledigini diisiiniiyorsunuz?
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7. Eger okul dncesi egitim alan gocuklarla almayan ¢ocuklar okula basladiklarinda farkli smiflarda
egitim gorselerdi, bunun avantajlari/ dezavantajlar1 neler olurdu?

BULGULAR VE TARTISMA

Incelenen otuz anket drneginde birinci simf 6gretmenlerinin okul dncesi egitimin etkilerine iliskin goriisleri
gesitli sekilde yorumlanmig ve tartistlmistir. Anket sonuglarina goére Sgretmenlerin %76’s1 okul Oncesi
egitimi alan 6grencilerin 1.smifta okul ortamina ve kurallara daha iyi uyum sagladigini belirtmistir. Buna ek
olarak, dgretmenlerin %66°s1 okul oncesi egitimi alan 6grencilerin ince motor becerilerinin daha gelismis
oldugunu ve %63’ii ise 6grenme siirecinde daha aktif olduklarini sdylemistir.

Ogretmen yorumlarindan bazilari su sekildedir:

Uyum ve adaptasyon siireci bakildiginda okul 6ncesi egitimi alan ¢ocuk aktif,sosyal,okul kurallarina uyumlu
oldugu gorilmiistiir. Okul dncesi egitimi almayan ¢ocuk pasif, (Okula ilk basladiginda aglama gibi tepki
verdigi) ige kapanik, okul kurallarina uymakta zorluk yasadig1 gorilmiistiir.

Bilingsel gelisim siireci bakildiginda geometrik sekil, say1 kavramini daha iyi bildigi goriilmiistiir. Okul
oncesi egitimi almayan ¢ocuk kavramlari anlamada eslestirme siniflamada sikint1 yasadigi goriilmiistiir.

Dil gelisimi siirecine bakildiginda okul 6ncesi egitime katilan ¢gocuk kendini daha iyi tanima olanag1 bulur ve
baskalariyla benzer ve farkli 6zelikleri ayirt etigi oldugu goriilmiistiir. Kendini ifade ederken uzun ve diizgiin
climleler kurabildigi, akici ve anlasilir konusabildigi, s6zciikk dagarciginin daha zengin oldugu oldugu
goriilmiistiir. Okul dncesi egitimi almayan ¢cocuk kendini ifade etmede zorlandig1 goriilmiistiir. Kendini ifade
ederken kisa ve devrik climleler kurabildigi, sozciik dagarciginin zayif oldugu goriilmiistiir.

Oz bakim becerilerine bakildiginda farklilik goriilmemis. Bunun ailede verilen bir egitim oldugu
savunulmustur.

Motor gelisim siirecine bakildiginda okul dncesi egitimi alan gocuk kalem tutma, noktalar1 birlestirme zorluk
yasamadigi goriilmiigtiir. Okul Oncesi egitimi almayan ¢ocuk kalem tutmada zorluk yasadigi ¢iinkii ince
motor kaslar1 gelismedigi icin yoruldugu, yazmaya isteksiz oldugu goriilmiistiir.

Bu noktada okul 6ncesi egitim alip gelen ¢cocuk kalem tutmada yanlis 6grendiyse diizeltmesi daha zor oldugu
gOriilmistiir.

Bu noktada egitimin ilk basamagini olusturan okul Oncesi egitim gomlegin ilk diigmesidir ve bunun dogru
iliklenmesi gerektigi unutulmamalidir.

Eger okul Oncesi egitim alan ¢ocuklarla almayan ¢ocuklar okula basladiklarinda farkli siniflarda egitim
gorselerdi. Bunun avantajlar1 baktigimizda egitimi almayan gruba ¢izgi ¢aligmalarindan baslarken , egitim
alan grup ¢izgi ¢aligsmasi yapilmadan direk ses ¢alismalarindan baglanabilecegi tartisilmistir.

Eger okul Oncesi egitim alan ¢ocuklarla almayan ¢ocuklar okula basladiklarinda farkli simiflarda egitim
gorselerdi. Dezavantajlarina baktifimizda egitim almadan gelen ¢ocuklar igin adaptasyon siireci uzun
stirecegi ,akran egitiminden faydalanamayacagi tartigilmistir.

SONUC VE ONERILER
1. 5-6 Yasta okul 6ncesi egitim zorunlu olmalidir. Boylelikle dzellikle alt sosyo-ekonomik diizeyden
¢ocuklar i¢in egitimde firsat esitligi agcisindan olanak saglanabilir.
2. Caligmanin baska illerde de uygulanarak sonuglarin genellenebilirligi test edilmelidir.

3. Okul oncesi egitimi almig ve almamig olan g¢ocuklar ilkogretimin daha iist kademelerinde de
karsilastirilabilir.

4. Okul 6ncesi egitiminin akademik bagariya etkisi incelenebilir

5

Kaliteli ve kalitesiz okul dncesi egitimin etkileri arastirilabilir.

Sonug olarak;
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Arastirmanin bulgulart okul dncesi egitimin birinci sinifa baslayan dgrencileri olumlu etkiledigi sonucuna
vartlmistir. Bu olumlu etkiler genellikle okula uyum siirecinde, biligsel, sosyal ve ince motor gelisimi
alanlarinda fark edilmektedir. Gelisebilmesinde okul &ncesi donemde sistemli bir egitim almalarinin 6nemini
ortaya koymustur.

Okul oncesi yillar, cocugun yasamindaki en 6nemli donemlerden birisini olusturmaktadir. Okul &ncesi
yillarin 6nemi diisiiniildiigiinde, cocuga bu donemde verilecek nitelikli bir egitimin, onun ileriki yagantisinda
ulasacag1 basarilara bir zemin hazirlayacagi gercegi kendiliginden ortaya c¢ikmaktadir.Diger taraftan, bu
donemde verilecek egitimin kapsami ve niteligi de oldukca 6nemli bir konudur. Yapilan pek ¢ok arastirmada,
okul dncesi egitimde basar1 saglanmasinin ve bu basarinin siirdiiriilmesinin ancak aile ve okulun isbirligi ile
miimkiin olabilecegi goriisii desteklenmektedir. Cocuklarini herkesten iyi taniyan ebeveynler ve cocuklarla
deneyim sahibi olan 6gretmenler, ¢ocuga uygun programlarin hazirlanmasinda birlikte ¢alistiklarinda nitelikli
bir egitim ortami yaratilmis olacaktir.(Arabaci ve Aksoy,2005).
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OZET

Bu calismanin amaci, ilkdgretim 8. sinif dgrencilerinde sinav kaygisi ve verimli ders calisma
arasindaki iliskinin ortaya konulmasidir. Arastirmanin ¢alisma grubu, 6zel ve devlet okullart 8.
siniflarina devam etmekte olan toplam 485 6grenciden olusmustur. Arastirma bulgulari sunlardir:
1- Sinav kaygisi ile derin ders ¢alisma yaklasimi ve yiizeysel ders galisma yaklasimi arasinda
pozitif yonlii bir iliski vardir. Derin ders ¢alisma yaklasimi diizeyinin artmasi, kaygi diizeyini ve
sinav kaygisimin bedensel belirtiler diizeyini arttirmaktadir. 2- Derin ders c¢alisma yaklagimi
diizeyinin artmasi, sinav kaygisi alt boyutu olan sinavla ilgisiz diisiinceler diizeyinde anlamli bir
degisiklige neden olmamaktadir. 3- Yiizeysel ders g¢alisma yaklagimi diizeyinin artmasi, sinav
kaygist boyutu olan kayg: diizeyini, sinav kaygisi boyutu olan bedensel belirtiler diizeyini ve sinav
kaygist alt boyutu olan sinavla ilgisiz diisiinceler diizeyini arttirmaktadir. 4- Ders ¢alisma yaklasimi
sergileme durumuna gore, 6grencilerin sinav kaygilar1 arasinda anlamli farklilik yoktur. 5- Gelir
diizeyine gore sinav kaygi diizeylerinde anlamli farklilik vardir. Fakat gelir diizeyine gore, ders
calisma yaklasimi diizeylerinde anlaml1 farklilik yoktur. 6- Derin ders ¢alisma yaklasiminin kaygi
uzerine etkisi, cinsiyet degiskenine gore farklilik gdstermektedir. Derin ders ¢alisma yaklagimi
sergileyen kizlar, erkeklere gore, daha az kaygi duymaktadir. 7- Cinsiyete gore, ders calisma
yaklagimi diizeylerinde anlamli farklilik yoktur.

Anahtar Kelimeler: Sinav Kaygisi, Ders Calisma, Ortaokul, Sinav, Egitim.

GIRiS

Bireyin yasadigi bir ruhsal durum olarak ifade edilen kaygi (Manav, 2011), herhangi bir tehlikenin
korkusunun yansimasi seklinde bireyde ortaya g¢ikan tedirginlik ya da akil dis1 korku durumudur
(Budak, 2000; Biiyiikoztirk, 1997). Kaygili birey bir seylerden korkmus gibi, kendini rahatsiz
hisseder ve kuruntulu bir ruh halindedir. Kaygilt birey bir seylerden korkmus gibi, kendini rahatsiz
hisseder ve kuruntulu bir ruh halindedir (Dag, 1999). Kaygi, kalp atisinin hizlanmasi, terleme, kas
gerilmesi gibi fizyolojik belirtileri ve aktif kagma veya pasif kagcinma gibi davranislar1 da igerir
(Ozusta, 1993).

Sinav Kaygisi

Okul basarisinda, bireyin 6grenme istegi ve egitime, 6grenmeye, okula, 6gretmene karsi tutumu ve
verimli ders calisma yollarini bilmesi 6grenme istegi gibi pek faktoriin yani sira, dgrencinin
basarili olmasini etkileyen bir faktérde sinav kaygisidir (Razon, 2015; Selguk, 1987). Sinav
kaygisi, insan yasaminda ve kisilik teorilerinin merkezinde olan kayginin en siklikla yasandigi
durumlardan biridir. Sinav kaygisi, formal bir sinav ya da degerlendirme durumunda yasanan,
bireyin gercek performansini ortaya koymasint engelleyen biligsel, duyussal, davranissal 6zellikleri
olan, bireyde gerginlik yaratan hos olmayan bir duygu durum olarak tanimlanabilir (Oner, 1989).
Sinav kaygisi, sinavdan Once baslayan ve sonrasinda da devam eden, 0grenilen bilginin, sinav
sirasinda etkili sekilde kullanilmasini engelleyen ve basarinin diismesine neden olan yogun kaygi

L Bu ¢alisma, Nisantasi Universitesi Sosyal Bilimler Enstitiisinde yapilan, yiiksek lisans tezinden tretilmistir.
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durumudur (Tirkiye Psikiyatri Dernegi, 2015; Yalginkaya, 2011). Sinav kaygist yiiksek olan
bireyler, herhangi bir sinav/degerlendirme durumunda “6zvarliginin” tehdit edildigi korkusuna
kapilirlar. Yalnizca sinavda degil, grup ig¢inde konusma, soru sorma, sorulara cevap verme,
tartismalara katilma, yiiksek sesle okuma gibi etkinliklerde de korkulu, sinirli, gergin ve heyecanl
olurlar. Bu durum, bireylerin kendilerine doniik olumsuz diisiinceleri (kuruntular1) dikkatlerinin
kolayca dagilmasina neden olur (Hekim, 2015).

Sinav kaygisinin kuruntu ve duyussallik olmak iizere iki boyutu vardir. Kuruntu boyutu, sinav
kaygisinin biligsel boyutudur. Bireyin kendisi hakkindaki olumsuz degerlendirmelerini,
basarisizligina ve yetersizligine iliskin olumsuz diisiincelerini ve i¢ konusmalarini igerir. Kuruntu,
bireyin sinav sirasinda yapilmasi gerekeni yapamayacagina, karsilasti§i problemi ¢dzemeyecegine
inandig1, “ya basaramazsam, ya yapamazsam” gibi olumsuz diisiincelerle dikkatinin dagilmasina
neden olan bir siiregtir. Sinav kaygisinin duyussallik boyutu ise, sinav sirasinda kaygi ile ilisgkili
fizyolojik tepkilerdir. Somatik belirtiler -hizli kalp atigi, mide agrisi, agiz kurulugu, bas agrisi- ve
gerginlik, sinirlilik gibi bedensel tepki gibi belirtiler gézlemlenir (PDR, 2015; Oner, 1989).

Kayg1 ve basar1 arasindaki iliskinin yoni ile ilgili alan yazindaki arastirma sonuglarina gore, kaygi
ile basar1 arasindaki iliski ters yonlidiir. Yiiksek derecede kaygi basarinin diismesine, orta siddette
kaygi ise, basariy1 en yliksek seviyeye ulasmaktadir. Kaygi diizeyinin ¢ok diisiik olmast ya da hig
olmamasi1 basar1 diizeyinin diismesine neden olabilmektedir (Mertol Hgar, 1996; Kazanci, 1989;
Capkin, 2011; 1zg1'i ve Giiclim, 2015).

Verimli Ders Calisma

Verimli ders ¢alisma, 6grenme ve ders ¢alisma siireglerinin bilingli olarak 6grenmeyi saglayict
bicimde gerceklestirilmesidir. Verimli ders ¢alisma ve 6grenme yollari, amaca uygun davranislari
icerir ve dgrenmeyi kolaylastirici, kalicilastirict ve arttirict nitelik tasir (Ozer, 1993). Verimli
calismanin basta gelen kosulu, bireyin beden ve ruh sagliginin yerinde olmasidir. i¢c huzursuzluklar,
bedensel ve zihinsel yorgunluk, gerginlik gibi durumlar verimli ¢alismayr olumsuz yonde etkiler.
Ogrenmeye karsi istek, olumlu tutum, ders calisma motivasyonu, ger¢ek¢i beklentiler, derse hazir
olus, calisma davranisi iizerinde kisisel ve ¢evresel kontrol, derse katilim, 6gretmenin islevi ve ev
ddevleri gibi durumlar olumlu bicimde etkiler (Bilgi Universitesi, 2015; Mertol Ilgar, 1996).

Alan yazinda 6grenme yaklagimlari iki boyutta ele alinmaktadir. Bunlar; derinlemesine yaklagim ve
yizeysel yaklagimdir (Beyaztas ve Senemoglu, 2015). Derinlemesine yaklasim, 6grenmeye istekli
olma, igerikle yogun ve elestirel bir etkilesime girme, olaylarla sonuglari arasinda iligski kurma ve
tartismanin mantigini incelemeyi igerir. Bu yaklasim, 6grencilerin konular1 anlamasi ve bunun
altinda yatan ilkeleri fark etmesini saglar. Derinlemesine 6grenme yaklasimi, yeni bilgileri daha
once kazanilmis olanlarla iliskilendirme, 6grenme materyalinin farkli yonlerini ¢aligma, 6grenme
materyali, giinliilk yasam ve kisisel deneyimler arasindaki baglant: noktasi ile ilgili aragtirma yapma
gibi boyutlar1 igerir. Bu yaklasimi kullanan 6grenciler, anlayarak Ogrenir, 6grenme gorevinin
yapisiyla ilgilenir, kuramsal fikirler ile giinliik deneyimleri arasinda baglantilar kurabilir ve ele
aldiklar1 igerigi uyumlu bir biitiine donistiiriip yapilandirabilir. Boylece, konular1 daha iyi
kavrayabilir, elestirebilir ve farkli durumlara uygulayabilirler. Yiizeysel yaklasim ise, ogrencilerin
ogrenme gorevinin gerekliliklerini yerine getirirken, en az sorun ¢ikaracak yolla isi tamamlama
amacina dayanir. Bu yaklagim, &grencinin basarili olmak i¢in en hizli yolu se¢gme egilimini,
derinlemesine sorular sormadan grenmesini, dogrusal bicimde ¢aligmasini ve bir konu ile en alt
diizeyde ilgilenmesini yansitir. Yiizeysel yaklasimda, digsal beklentilerin karsilanmasi yoluyla zor
durumda kalmay1 dnleme ve olumsuz sonuglardan kaginma yollarinin aranmasi s6z konusudur. Bu
yaklasimi kullanan oO6grenciler, 6grenme etkinligi iist diizey bilissel siiregleri ise kosmay1
gerektirdigi halde, diisiik biligsel diizeyli etkinlikleri kullanma egilimi gdsterir. Yalnizca gerekli
olan gdrevleri yapma amacint giiderler. Bu ogrenciler, degerlendirmeye yonelik olarak bilgiyi
ezberlerler, ilkeleri drneklerden ayirmada basarisizdirlar ve 6grenmeyi dissal bir zorlama olarak
degerlendirirler (Y1ldiz, 2015).

Oz olarak, sinav kaygisi ile ders calisma tutum ve aliskanliklari, dgrencilerin okul basarisini
etkileyen en &nemli faktorlerin basinda gelmektedir. Bu durum, bireyi ve tim toplumu
ilgilendirmekte ve etkilemektedir. Sinav kaygisinin azaltilmasi, d6grencilerin verimli ders calisma
yontemlerini bilme ve kullanmalar1 ile miimkiindiir. Bu nedenle, bu ¢aligmanin basta 6grenciler
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olmak iizere, veli, 6gretmen, yoneticilere, egitim politikacilarina ve kamuya katki saglayici oldugu
diisiiniilmektedir. Bu dogrultuda, calismanin temel problemi, ilkégretim 8. sinif dgrencilerinde
sinav kaygisi ve verimli ders ¢aligma arasindaki iligskinin ortaya konulmasidir. Bu temel problem
dogrultusunda arastirmanin alt problemleri ise sunlardir:

1- [lkoégretim 8. simif dgrencilerinde derin ders c¢alisma yaklasiminin ve yiizeysel ders
¢alisma yaklasiminin kaygi, bedensel belirtiler ve sinavla ilgisiz diiglinceler ilizerine etkisi var
midir?

2- Ilkogretim 8. Sinif dgrencilerinde ders calisma yaklasimina goére sinav kaygi diizeyleri
farklilagsmakta midir?

3- [lkdgretim 8. sinif 6grencilerinde gelir diizeyine gore sinav kaygi diizeyi ve ders calisma
yaklasimi farklilasmakta midir?

4- flkogretim 8. Sinif cinsiyete gére sinav kaygisi diizeylerinde ve ders ¢alisma yaklasimi
diizeylerinde anlaml1 farklilik var midir?

YONTEM

Bu c¢aligsmada, arastirma ydntemi olarak, tarama modellerinden iliskisel tarama modeli
kullanilmistir. iliskisel tarama modelleri, iki ve daha fazla degisken arasinda birlikte degisim
varligini ve derecesini belirlemeyi amaglayan arastirma modelidir (Bozgeyikli, 2015). Bu modelle,
O0grencilerin verimli ders ¢alisma ile sinav kaygilar1 arasindaki iliski ortaya konulmaya caligilmigtir
(Karasar, 2003). Arastirma evreni, Istanbul ili Sariyer ilgesinde egitim goren toplam 4501
ilkogretim 8. simf Ogrencisinden olusmustur. Arastirma oOrneklemi ise, Istanbul ili Sariyer
ilcesindeki 6zel ve devlete ait ilkogretim okullarinda egitim ve dgrenim goren tesadiifi drnekleme
ile se¢ilmis toplam %99 giiven araliginda, %5 hata payi ile yaklasik olarak 500 6grenciden olusmustur.

Arastirmada veri toplama araglari olarak, Tiirk¢e uyarlamasi Akin, Demirci ve Arslan (2012)
tarafinda yapilan, Benson ve El-Zahhar (1994) tarafindan gelistirilen “Revize Edilmis Sinav
Kaygis1 Olgegi” ve Tiirkge uyarlamasi Yilmaz ve Orhan (2011) tarafinda yapilan, Biggs (1987)
tarafindan gelistirilen “Verimli Ders Calisma Olgegi” kullanilmistir.

BULGULAR

1- flkogretim 8. Stmf Ogrencilerinin Siav Kaygisi Diizeyleri

Tablo 1 Katilimcilarin Sinav Kaygisi Diizeyleri

n Ortalama SS
Gerginlik 485 242 74
Bedensel belirtiler 485 1.64 .60
Endise 485 2.13 .59

Tablo 1’¢ gore, katilimcilarin sinav kaygist diizeyleri, en yiiksekten diisiige gerginlik (2.42), endise
(2.13) ve bedensel belirtiler (1.64)’dir.

2- Ders Calisma Yaklasimi Diizeyleri:

Tablo 2 Katilimcilarin Ders Calisma Y aklagimi Diizeyleri

n Ortalama SS
Derin Yaklagim 485 27.57 7.37
Yiizeysel Yaklagim 485 25.86 6.68

Tablo 2’ye gore, katilimcilar derin ders ¢alisma yaklagimini (27.57), yiizeysel ders calisma
yaklasimina (25.86) gore daha ¢ok kullanmaktadirlar.
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3- ilkégretim 8. Simf Ogrencilerinde Simav Kaygis1 Ve Ders Calisma Yaklasini Arasindaki
Mliski:

Tablo 3 Ders Calisma Yaklasimi ile Sinav Kaygis1 Arasindaki {liski Analizi

. Bedensel . Sma‘.d?rla Derin Yuzeysel
Gerginlik belirtiler Endise ..H..gISIZ Yaklagim Yaklagim
diisiinceler

r 1 517" .686™ .368™ .206™ .193™
Gerginlik p .000 .000 .000 .000 .000
n 485 485 485 485 485 485
Bedensel r 517 1 4917 397" 192" .206™
belirtiler p .000 .000 .000 .000 .000
n 485 485 485 485 485 485
r .686™ 491™ 1 493" .150™ .209™
Endise p .000 .000 .000 .001 .000
n 485 485 485 485 485 485
Sinavlarla r .368™ 3977 493" 1 -.051 .296™
flgisiz p .000 .000 .000 .263 .000
diistinceler n 485 485 485 485 485 485
r .206™ 192" .150™ -.051 1 163"
Derin Yaklagim p .000 .000 .001 .263 .000
n 485 485 485 485 485 485
Yiizeysel r 193" 206 .209™ .296™ 163" 1

Yaklagim p .000 .000 .000 .000 .000
n 485 485 485 485 485 485

**0.01 diizeyinde anlamli iligki (2-tarafli).

Tablo 3’e gore, derin ders ¢aligma yaklagimi ile gerginlik arasinda .206 diizeyinde (p=.000, p<.05),
Bedensel belirtiler boyutu ile .192 diizeyinde (p=.000, p<.05), Endise boyutu ile .150 diizeyinde
pozitif yonlii (p=.001, p<.05) anlaml1 bir iliski vardir.

Yiizeysel ders ¢alisma yaklagimi ile Gerginlik arasinda .193 diizeyinde (p=.000, p<.05), Bedensel
belirtiler boyutu ile .206 diizeyinde (p=.000, p<.05), Endise boyutu ile .209 diizeyinde (p=.000,
p<.05), sinavlarla ilgisiz diisiinceler boyutu ile .296 diizeyinde pozitif yonli anlamli bir iliski
oldugu tespit edilmistir.

4- Derin Ders Caliyma Yaklasiminin Kayg: Uzerine Etkisi:

Tablo 4 Derin Ders Calisma Yaklasimin Kaygi ile Iliskisi
Standardize Standardize

edilmemis Katsayilar  Katsayilar i Model
B Standart Beta P R? E
Model Hata P
Sabit 1.845 128 14.386 .000
Derin 021 004 206 4.623 .oop ‘042 21.370 .000

Yaklagim
Bagimli: Kaygi
Bagimsiz: Derin Ders Calisma Yaklagimi

Tablo 4’e gore, derin ders ¢alisma yaklasiminin kaygi ile olan neden sonug iliskisini sinamak
amacli yapilan basit dogrusal regresyon analizi sonuglarina gore, derin ders c¢alisma yaklagiminin
kayg1 ilizerinde pozitif yonlii (p=.000, p<.05) ve 0.206 diizeyinde etkisi vardir. Diger bir deyisle
derin ders ¢aligma yaklagimi diizeyinin artmasi, kaygi diizeyini arttirmaktadir

5- Derin Ders Calisma Yaklasiminin Bedensel Belirtiler Uzerine EtkKisi:
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Tablo 5 Derin Ders Calisma Yaklasiminin Bedensel Belirtiler ile Iliskisi
Standardize

Standardize

edilmemis Model
Katsayilar Katsayilar t p
B Standart Beta 2
Model Hata R F P
Sabit 1.202 .104 11.556 .000
Derin 016 004 192 4308 000 .037 18.651 .000
Yaklagim

Bagimli: Bedensel Belirtiler
Bagimsiz: Derin Ders Calisma Yaklasimi

Tablo 5’e gore, derin ders ¢aliyma yaklasiminin bedensel belirtiler ile olan neden sonug iliskisini
sinamak amacli yapilan basit dogrusal regresyon analizi sonuglarina gore, derin ders g¢alisma
yaklasiminin bedensel belirtiler {izerinde pozitif yonli (p=.000, p<.05) ve 0.192 dlzeyinde etkisi
vardir. Diger bir deyisle, derin ders ¢alisma yaklagimi diizeyinin artmasi sinav kaygisinin bedensel
belirtiler diizeyini arttirmaktadir.

6- Derin Ders Calisma Yaklasiminin Sinavla ilgisiz Diisiinceler Uzerine Etkisi:

Tablo 6 Derin Ders Calisma Yaklasiminin Sinavla Ilgisiz Diisiinceler ile Iliskisi
Standardize edilmemis  Standardize

Katsayilar Katsayilar ¢ Model

B Standart Beta P R2 =
Model Hata P
Sabit 2.102 128 16.386 .000
berin -.005 004 -.051 1120 263 003 1.254 263

Yaklagim
Bagimli: Sinavla Ilgisiz Diisiinceler
Bagimsiz: Derin Ders Calisma Yaklasimi

Tablo 6, derin ders ¢alisma yaklasiminin, sinavla ilgisiz diislinceler ile iliskisini belirlemek i¢in
yapilan basit dogrusal regresyon analizi sonuglarina gore, derin ders ¢alisma yaklagiminin, sinavla
ilgisiz diigiinceler tizerinde negatif yonlii (p=.263, p>.05) ve -0.051 diizeyinde iliskisi anlamli
degildir. Diger bir deyisle, derin ders calisma yaklasimi diizeyinin artmasi, sinav kaygisi alt boyutu
olan sinavla ilgisiz diisiinceler diizeyinde etkili degildir.

7- Yiizeysel Ders Calisma Yaklasimimin Kayg: Uzerine Etkisi

Tablo 7 Yiizeysel Ders Calisma Yaklasiminin Gerginlik ile iliskisi
Standardize edilmemis Standardize

Katsayilar Katsayilar T Model

B Standart Beta P R? E
Model Hata P
Sabit 1.861 133 14.011 .000
Yuzeysel 022 .005 193 4332 000 ‘037 18.770 .000

Yaklagim
Bagimli: Gerginlik
Bagimsiz: Yiizeysel Ders Calisma Yaklagimi

Tablo 7’ye gore, yiizeysel ders calisma yaklagiminin kaygi ile olan neden sonug iligkisini sinamak
amacli yapilan basit dogrusal regresyon analizi sonug¢larina goére, ylizeysel ders calisma
yaklasiminin kaygi lizerinde pozitif yonli (p=.000, p<.05) ve 0.193 diizeyinde anlamli etkisi
bulunmaktadir. Diger bir deyisle, ylizeysel ders ¢alisma yaklasimi diizeyinin artmasi, sinav kaygisi1
boyutu olan kaygi diizeyini arttirmaktadir.
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8- Yiizeysel Ders Calisma Yaklasiminin Bedensel Belirtiler Uzerine Etkisi

Tablo 8, yilizeysel ders caligma yaklagiminin bedensel belirtiler ile olan neden sonug iliskisini
sinamak amacli yapilan basit dogrusal regresyon analizi sonuglarina goére, ylizeysel ders ¢alisma
yaklagiminin bedensel belirtiler {izerinde anlamli (p=.000, p<.05) ve 0.206 diizeyinde etkisi
bulunmaktadir. Diger bir deyisle, ylizeysel ders ¢alisma yaklasimi diizeyinin artmasi, sinav kaygisi
boyutu olan bedensel belirtiler diizeyini arttirmaktadir.

Tablo 8 Yiizeysel Ders Calisma Yaklasiminin Bedensel Belirtiler ile iliskisi

Standardize edilmemis Standardize
Model
Katsayilar Katsayilar t
B Standart Beta P R? F
Model Hata P
Sabit 1.155 107 10.779 .000
Yuzeysel 019 004 206 4631 .00 043 21.442 .000
Yaklasim
Bagimli: Bedensel Belirtiler
Bagimsiz: Yiizeysel Ders Calisma Yaklagimi
9- Yiizeysel Ders Calisma Yaklasiminin Sinavla Ilgisiz Diisiinceler Uzerine Etkisi
Tablo 9 Derin Ders Calisma Yaklasiminin Sinavla Ilgisiz Diisiinceler ile iliskisi
Standardize edilmemis Standardize
Model
Katsayilar Katsayilar ¢
B Standart Beta P R2 =
Model Hata P
Sabit 1.127 127 8.897 .000
Derin 032 005 296 6.812 000 088 46-407 .000

Yaklasim
Bagimli: Sinavla Ilgisiz Diisiinceler
Bagimsiz: Yiizeysel Ders Calisma Yaklagimi

Tablo 9, yiizeysel ders ¢alisma yaklasiminin sinavla ilgisiz diisiinceler ile olan neden sonug
iliskisini sinamak amagli yapilan basit dogrusal regresyon analizi sonuglarina gore, yiizeysel ders
¢alisma yaklasiminin sinavla ilgisiz diisiinceler iizerinde pozitif yonli, (p=.000, p<.05) ve 0.296
diizeyinde etkisi bulunmaktadir. Diger bir deyisle, yiizeysel ders g¢aligma yaklasimi diizeyinin
artmasi, sinav kaygisi boyutu olan sinavla ilgisiz diisiinceler diizeyini arttirmaktadir.

10- Ders Calisma Yaklasimina Goére Sinav Kaygi Diizeyleri
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Tablo 10 Ders Calisma Yaklagimina Gore Sinav Kaygi Diizeylerindeki Farklilik Tespiti

Ders Calismaya n  Ortalam Std. Hata t p
Yaklagim Tarzi a
Derin Yaklagim 257 2.43 .696 .694
Gerginlik Yizeysel 228 2.40 795 .393
Yaklasim
Derin Yaklagim 257 1.66 .602 .305
Bedensel belirtiler Ylzeysel 228 161 600 1.028
Yaklasim
Derin Yaklagim 257 2.13 .555 .998
Kaygi Yizeysel 228 213 630 .003
Yaklagim
Lo Derin Yaklagim 257 1.86 .655 .001
Sinavlarla Ilgisiz Yiizevsel 3.270
Diisiinceler y 228  2.08 789 '
Yaklagim

Tablo 10, ders calisma yaklasimi sergileme durumuna gore 0grencilerin sinav kaygilar1 arasinda
anlamli farklilik olup olmadigini tespit etmek igin yapilan t testi sonuglarina gore, gerginlik
(p=.694, p>.05), bedensel belirtiler (p=.305, p>.05) ve kaygt (p=.998, p>.05) alt boyutlarinda ders
¢alisma yaklasimina gore anlamli farklilik yoktur. Sinavla ilgisiz disiinceler (p=.998, p>.05)
boyutunda, yiizeysel ders ¢alisma yaklasimi sergileyen &grenciler, derin ders ¢alisma yaklasimi
sergileyenlere gore, daha fazla sinavla ilgisiz diisiincelere dalmaktadir.

11- Gelir Diizeyine Goére Sinav Kaygi Diizeyi Farklilasmakta midir?

Tablo 11, gelir diizeyine gore sinav kaygi diizeylerinde farklilik olup olmadigini tespit etmek igin
yapilan ANOVA testi sonuclarina gore, Gerginlik (p=.000, p<.05), Bedensel belirtiler (p=.002,
p<.05), Kayg1 (p=.000, p<.05) alt boyutlarinda gelire gore anlaml1 farklilik oldugu tespit edilmistir.
Bu farkliligin kaynagini tespit edebilmek i¢in yapilan Post-Hoc testleri sonuglarina gore, gerginlik,
bedensel belirtiler ve kaygi alt boyutlarinda, 2500 TL ve alti gelire sahip ailelerin ¢ocuklarinin
kaygi diizeyinin 2500-4500 ve 4500 TL ve lizeri gelire sahip olan ailelerin ¢ocuklarindan daha
yliksek oldu bulunmustur.

Tablo 11 Gelir Diizeyine Gore Sinav Kaygi Diizeylerindeki Farklilik Tespiti
N Anlamlilik  Std. F p Fark (Tamhane

Sapma ve Scheffe)
1 2500 lira ve al 153 2.63 725 1>2 (p=.000),
.. 2 2500-4500 aras1 199  2.30 695 1>3 (p=.007),
Gerginlik 3 4500 lirave isti 133 2.36 787 9:590 .000
Total 485  2.42 744
1 2500 lira ve aln 153 1.77 657 1>2 (p=.014),
Bedensel 2 2500-4500 arast 199  1.59 542 org ogp 173 (P=.007),
belirtiler 3 4500 lira ve Usti 133 1.55 .596 ' '
Total 485  1.64 601
1 2500 lira ve aln 153 2.28 580 1>2 (p=.000),
2 2500-4500 aras1 199  2.02 558 1>3 (p=.027),
Kayg: 3 4500 lira ve Ustd 133 2.10 618 o772 .000
Total 485 213 591
larla — 2500 lira ve alt1 153 1.98 .700
Isllggivzar ® _2500-4500 arast 199 1.95 12 oes
diisiinceler — 4500 lira ve Gstl 133 1.96 .788
Total 485  1.96 729
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12- Gelir Diizeyine Gore Ders Calisma Yaklasimi Diizeyi Farklilasmakta midir?

Tablo 12 Gelir Diizeyine Gore Ders Caligma Yaklagimi1 Diizeylerindeki Farklilik Tespiti
N Anlamlilik Std. Sapma F P

Derin Strateji 2500-4500 arast 199 13.70 3.987 .085
4500 lira ve st 133 14.14 4.143 2.472
Total 485 14.12 3.932
2500 lira ve alt1 153 14.50 3.325
Ylzeysel 2500-4500 arasi1 199 14.21 3.835 818 442
Strateji 4500 lira ve Gsti 133 13.94 3.994 ' '
Total 485 14.23 3.726

Tablo 12, gelir diizeyine gore ders ¢alisma yaklasimi diizeylerinde anlamli farklilik olup olmadigini
tespit edebilmek i¢in yapilan ANOVA testi sonucunda, gelir diizeyine gore ders ¢aligma yaklagimi
diizeylerinde anlaml1 farklilik olmadig: tespit edilmistir (p>.05).

13- Cinsiyete Gore Sinav Kaygisi Diizeylerindeki Anlamli Farklihk Var midir?

Tablo 13 Cinsiyete Gore Sinav Kaygisi1 Diizeylerindeki Farklilik Tespiti

Cinsiyet N Anlamlil Std. Sapma t p
1k
- Kiz 207 2.74 711 .000
Gerginlik Erkek 278 2.18 676 o719
_— Kiz 207 1.77 .665 .000
Bedensel belirtiler Erkek 278 154 £29 4.171
. Kiz 207 2.28 .584 .000
Endige Erkek 278 2.01 572 003
Sinavlarla Ilgisiz Kiz 207 2.02 747 1.442 .096
Diistinceler Erkek 278 1.92 713 '

Tablo 13, yapilan t testi sonucuna gore, cinsiyete gore Gerginlik (p=.000, p<.05), Bedensel
belirtiler (p=.000, p<.05) ve Endise (p=.000, p<.05) boyutlarinda kizlar lehine anlamli farklilik
vardir. Sinavla ilgisiz diisiinceler boyutunda (p=.096, p>.05) ise, kizlar ile erkekler arasinda
anlamli farklilik yoktur.

14- Cinsiyete Gore Ders Calisma Yaklasimi Diizeylerinde Anlamlhi Farklihk Var midir?

Tablo 14, cinsiyete gore ders ¢alisma yaklagimi diizeyleri incelendiginde, Derin yaklasim (p=.933,
p>.05) ve yiizeysel yaklasim (p=.206, p>.05) boyutlarinda kizlar ve erkekler arasinda anlaml:
farklilik yoktur.

Tablo 14 Cinsiyete Gore Ders Caligma Yaklagimi1 Diizeylerindeki Anlamli Farklilik Tespiti

Cinsiyet N Anlamlilik Std. Sapma t p
Derin Kiz 207 27.60 7.383 084 933
Yaklagim Erkek 278 27.55 7.368 '
Yizeysel Kiz 207 26.30 6.462 1266 .206
Yaklagim Erkek 278 25.53 6.822 '

SONUC TARTISMA VE ONERILER

Bu calismada ilkdgretim 8. simif 6grencilerinde sinav kaygisi ve verimli ders ¢alisma arasindaki
iligkinin ortaya konulmasi amag¢lanmigtir. Aragtirma bulgularina gore, katilimcilarin sinav kaygist
diizeyleri en yiiksekten diisiige, gerginlik endise ve bedensel belirtiler alt boyutlar1 seklinde
siralanmaktadir. Katilimcilarin ders caligma yaklagimi tiirlerinden, derin ders ¢alisma yaklasimini
daha cok sergiledikleri bulunmustur. Arastirma problemine déniik olarak, Ilkdgretim 8. simf
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ogrencilerinde sinav kaygisi ve ders calisma yaklasimi arasinda pozitif yonlii anlamli bir iliski
oldugu bulunmustur. Yani, derin ders ¢aligma yaklasimi1 gdsteren Ogrencilerin sinav kaygisi
duzeyleri, ylizeysel ders ¢alisma yaklasimi gosteren 6grencilere gore daha yiiksektir.

[lkogretim 8. Simif dgrencilerinde derin ders calisma yaklasiminin kaygi, bedensel belirtiler ve
sinavla ilgisiz diisiinceler iizerine etkisi nasildir? alt problemine doniik olarak; Derin ders ¢aligma
yaklagimi diizeyinin artmasi, kaygi ve sinav kaygisinin bedensel belirtiler diizeyini arttirmaktadir.
Derin ders calisma yaklagimi diizeyinin artmasi sinav kaygisi alt boyutu olan sinavla ilgisiz
diisiinceler diizeyinde anlamli bir degisiklige neden olmamaktadir.

[lkogretim 8. Sinif dgrencilerinde yiizeysel ders ¢alisma yaklasiminin kaygi, bedensel belirtiler ve
sinavla ilgisiz diislinceler iizerine etkisi var midir? alt problemine doniik olarak; Yiizeysel ders
¢alisma yaklagimi diizeyinin artmast sinav kaygisi boyutu olan kaygi, sinav kaygist boyutu olan
bedensel belirtiler ve sinavla ilgisiz diislinceler diizeyini arttirmaktadir.

[Ikégretim 8. Simif ogrencilerinde ders calisma yaklasimina gore smav kaygi diizeyleri
farklilasmakta midir? alt problemine doniik olarak; Ders galisma yaklagimi sergileme durumuna
gore Ogrencilerin sinav kaygilart arasinda anlamli farklilik yoktur. Diger bir ifade ile derin ders
calisma yaklasimi ile yilizeysel ders calisma yaklagimini kullananlarin, sinav kaygi diizeyleri
birbirine benzer dizeydedir.

[lkogretim 8. Sinif dgrencilerinde gelir diizeyine gore sinav kaygi diizeyi ve ders calisma yaklagimi
diuzeyi farklilagmakta midir? alt problemine doniik olarak; Gelir diizeyine gore, sinav kaygi
diizeylerinde anlamli farklilik oldugu tespit edilmistir. Fakat gelir diizeyine goére, ders ¢aligsma
yaklasimi diizeylerinde anlamli farklilik olmadigi tespit edilmistir..

[Ikogretim 8. Simif &grencilerinde cinsiyete gore sinav kaygisit ve ders g¢alisma yaklagimi
diizeylerinde anlamli farklilik var midir? alt problemine doniik olarak; Cinsiyete gdre gerginlik,
bedensel belirtiler, endise boyutlarinda kizlar lehine anlamli farklilik tespit edilirken, sinavla
ilgisiz diisiinceler boyutunda kizlar ile erkekler arasinda anlamli farklilik tespit edilememistir.
Cinsiyete gore ders ¢alisma yaklasimi diizeyleri incelendiginde Derin yaklagim, yilizeysel yaklasim,
boyutlarinda kizlar ve erkekler arasinda anlamli farklilik yoktur.

Arastirma bulgularma dayali ve gelecek arastirmalar yonelik su dneriler getirilebilir: 1- Ogretmen, dgrenci
ve veliler sinav kaygisi hakkinda bilgilendirilerek, ¢ocuklarin sinav kaygi diizeyleri disiiriilebilir.
2- Verimli ders c¢alisma stratejileri gelistirme konusunda Ogrencilere yardim verilmelidir. 2-
Arastirma {iniversite sinavlari, Kamu Personel Se¢me Sinavi (KPSS) gibi diger baska sinavlar i¢in
de uygulanabilir.
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ABSTRACT

Despite widespread availability of information across the world, immediate distribution and availability of
various media on architecture and its education, certain local realities are highly effective in shaping the
design education in Turkey. Having taught architectural design both in USA and Turkey during my 15 years
of teaching, | come to observe that pedagogical differences in design studio are strongly tied not only to the
general architectural culture and practices of built environment in two countries, but they are actually shaped
by deep underlying attitudes to research and experimentation, thus knowledge production and larger
educational system in general. Even if there is a certain globalism to architecture in today's world, where
common forms of architecture are produced everywhere in the world, the degree of originality and innovation
shifts dramatically between the professionals of different countries, and these qualities not only determine the
shares of the architectural world market, but also construct the present discourse on architecture and its
education. One of the sobering observations to be made about architecture in Turkey is that our professionals
are not recognized beyond our borders, and Turkey still suffers from the lack of a strong architectural culture
beyond a very limited number of universities. Based on personal experience of being an educator in both
countries since 1999, | will identify the differences in architectural education, specifically in design studio,
and tie these findings to practices of built environment and broader cultural attitudes towards knowledge
production in the two countries.

Keywords: Architectural pedagogy, architectural design, design process, architectural design studio, Turkish
architectural education,

INTRODUCTION

| started teaching architecture in Turkey in 1999 at Orta Dogu Teknik Universitesi [ODTU], one of the top
schools of architecture in the country. One main difference of this school from other programs of architecture
in Turkey is its pronounced affinity to global architectural culture. With its curriculum based on models from
North America, with the language of instruction being English, it is the closest school to American and
European architectural education in Turkey. Most of its faculty, if not all, have degrees from USA or Europe.

I came to USA in 2002 and started teaching studios in 2003. | started at University of Florida [UF], and am
currently teaching at University of South Florida [USF] since 2010. Between 2011 and 2013, | had the
chance of teaching back at OTDU as a visiting professor for three semesters. In the mean time, | was also
involved in the curricular development of newly established TED Universitesi [TEDU] and had opportunities
of studio reviews there. In addition to education, | was also able to practice, and had the opportunity to design
projects both in USA and Turkey.

In what follows, | will present my observations about studio education in USA and Turkey, and speculate on
the reasons for the vast differences both in viewing architecture as a discipline / profession and the quality of
work and research produced.

PROFESSIONAL DEGREE REQUIREMENT

One main difference between USA and Turkey in architectural education is the length of study for
professional degree. In Turkey, a four year undergraduate degree is sufficient for professional licensure.
Graduate study is mostly pursued as a matter of academic development, and usually involves a research
based thesis. In USA, a two year graduate degree in addition to a four year undergraduate degree is the
requirement for professional licensure. While there are some variations to this, the professional degree is a
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graduate degree, which is usually a combination of further design studios and a form of a thesis project,
which is mostly a design based research.

This difference in the length of study for professional degree not only translates into less number of design
studios, but also less number of support courses. Less number of design studios means a narrower and more
building oriented design education, whereas less number of support courses means narrower knowledge base
to sustain the technical and intellectual aspects of architecture. The longer term of study for the professional
degree allows the programs in USA to establish a notion of design research discipline, explored hands-on in
the studios, and technically and intellectually fed by a larger number of support courses along the curriculum.
The shorter study in Turkey limits the education almost to the degree of a vocational school and does not
leave much room either for development of design as a research discipline or for cultivation of some sense of
architecture as an intellectual field 2.

CURRICULAR STRUCTURE

While the curricular structures look similar on paper, as the design education starts with fundamental design
studios and advance towards architectural design studios throughout the years of study, how these studios are
conducted in two countries are vastly different. In USA, the fundamental studios span at least a year and a
half, where the students are taught basic structures of design thinking in the form of systemic making of
space and tectonic resolution without really discussing buildings at all. The exercises in the foundational
studios are usually rapid and fragmented exercises that underline again and again systemic makings in
various modalities spatial and tectonic order. Heavily immersed in hand making of models and drawings and
a variety of other presentation techniques, the students cultivate a distinct ability to think and speculate in
spatial and tectonic terms. The tools of making is almost elevated to a level of second language where spatial
and tectonic ideas take tangible shape in phenomenal experience. And this all happens before any discussion
of buildings that are out there in the real world occupied by real people. Foundational studios in USA
establish design thinking as a form of research into human experience by the ability to modulate spatial and
temporal structures. This design thinking is beyond making buildings, it is an intellectual endeavor into the
very notion of making itself.

Similarly in Turkey, there are foundational studios, or basic design studios, that aim to establish a sense of
systemic making as the core discipline of architectural making. However, in Turkey, this notion of systemic
making is derived from and remains in the domain of making buildings, thus operates at a very elemental
level of pattern and order relations distant from deeper possibilities of spatial experience or tectonic
resolution. Thus the basic design exercises rapidly fold into simple habitable structures and site relations of
small scale settlements. So, rather than letting experiential, hands-on makings develop into a way of thinking
in broader possibilities of spatial and temporal structures, these become only intermediary tools for
understanding what good architecture is deemed to be at any given moment in the cultural system of
education. Born in and developed by a prior sense of architecture as making buildings, foundational
curriculum falls short of establishing an intellectual discipline of thinking through making 3.

Beyond the foundational studios, differences continue to follow this initial split of seeing architecture as
making of buildings versus an intellectual discipline of thinking through making. While the students meet
with the buildings as early as the second term of their first year in Turkey, in USA it takes at least two years
to get to the point of dealing with questions of buildings as entities that are built somewhere to serve a use.
From simple structures to large and complex buildings, design studios advance on scale in Turkey. Simple or
complex, there is some kind of a program, and some kind of a site. Exercises mimic real world scenarios.
From small to big, the way the thinking is challenged does not change. It is some kind of problem solving, of
a program on a site, with increasing requirements of structural and technical skills. In USA, not only students
start the talk of buildings late, it is usually very fragmented and partial at the start as well. Design studios
introduce notions of program and site, very gradually with focused, thus fragmented, exercises, dealing with
only a certain set of issues at once. Design studios in USA advance not only on scale, but more importantly

2 See Harriss and Froud 2015 for how the length of architectural studies determines a programming of the
curriculum and the recent discussion in Britian.

3 See Chedwick 2004 for a discussion of the importance of research aspects of design education and its
implications for shaping the profession.
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on the degree of intellectual speculation on various aspects of spatial and tectonic making, which then
eventually finds its way to making of buildings. Making of buildings is freed from a narrow notion of
problem solving, becomes a research into making of human experience 4.

PRACTICES OF BUILT ENVIRONMENT AND PROFESSION

In addition to the short term of study, the professional life of architecture in Turkey is also with its own
challenges. Losing the initial impetus of the new republican ideals around 70's, which emphasized art and
culture as part of the building program of the new Turkey, the institutional structures of country shifted
towards consumerism and easy consumption of media, especially after 80's. With the housing boom of late
80's, the urbanism favored contractor built apartments lacking any character or notion of place. Architects
were relegated to facade design. Stuck in a narrow market of institutional projects, mostly acquired via
design competitions, the professional field became a small arena with only a few important figures. Defined
in such small and narrow frame, architecture as a profession in Turkey did not see the freedom of
experimentation or research it did in the West in the late 20th century. While USA, Europe, Japan, and even
the developing countries of South America, were advancing the modern architectural ideas in a more diverse
world, Turkey kept repeating what it saw as good in the West, unable to bring its own professional impact on
the global architectural scene. Thus lacking a cultural and economic support from the larger society,
architecture in Turkey never really became the profession it is for West. Limited to academia, most
architectural discussion, that otherwise could impact the profession, remained abstract and baseless in the
lack of a sustainable building practice.

Next to the widely spread attitudes of producing built environment reduced to a mechanical senseless
pragmatism, Turkey also saw rather unique ramifications of Post Modernist speculation in architecture. What
was only a brief period of hiccup for the West, became a defining period for architecture in Turkey. The Post
Modern critique of singularity and universalism of architectural making gave way to a richer modernism in
the West, advancing research and experimentation on spatiality and materiality in the service of phenomenal
experience 5. But Turkey got stuck in the idea of representational symbolism, just an anecdote in the larger
critique. Possibly, never really had established architectural design as material research into spatial and
temporal experience, architecture in Turkey saw an easy escape in the symbolism argument of Post Modern
critique. Given the religious and cultural sentiments of the country, and the great heritage of centuries of
establishments, architecture in Turkey completely left the modern school of architecture after probably a very
brief period of affair in the early years of the Republic. This last statement may sound inaccurate when you
consider that most new architecture in the country, apart from the ones built by the state, are modern
buildings. As a designer, my view is that they are not. They only look modern, mimic modern, without any
palpable attitude on space. They are designed for easy consumption. Their forms are derived from what is
trendy. The references of symbolism change, symbolist attitude is the same.

DISCUSSION

The professional practice of architecture and its education in a country are always necessarily in a constant
dialogue. This dialogue is not one of apprenticeship in societies where academia actually produces and
advances knowledge as does the profession. Education and profession constructively challenge each other,
and answer challenges posed by the other . For this to happen, the institutions of knowledge production and
research need a widely supported social and economic background. In the absence of a culture of knowledge
production and research, architectural education in Turkey is more a form of apprenticeship, a vocational
training. The challenge to education from the profession is development of skills to make proper buildings
where the proper is what is already done properly according to the professional norms set by competitions,
commissions, architectural magazines. As the profession itself is unable to find a breathing space of research
and experimentation in a field of practice very narrowly structured by the cultural and economic systems, it

4 See Temple 2011 for the disciplining of thinking in making in the foundational studios ad its ramifications
for later years of design education and practice.

5 See Frenzen 1999 and Holl 2007 for how an internal critique of modernism, both in education and
practice, is also tied to its very proliferation into a richer and complex experimentation in spatial /
material research.

6 See Nicol 2000 for a discussion of how education can respond and shape a new reference frame for
professional practice.
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simply cannot pose a research challenge to the academia. Similarly, burdened by training architects in four
years with the ability to make proper buildings, next to being unable to see a promise of contribution to the
making of the built environment, academia is also helpless in bringing research to its educational agenda.

While it is easy to blame both sides of academia and profession for the lack of an architectural culture in
Turkey, this will be missing the larger social frame where actually there is no such demand for an
architectural culture in Turkey. Happy with its mediocre built environment, sustained by consumerist
traditionalism, Turkey sees built environment first and foremost an economical instrument rather than place
of life. Reduced to a commaodity, built environment does not need to be designed with the interest of
enriching life and culture of a society. Numbers of square meters, in Kitsch make up, of some reference, are
the determining agents of meaning in such a built environment. This is evidenced once more in recent years
with the advent of what is called 'urban renewal' projects. A cursory look at the new residential and
commercial architecture produced in Ankara and Istanbul shows either a kind of traditionalism with symbols
blended from all parts of Turkish history and Islam, or a kind of high-end look that mimics Western facades,
both basically enclosing the same kind of mediocre habitats lacking humanist values of place making. In the
absence of an informed demand for designed environments enriching life, even the symbolisms become fake,
and neither academia nor profession can meaningfully intervene with this crude state of affairs.
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ABSTRACT

This study was aimed to finding relationship among students’ mathematics Self-concept, Socio Economic
Status (SES) and Achievement Goal Orientations (AGOs) at secondary level in Punjab. The population of the
study was secondary school students in the province of Punjab. Multi stage random sampling technique was
used for the selection of sample. An adapted questionnaire was used to get responses about achievement goal
orientation of students. Mathematics Self-concept scale by Marsh (1948) was used to know students’
academic self-concept. Socio Economic Status was assessed through different demographic variables.
Through SPSS, Pearson correlation coefficient was run to calculate correlation among students' mathematics
self-concept, SES, and their AGOs. Results showed significant correlation between students mathematics self
concept and their AGOs. Correlation between SES and AGOs of students was not significant. On the basis of
findings it was recommended that teachers should use instructional strategies which tend to improve students'
mathematics self concept to make them mastery goal oriented.

Keywords: self concept, socio economic status, achievement goal orientations
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ABSTRACT

A curriculum is the foundation of the teaching-learning process. It involves developing programs of study,
teaching strategies, resources allocations, specific lesson plans and assessment of students, and faculty
development. Management information systems (MIS) is one of few interdisciplinary fields of study that
integrates knowledge of information technologies with business skills, educating students for professional
practice within the fields of information technologies by providing strong conceptual foundations and
addressing the deficiency of human resources in the area of information management.

In this study MIS programs at the Bachelor level, offered by universities in Germany and Turkey, were
analyzed in terms of general education requirements, degree requirements, and curricula. Based on this
analysis and after evaluating reference models for curriculum development, a framework for developing an
MIS curriculum with options for internationalization was drafted. This framework for MIS curriculum
development is a modular one, focusing on MIS specializations, core modules, core courses and optional
elective courses. It focuses on the categories program, courses (main, elective), and majors, recommending
(1) to expand courses and curricula offerings, (2) to embed international elements in existing courses and (3)
options to establish international connections with reciprocity.

Keywords: MIS, curriculum, internationalization, management information systems, framework.

INTRODUCTION

The MIS discipline contributes significantly to several domains, such as management, economics,
government and business. Information systems in general, and management systems in particular, are
complex systems requiring both organizational as well as technical expertise for design, development,
implementation, management, and termination. These systems are affecting whole organizational structures
as well as operations of an organization. The nature of this rapidly changing field requires a unique set of
resources (faculty, infrastructure, physical space, knowledge). The field of management information systems
is a rapid and changing one; Changing circumstances in society, businesses, infrastructure and technology
have an impact on the requirements employers have for graduates in MIS. Therefore, these mentioned
changes should be some how reflected in higher education curricula development as well. Universities have
mechanisms to maintain curricula in a frequent manner. Questions to be answered is, how are ‘requirements’
for change generated, collected from which sources and when/how implemented? Quite often higher
education MIS curricula (as well as those in other fields) are updated according to the requirements of solely
local businesses and governments and program input derived from representatives of local organizations who
are potentially those institutions / people who hire MIS graduates. Generally, local employers should not be
the sole objective for majors in MIS. MIS graduates qualify for jobs around the world, in widely dispersed
geographic areas. Therefore, the curriculum development approach universities are focusing on should
consider local, regional, national and international employment needs and solid knowledge of the MIS field.
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Literature Review

An information system is an integrated set of components for collecting, storing, and processing data and for
delivering information, knowledge, and digital products. Organizations rely heavily oninformation systems to
carry out and manage their operations, interact with their customers and suppliers, and compete in the
marketplace. Governments deploy information systemsto provide services cost-effectively to citizens
(AISSAC 2015).

Management Information Systems (MIS) are systems that provide decision makers with the information
needed to manage a business effectively and efficiently. They support a broad array of business operations
and enable an interaction between an organization and its stakeholders. MIS systems support both, automated
and human decision making. Basically, the following business strategies that drive the development and
deployment of management information systems are cost-reduction, revenue growth and quality
improvement. MIS systems support decision makers from all managerial levels (strategic, tactical,
operational).

A management information systems program combines a strong business curriculum with the experience and
technical skills needed to compete in today's information-based society. MIS programs are designed to teach
students how to utilize software and information technology in business organization (Lee et al. 1995; Harder
and Harper, 2003).

The management information systems field is growing at an exponential rate as organizations struggle to stay
current with new and emerging technologies, such as mobile applications and social media. Professionals are
needed that can help organizations understand the business potential of these new technologies, how to
develop new applications to meet changing market dynamics, and how to secure these systems from threats.

MIS degree programs prepare students to enter the information systems (IS) and technology profession in a
wide variety of positions. While the curriculum emphasizes both managerial and technical aspects of 1S and
technology, their overall structure is designed to prepare students for a career leading to managerial- and/or
executive-level positions related to IS and technology. Students learn to design, implement, and operate
information systems with the purpose of providing organizational decision-makers with the information
needed to manage effectively and efficiently. In addition, students learn to obtain new business insights by
using various business analytics and data management tools (Davis et al. 2002, Gill and Hu 1999).

Students who graduate with a Bachelor of Science in Management Information Systems will understand the
development of business information systems and their use in the workplace. MIS is also known in the
business field as information technology or information systems. A Bachelor of Science degree in
management information systems combines courses from math, computer science and business fields (e.g.
information management, statistics, DB systems, systems analysis, computer applications). MIS degree
programs teach students business, technical and interpersonal skills, which provide students with a wide
range of transferable skills and more flexibility in their career options (AISSAC 2015).

Students graduating from an MIS program generally are prepared to enter the workforce ready to tackle
complex problems that combine the use of IT to improve business operations, focusing on decision making
and quality improvement. These graduates can be seen as a bridge between management, informatics,
economics and mathematics, talking the language of those people working in these fields. MIS is where
business meets technology and innovation. MIS graduates have a broad knowledge on informatics related
topics, have a solid knowledge of mathematics and statistics and a good education in management (AISSAC
2015).

A literature review on curriculum development is integrated in the ‘study’ section.
Aim of the study
This study reflects the first level of a European wide analysis on MIS (Management Information Systems)

curricula, with the target to develop an MIS curriculum framework on an Bachelor level , which might be
applied by higher education institutions in Europe to develop country and institution specific MIS programs
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and curricula. In level two of the analysis, which is out of scope for this contribution, the amount of
countries analyzed should be increased by 8 and a solid European framework for MIS curricula developed.

RESEARCH METHODOLOGY

In this study MIS programs in Turkey and Germany were analyzed and compared to create a drafted
framework for curriculum development. The two countries, Turkey and Germany, were used as a starting
point, since both authors are currently teaching for MIS programs in Turkey, and one author is native
German and taught many years in German programs.

The URAP (University Ranking by Academic Performance) ranking was used to choose universities in both
countries, which are offering MIS programs. In this ranking, the following criteria are applied for
universities:

(1) number of journal articles, (2) number of journal articles / faculty member, (3) number of cites, (4)
number of cites / faculty member, (5) number of scientific documents, (6) number of scientific documents /
faculty member, (7) number of PhD students, (8) number of PhD students / total number of students, (9) total
number of students / total number of faculty members.

The following Turkish universities were included in this study: (1) BOGAZICI University (rank 12 in total
university ranking) with the MIS program offered by the Applied Sciences Faculty, (2) SAKARYA
University (rank 34 in total university ranking) with the MIS program offered by Management Faculty; and
(3) KADIR HAS University (rank 75 in total university ranking) with the MIS program offered by the
Faculty of Engineering and Natural Sciences. Table 1 gives an overview on their general ranking.

Table 1: Ranking of Turkish Universities (general ranking)

Rank | University MIS Faculty TP TP | TP (PhD TP TP
/ program? (journal | (cites) | students) | (Faculty | Ranking
total articles) Member/ | (2015-
Students) | 2016)
12 | BOGAZICI X Applied 143.74 | 129.92| 144.89 57.11 625.17
University Sciences
34 | SAKARYA X Management | 122.24 |109.85| 130.30 | 42.25 | 512.16
University
75 KADIR X Engineering | 77.74 | 67.82 | 97.93 46.80 | 376.69
HAS and Natural
University Sciences

TP = total points

Applying the URAP ranking, the following German universities were included in this study: Heidelberg
University, University of Cologne and University of Leipzig. Table 2 gives an overview on the German

ranking.
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Table 2: Ranking of German Universities (general ranking)

Rank | University MIS Faculty / Rank | Category | TP TP | Information | Information TP
/ program? | Department / (journal | (cites) | / Computer | / Computer | Ranking
Germany world articles) Science Science (2015-
Ranking Programs | 2016)
(world) | Total Score
(world)
1 Heidelberg X Computer 47 A++ 88.84 | 94.62 166 56.58 423.54
University Science
20 University X Faculty of 202 A+ 75.12 | 74.24 446 52.47 350.36
of Economics
Cologne and Social
Sciences
26 Leipzig X Administration | 273 A 72.54 | 70.94 287 53.83 336.59
University Faculty

TP = total points

To be able to conduct this study the different terms related to Management Information Systems (MIS) were
analyzed. In Turkey MIS programs are named (1) Management Information Systems, and (2) Business
Informatics. In Germany the following terms are associated with programs offering MIS relevant content: (1)
Management Information Systems, (2) Business Information Systems, (3) Information Management, (4)
Computer Science and (5) Business Informatics (German: Wirtschaftsinformatik). Basics on the universities
included in this study are given in table 4.

Table 3: Universities included in the study (6)

Country |  University MIS Faculty Program | Student | Degree | Duration | Practical | Thesis | ECTS
program? quota (semester) | training
(TR)
TR BOGAZICI X Applied MIS 62 8 X X 240
University Sciences
TR SAKARYA X Management MIS 41 8 X X 240
University
TR KADIR HAS X Engineering MIS 45 8 X X 240
University and Natural
Sciences Bachelor
DE |HEIDELBERG X Computer Applied of 6 X X 180
University Science Computer Science
Science
DE University of X Faculty of | Information 6 X 180
COLOGNE Economics Systems --
and Social
Sciences
DE LEIPZIG X Administration | Business 6 X X 180
University Faculty Information
Systems
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Table 4: A comparison on selected criteria

CRITERIA BOGAZICI |SAKARY |KADIR HEIDELBER |COLOGNE |LEIPZIG
A HAS G
Founded in 1863 1992 1997 1386 1388 1409
MIS program | 1995 2011 2008
Student quota | 62 41 45
Study duration | 4 4 4 3 3 3
(years)
Practical X X X X X X
training
Practical X X X X X X
reports
Thesis X X X X X X
Colloquium X X X X X X
ECTS 240 240 240 180 180 180
Degree Bachelor of | Bachelor | Bachelor of | Bachelor of Bachelor of | Bachelor of
Science of Science | Science Science Science Science
English X (1) X (4)
courses
compulsory courses courses courses modules modules modules
Electives COURSES COURSES | COURSES | SUBJECTS SUBJECTS |SUBJECTS
Unrestricted: | elective Technical 2 elective 2 elective 2 elective
2 courses to | (4) subjects subjects subjects
Department: | be taken fr. | Social (2)
4 a whole Business/Ma
university | n. (2)
pool (9)
#of IT 19 26 20 23 19 18
courses
(basic studies)
/
# of B/IM 13 10 9 5 6 6
courses
(basic studies)
# of electives |18 9 9 6 6 6

(specialized)
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COURSE STRUCTURE

BOGAZICI

Compulsory courses: Introduction to Information systems and technology,
Programming and Algorithms, object oriented programming, introduction to database,
web based application development, computer hardware and software systems, system
analysis and design, data mining, database systems, object oriented modeling, business
application development, quantitative methods of decision making, enterprise
information systems, IS project management, CRM, Decision support systems, seminar,
eBusiness management, supply chain management

Minor compulsory courses: economics | and 11, Management and organization, business
mathematics | and I, principles of marketing, financial accounting, statistics I and I,
managerial accounting, research methodology, managerial communication, cyber law,
finance

Departmental elective courses: strategic management, Business Applications of Al,
Advanced business programming, Evaluation of Software and hardware, electronic
business, data mining, simulation modeling and analysis, applied research in MIS,
knowledge management, systems dynamic modeling, distributed application
development, web applications development, IS project management, internet
programming, entrepreneurship in IT, leadership and motivation, financial
management, financial information systems,

SAKARYA

Compulsory courses: Introduction to information systems, Algorithms and data
structures, introduction to programming, operations research, management information
systems, Entrepreneurship, process analysis, systems analysis and design, programming
languages, visual programming, logistics and supply chain management, Introduction
to databases and DB management, Computer hardware and operating systems, system
simulation, ERP systems, Human computer interaction, game theory, disaster
management, HR information systems, UML modeling, quantitative data analysis,
management of IT projects, Queuing theory, network management and security, web
design and internet programming, data mining and BI, seminar in MIS, artificial
intelligence, Geographic information systems, macro programming in organizations
Minor compulsory courses: introduction to law, economics, introduction to business,
mathematics, management and organization, verbal and written communication skills,
financial accounting, business mathematics, research methods, behavioral sciences,
marketing management, statistics and business applications, Human resource
management, production management, IT law and ethics, financial management, cost
accounting, entrepreneurship, project management

Elective courses: managerial accounting, management of IT projects, Queuing theory,
network management and security, web design and internet programming, data mining
and BI, seminar, artificial intelligence, geographic information systems

KADIR HAS

Compulsory courses: Introduction to computing, Internet and Web programming,
problem solving and Algorithms, Decision Support Systems, Foundations of IS,
Visualization and IT Architecture, Operating systems, DB Systems, Server Side
programming, IT Auditing, Data Mining and BI, Computer Networks and Security,
Enterprise Information Systems, E-Commerce Systems, Information & Technology
Management, IT Innovation and Entrepreneurship, cloud computing, social media and
web analytics, information systems analysis and design, IT project management
Minor compulsory courses: Economics | and 11, Mathematics | and 11, Management and
Organization, Principles of Marketing, Principles of Accounting, Interpersonal
communication Skills, Basic Finance

Elective courses: Computational Methods and Tools, Telecomunication Systems,
Business Data Communication, Business Process Management, Competitive
Intelligence, Strategic Management, Disaster Recovery, Entrepreneurial Marketing,
Business Continuity
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HEIDELBERG | Compulsory modules (informatics): practical informatics, programming, technical
informatics, Algorithms and data structures, operating systems and networks, software
engineering, theoretic informatics, databases,

Compulsory modules (mathematics): mathematics | and 11, linear algebra, analysis,
numeric

Elective specializations: computer graphics and visualization, information systems
engineering, optimization, technical informatics, scientific calculation

Elective modules: informatics (python, informatics and society), mathematics (analysis
I, mathematical logics, statistics and probability), technical informatics

COLOGNE Compulsory modules (basic level): informatics, advanced informatics | and 11, business
informatics (basics), advanced business informatics I and 11, Business management,
mathematics, statistics.

Electives modules: management (corporate development, finance, marketing, supply
chain management), informatics (applied informatics, technical informatics,
mathematics I, 1l and I1), business informatics (business informatics | and I1)

LEIPZIG Compulsory modules: Business Informatics | and Il, DB systems | and Il, structured
programming, distributed applications, object oriented programming, web techniques |
and 11, software techniques, Web science, Introduction to Business management,
Accounting I and Il, Economics

Optional modules: mathematics for engineers, statistics and probability, law for
business managers

2 elective subjects: course for 10 ECTS each to be taken

FRAMEWORK FOR MIS CURRICULUM DEVELOPMENT

Challenges in designing a framework for an international MIS curriculum are among other things the study
duration, which might be different in countries who are willing to apply the framework (in Turkey students
are studying 8 semester, whereas in Germany they need 6 semester to get a Bachelor degree), the
corresponding values for ECTS, and mainly the different possible options for curriculum structure (e.g.
elective courses, elective modules, specializations). To be able to develop a flexible applicable framework for
MIS curriculum development in a first step available course development frameworks (computer science, IT,
management information systems) were analyzed.

Literature review on curriculum development

The ACM, the Association for Information Technology Professional (formerly the Data Processing
Management Association (DPMA) and the Association for Information Systems (AIS) have taken the task of
developing curricula for information systems for the past sixty years. All of the IS curriculum models have as
a common goal, to provide advice for university faculty that will guide the preparation of graduates (ACM
1983; Couger et al. 1995, Feinstein et al. 1999, Pierson et al. 2008, Downey et al. 2008).

Generally, forces having an influence on curriculum development are faculty, community, university,
students, technology, competitors and organizational constraints (Sandman 1993). Print (1993) defined the
following phases for the development of a curriculum: (1) organization, (2) development and (3) application,
focusing on the components (a) analysis, (b) instructional evaluation, (c) learning activities content, (d) aims
and goals and (e)objectives (Kung et al. 2006, Apigian and Gambill 2010).

In 2000, Davey and Tatnell developed a Rapid Application Development (RAD) approach to develop MIS
curricula in rapidly changing environments, such as information systems, management information systems,
or business informatics. They focused on determining the organizational policy (organizational requirements
and influence factors from university); determining the nature of the industry (those institutions who have a
need for students graduating from the program); determining physical constraints; determining aim and goals
of each single course; formulating teaching and learning principles; determining course content.
Longenecker, Feinstein and Clark (2012) compared 11 available model curricula and broke skills into
categories based on their historical placement in various curriculum development models.
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Table 5: model curricula (Longenecker, Feinstein and Clark)

category Skills
A 21 skills relatively common to all models
B 14 skills relatively common to later models
C 53 skills relatively common to later models yet were dropped by 1S 2010
D 11 skills relatively common to all models except dropped by 1S 2010
E 24 skills relatively common to earlier models but dropped in all later models
F 2 Skills added uniquely in IS 2010
G 13 Skills based on NICE (2012) specifications but not in any curriculum model
GROUPED SKILLS

Group Skills grouping Calculation #
1 Skills Current Through 2010 C+D+F 53+11+2 66
2 Active Skills A+B +groupl | 21+14 +66 101
3 New Skills not in any model G 13 13
4 Retired skills E 24 24

TOTAL NUMBER OF SKILLS Group 2+3+4 101+13+24 138

The Association on Computing Machinery (ACM) and the Association for Information Systems (AIS)
developed the 1S2000 Curriculum Guidelines for Undergraduate Degree Programs in Information Systems.
Topi et al. (2010) define the following high level IS / MIS capabilities, that a curriculum specifies as the
highest level outcome expectations: (a) Improving organizational processes, (b) exploiting opportunities
created by technology innovations, (c) understanding and addressing information requirements, (d) designing
and managing enterprise architecture, (e) identifying and evaluating solution and sourcing alternatives, (f)
securing data and infrastructure, (g) understanding, managing and controlling IT risks. They translated these
high level capabilities in three categories of knowledge and skills, which are (1) information systems specific
knowledge and skills, (2) Foundational knowledge and skills, and (3) domain fundamentals. Table 6
summarizes these knowledge and skills categories.

Table 6: knowledge and skills categories (Topi et al. 2010)

C1 Specific knowledge and skills

Identifying and designing opportunities for IT-enabled organizational
1.1 | improvement

1.2 | Analyzing trade-offs

1.3 | Designing and implementing information systems solutions

1.4 | Managing ongoing information technology operations

C2 Foundational knowledge and skills

2.1 | Leadership and collaboration

2.2 | Communication

2.3 | Negotiation

2.4 | Analytical and critical thinking, including creativity and ethical analysis

2.5 | Mathematical foundations

C3 Domain fundamentals

3.1 | General models of a domain

3.2 | Key specializations within a domain and

3.3 | Evaluation of performance within a domain.

The 152010 curriculum model includes seven core courses: (1) Foundations of Information Systems, (2)
Data and Information Management, (3) Enterprise Architecture, (4) IS Project Management, (5) IT
Infrastructure, (6) System Analysis and Design, (7) IS Strategy, Management, and Acquisition; and mentions
additionally some samples for possible elective courses.

Requirements for the curriculum development framework designed in this study

Derived from the general curriculum models analyzed and the analysis of MIS programs in Germany and
Turkey conducted in this study, below general requirements on curriculum development are summarized.
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The framework should be a guide including recommendations for the MIS community (national,
international)

- the framework should consider employment requirements (local(if needed), national, international)

- the framework should be used by faculty to design MIS programs

- the framework should offer predefined course objectives, faculty could choose from and options for
faculty to define own course objectives as well.

- Following the BOLOGNA process, the framework should include a MATRIX for matching course
and program learning outcomes

- the framework should have a modular structure

- the framework should define core courses which should be added to all MIS programs (international
oriented)

- the other course should have a modular structure, with elective modules to be chosen by faculty

Furthermore, general characteristics of MIS professionals were defined, to derive concrete course categories:

- MIS professionals can be employed in all types of industries, at different organizational levels and
in different positions based on their specialization focused on during their studies and their business
life.

- MIS professionals are flexible, business/industry independent problem solver.

- MIS professionals are familiar with the analysis, design, development, implementation, maintenance
and optimization of (management) information systems.

- MIS professionals have strong communication skills and a team player thinking approach

problem solver communicator

analyzer, designer generalist

Figure 1: Characteristics of MIS professionals

MIS curriculum development framework
The MIS curriculum development framework is designed as an interactive one. Faculty might choose from
different options the one fitting best to the program and university needs.

In a first step faculty is choosing duration (in semester) of the planned MIS program. For each structure (6
semester, 8 semester,..) templates for MIS curriculum development are pre-defined. Faculty can choose from
the corresponding templates.

After choosing duration, the planned specialization (main focus) has to be selected. Available options are: (1)
Management information systems, (2) Business, (3) Informatics, (4) Mathematics. Based on the selection
from several pre-defined templates for MIS curriculum one might be chosen.

For all templates core courses are defined (e.g. Foundations of Information Systems, System Analysis and
Design, Information Management, Knowledge Management, Enterprise Architecture; all of them for the MIS
specialization). This list might be customized by faculty.

To the core courses defined, corresponding modules are pre-defined. The modules cover the following areas:
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Strategic Management and Organizational Transformation
- Information and Knowledge Management
- Business Mathematics and Statistics
- Technical Informatics
- Business Informatics / Management Information Systems
- Programming
- Application development
- System Design and Analysis / Modeling
- Data Mining and Business Intelligence

According to the total number of ECTS faculty defines for the courses (mainly given by national regulations)
different modules are available and selectable. Generally, for each course ECTS are predefined, but might be
customized by faculty. Each module contains several courses. Basically, courses defined might be matched
with up to two different modules. There is a restriction, that each course can be integrated in one curriculum
once. In case faculty chooses e.g. two modules, in both of them the same course is integrated, there should be
an error message, faculty has to de-select one of the duplicate courses by choosing a substitute course
manually. The amount of courses included in a module, depends on the template curriculum chosen by
faculty. On a whole the framework is flexible to be adopted to faculty needs easily.

For each program, depending on the selected specialization, pre-defined program outcomes are available (list
might be easily customized by faculty). For each course integrated in one or more curriculum templates,
beside title and ECTS, learning outcomes (at least 3) are pre-defined (customizable).

Additionally, according to the requirements of Bologna, a program / course matching matrix is defined,
showing for any course which of the program outcomes, might be addressed (Contribution Level : 1 low, 2
medium, 3 high).

One section in the framework is available for national triggered courses. If needed this section can be used
for specific national courses, e.g. Atatiirk’s principles in Turkey, or any language beside English.

Another section is reserved for English language. If needed up to four English courses might be included in
the curriculum.

Sections which are not used (e.g. national related ones, or language sections), might be filled with elective
courses.

For elective courses the following structures are available and can be selected by faculty: (1) technical
electives, (2) business/management electives, (3) social electives.

Faculty might choose one, two or all three categories of elective courses.

Faculty can choose the amount of courses for each section. Framework will show how many of total ECTS
are still available for matching.

Faculty can assign courses to each elective section or use pre-defined lists. Each course might be added to
each section but only once in one curriculum.
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Figure 2: Approach model

Table 7: course- program outcome matching matrix (sample)
Each course included in the curriculum has to be matched with the program outcomes.

Code Course POl | PO2 |PO3| PON
MIS101 Management + Organ. 1 1
MIS342 Data Mining 2 2 3
MIS543 | Technology Management 3

www.icgh.net
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Further studies

In this study a static framework for MIS curriculum development, based on the analysis of reference models
on curriculum development, and the analysis of MIS programs offered in two countries, Germany and
Turkey, was introduced. In a next step further countries should be included in the analysis: United Kingdom,
Denmark, Italy, Austria. The findings of this extended analysis should be integrated in an updated version of
the framework, in which the drafted modules of version 1 should be integrated. The framework should be an
interactive and according to faculty needs easy adoptable.
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ABSTRACT

Digital media, smart phones and tablets have become an inseparable part of people’s daily life. Producing
knowledge, communication and getting information has become easier but at the same time, the reality and
trueness of these became a discussion subject. Students can get any information through the internet; they can
reach data fast and copy paste. Therefore, this is why creativity and individuality of papers and projects have
to be queried. Academicians, lecturers have to use technology better than ever and almost have to become a
specialist in technology.

Digital students like to watch and record. They almost never write; they just take photos of the subjects. In
this kind of education model, something has to change in terms of quality. Needs of today's journalism
classrooms are different from the past. Teachers have to change their teaching ways from classical models to
more interactive and multimedia user concepts.

New generation is growing up in a digital media age; they socialize and cultivate themselves by user-friendly
applications. This situation causes the generation to get used to an easier life. Lean back and wait to be taught
without any effort. Consumption culture is propping stolidity even in learning practices. In this case, this
paper aims to understand what must be done as modification. A small research is done with 50 students
asking what are the three things needed for a quality education. The same question was also asked to 12
lecturers as a focus group. This paper discusses advantages and disadvantages of technology for students.
The results of the questionnaire is interesting; it seems need of freedom is more demanded than technology
etc.

Key Words: Digital students, journalism students, quality in education

INTRODUCTION

It is possible to define today’s society as the digital individuals’ society who lives in a digital era.Thus the
youth, the students, of this society are digital identities. “Identity is an ambiguous and slippery term. It has
been used—and perhaps overused—in many different contexts and for many different purposes, particularly
in recent years” (Buckingham 2008: 1). This paper examines identity within the context of online accounts
and cultures. Societal, political, economic and technological developments happen almost in the blink of an
eye and students follow all of these on the internet.There are currently thousands of online spaces that allow
students to experiment with identity in an artificial world (Gonzales and Shohat and Stam, 2003: 300).
Lecturers’ observations of university students, shows that digital students live in a digital world and theydo
not even know how to note down.

In a fast changing world; quality, especially in education, is accepted as one of the most prominent and
irreplaceable features.Before laying out the essential conditions for quality in education, notion of quality has
to be defined. First, it has to be decided whether we are talking about quantitative elements like luxurious
facilities and educational tools or content and quality.According to Oxford dictionary, the definition of
quality is “The standard of something as measured against other things of a similar kind; the degree of
excellence of something.” The definition according to Cambridge is, “How good or bad something is...”
Quality is a very important parameter that differentiates an organization from its competitors. Because it
gives the best product and it is competitive. There are surveys worldwide published revealing which
universities offer students the best quality of life, ranks institutions by analyzing a range of other surveys and
data including surveys on living costs, employment and salary on graduation and student
satisfaction.However,in this study when we talk about quality it is mostly about the contextual knowledge; it
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is not about properties of schools.Education is a long-term investment for a human being. Based on this
statement, it would be true that academic achievement should not be the only criterionwhen judging the
success of the universities.

Digital students often express themselves by starting blogs. As it is widely known, “Live Blogging combines
conventional reporting with curation, where journalists sift and prioritise information from secondary sources
and present it to the audience in close to real time, often incorporating their feedback”(Thurman, 2013:1).
Journalism is more than just a homework or a job. For example a photojournalist can send ripples across the
world with the publication of an iconic photograph, for social change. In a modern media environment it is
almost impossible for journalists and students not to be aware of the impact of technology on their ways of
working there are different ways of working and media platforms that publish their work ( Chapman and
Nuttall, 2011:99).

Amy Guttmann did ask an important question at Spencer Foundation Conference:What should universities
aim to achieve for individuals and society?

“It is reassuring to those who believe in the worth of a university education—and all the more
so in a high-unemployment, low-growth economy—to show that the average person with a
college education earns a lot more over her lifetime than the average high school graduate,
even after subtracting the cost of college. But it should not be too reassuring, because the
economic payback to university graduates is not the only—or even the primary—aim of a
university education.To know whether a university education is worthwhile, we need to
identify and defend the mission of a university education. Call this the mission question: What
should universities aim to achieve for individuals and society? What is our ethical mission with
regard to educating undergraduates? | defend three fundamental aims of an undergraduate
education in the 21st century.

The first aim speaks to who is educated and calls for broader access to higher education based
on talent and hard work, rather than income and wealth: Opportunity, for short.

The second aim speaks to the core intellectual aim of a university education, creative
understanding, which I will argue calls for a greater integration of knowledge not only within
the liberal arts and sciences but also between the liberal arts and professional education:
Creative Understanding, for short.

The third aim is an important sequel to the successful integration of knowledge, enabling and
encouraging university graduates to contribute to society on the basis of their creative
understanding: Contribution, for short (http://www.upenn.edu/president/meet-president/what-
makes-university-education-worthwhile)”.

Some people believe that the aim of university education is to provide graduates better jobs. Whereas some
othersbelieve, that there is much more benefits of university education both for individuals and society. It is
clear that a degree does help someone get a better job to a certain extent, but it gives no guarantee. According
to Althusser, one of the dominant Ideological State Apparatus is the schools. Universities have to provide a
student the world culture more than a job oriented education and this has to be discussed. Journalism is a kind
of job that does not even need a diploma. This profession needs more sense of wonder, talent of questioning
more and investigation. So journalism education in this digital era has to contain much more culture than
before. It has to give students more curiosity and more will of creative writing. Education has to teach
journalism students the ethical codes of the profession specially to avoid from this infollution on internet.

METHODOLOGY

In this study, a literature review, observation and questionnaire that consists of one open-ended question are
used as the method. Afterreview of literature and conveying the previous 7 years of observation in
communication faculty, the results of the questionnaire that made with the students and faculty members is
shared.The interview was carried out with 50 students and 12 faculty members.The students were randomly
chosen from the Communication Faculty of Maltepe University. They were only asked to write down their
age and gender on the questionnaire form. The data that also includes age and genderinputs of faculty
members are evaluated on Excel.

FINDINGS
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The research question is set as: “What are the top 3 important things in higher education according to you?”
The questions were asked face to face and the answers were recorded as written.12 lecturers and 50 students
answered the question by writing 3 sentences each. Lecturers’ first criterion was self-determination. The most
frequently touched upon issue among the students turn out to be endowed with the freedom of debate. Apart
from this, the students’ demand for quality ineducation follow as this:

not being under pressure in class,

freedom of speech in classes,

active debate environment,

raising responsible and participant individuals,

advanced technological infrastructure; availability of sources, a good library, availability for practice

at school

lecturers who are experienced, academically successful and able to speak foreign languages

giving importance to foreign language education,

field experienced academicians who care about students’ comprehension level,

faculty members without arrogance,

mutual understanding,

Academicians who are neither very intimate nor very distant,

e  Creating projects such as newspaper, civil society initiative, social activity etc.,

¢ Not having too many private universities. The existing private schools should not prioritize income
before everything.

e Students should be prepared for professional life through personal development seminars, interviews
with journalist from the sector and forums about professional topics

e  Minimum theory; maximum practice

o Dignity, discipline, stability.

Demands of lecturers (for academicians) include:
e  Autonomy, independent education policies in classes, production of free thought and respect to this

production,

o A well-equipped library, being fully provided with technical and physical conditions necessary for
education,

e Teaching staff that is enthusiastic and enjoys producing. Having chance to do interdisciplinary
studies,

e Being scientific, having practice and theory under the same roof,

e Enthusiastic and interested students,

¢ Indorsement to participate national and international conferences, seminars, workshops,

e Educators who are able to follow the developments around the world and financial support for it,

¢ Not teaching only in the classes, being able to relate students to real life outside the class,

e Sports, arts and cultural activities should be given importance at the campus,

e Transferring correct knowledge through right techniques,

e Changing the system which makes students merely exam oriented,

e Environmental planning within the campus should be made suitable for producing together and
letting students socialize.

DISCUSSION

Lecturers should motivate students to be success oriented and should encourage them, give them confidence.
However, this confidence should not create a sense of being superior and drive the students apart from ethical
behaviors. It should not make students cruel and indifferent to each other or to society, it should make them
world citizens who know about human rights and respect global values.

There are various forms of learning. “These diverse forms of learning are reflected in expressions of identity,
how individuals express independence and creativity, and in their ability to learn, exercise judgment,and
think systematically (Buckingham: 2008)”.Digitalized‘journalism students’ have to improve their writing
techniques and should consider that it would be even better to see their works published. This thought would
give them the motivation and desire to create more.Erich Fromm says in his bookThe Art of Loving that
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“Love isn't something natural. Rather it requires discipline, concentration, patience, faith, and the overcoming
of narcissism. It isn't a feeling, it is a practice.”Therefore, when the lecturers themselves learn and try to
teach, they have to be patient. “To be successful at what we do requires making it as charming as a game.
Just like the professional athletes turning the game into a profession, we can also turn a profession into a
game” (Casson 2000). It is possible not to have monotonous classes. Gathering news and writing is an
adventurous business; it is almost as fun as a game to those who are truly interested in. Whereas it is tiresome
and torturous for a student who is not into it. Here, it is important for a lecturer that he/she should love what
she does and tries her best to endear it to students too. While maintaining this adventure, one should also
keep in mind that one should not forget his/her responsibility regarding the correctness of the news.

University students should be taught at least one foreign language. A person who cannot speak any foreign
languages in today’s global world cannot possibly make best of the international culture as much as he/she
should. He/she would be destined to live with stereotypes and the limited experience he/she gets from where
he/she is.Whereas university education is not —and should not- be something that provides students with
diplomas to enable them get jobs. Before anything else, it should endow students with an understanding of
culture. For instance, it should raise individuals who follow traffic rules and who do not commit to another
person’s life. It should provide its graduates with individuality, should encourage them to become
questioning and productive people. Unlike what most people think, universities are not places that only
provide students with a profession; there are technical high schools for that purpose. Thus, the ones who
prefer it that way can quickly start working. A person who prefers university education should be equipped
with a certain level of intellectual profundity. He/she should get to know different parts of the world and
his/her own country by reading books, going to theater and movies, watching documentaries; maybe even by
being physically mobile if possible. Nowadays there are different opportunities as EU Erasmus and Farabi
Programs, various internship chances and ability to take part in volunteer projects. Faculty members should
let students know about these issues and encourage them to be active.

A student is not a tabula rasa. They all have different cultural, economic, sociological, religious and political
backgrounds. They have their own norms and value judgements. It certainly is difficult to change prejudices.

CONCLUSION & RECOMMENDATIONS

If we generalize the results of this study, academicians should be able to follow scientific and technologic
developments around the world closely, and should renew themselves accordingly.They should convey the
knowledge they gather to others through panels, seminars, conferences, symposiums and workshops. After
all, sharing leads to improvement.Lecturers should compare traditional teaching methods to technologic-
scientific methods and they should improve new teaching models depending on their situation. Even in the
year 1937, MuvaffakUyanikhad emphasized in his work that newspapers could be used in education as a part
of teaching plan. He said students has to be informed of daily news of the country and of the world. His book
recommending teachers to use newspapers as teaching material was published in 2007 by Gazi University
Communication Faculty (Gilingor, 2013:31). Today’s world, gives a lot of different opportunities to teachers
such as documentaries and video news to understand the world and to teach itto digital studentsby more
effective ways. Lecturers can use this new technology products in the classes whenever is needed to
strengthen the subjects.

Lecturers should also try to develop their own talents as well as students’ talents. They should teach creative
writing. Students should not write papers for only getting marks; they should write for themselves and for
feeling the joy of creating something. Students should be connected with the sector, they should be provided
with chances of internships at the newspapers with journalists. People from the industry should often be
invited to campuses and should keep in touch with students to enable them follow the improvements and
changes. Students should be given the opportunity to practice. They should subscribe to agencies in order to
provide news for their own student journals, student should be able to do fieldwork and experience the
production of real news for a paper.

One of the obstacles before high quality postgraduate education is that students choose their departments
after an exam which most of the time lead them to go to the different departments from their original wish.
The unconscious choices made during this processes cause lack of enthusiasm, lack and loss of motivation
and most of the time disappointment towards life in general.
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Quality in education requires a holistic approach. If someone or an institution saysthat, he/she/it has great
quality —be it as a university, a lecturer or as a student, this statement mostly causes a delusion.
Consideringoneself good enough is important, but at the same time it requiressustainability and
improvement. Monitoringwhether you have reached the standards, demanded quality or checking and
correcting the missing points are very significant issues. New plans and programs have to be enhanced if
needed. University administrators and lecturers should note the negative and positive aspects of their
systems. They should immediately address the failures and problems. Having a superficial view of the
problemactually never solves small problems and small problems get bigger with time. Thus, we should end
byremembering the anecdote:

“For want of a nail the shoe was lost.

For want of a shoe, the horse was lost.

For want of a horse, the battle was lost;

For the failure of battle, the kingdom was lost
All for the want of a horse-shoe nail.”

Quality education requires ideals and diligence of the teaching staff.
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ABSTRACT

In our globalized world, everything is changing very rapidly compared to the past. These changes; in
information technology, the professionalism of market conditions, etc. in a highly competitive environment.
As it is possible to observe in many areas the regions want to be ahead of global competition and racing. The
regions which want to exist and be ahead in the global competitive race, countries and institutions have
developed different methods and models and have applied them. Today, 5 quality models are being applied
worldwide. These are: Malcolm Baldrige / USA, the EFQM Model / Europe, Deming Model / Japan, Canada
Quality Award / Canada, Australia Quality Award / Australia.

EFQM Excellence Model can be applied as a model that covers all stages of development and improvement
in the management of educational institutions and processes. By implementation this model, business
processes will be followed before and after the waste of resources in the overall structure will be realized in
every aspect. The model check all major and minor criteria of the quality management system and it helps
them to be executed in a quality way.

Keywords: Quality, EFQM Excellence Model, University.
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ABSTRACT

This study aims to analyze perceptions of prospective teachers’ media literacy competencies in higher
education institutions in terms of different variables. This is a descriptive research in the survey model.
Research group includes prospective teachers who study in different teacher education programs in Faculty
of Education at Kastamonu University. Data is collected by “Media Literacy Level Assessment Scale”. The
frequency, percentage, arithmetical mean and standard deviation of the answers were calculated. Independent
t-Test and One-Way ANOVA were performed to analyze the data. According to research findings, it was
found that perceptions of prospective teachers about their media literacy competencies are high. Perceptions
of prospective teachers about their media literacy competencies don’t change significantly according to their
gender and age. However; perceptions of prospective teachers about their media literacy competencies
change significantly according to their programs. Having a computer, having an access to internet and
reading newspaper regularly affects perceptions of prospective teachers about their media literacy
competencies significantly.

Keywords: Media literacy, Prospective teachers, Teacher education.

INTRODUCTION

The innovations and developments in information and communication technologies changed the world and
made impossible things possible in the world of the 21st century. These rapid and remarkable advances have
influenced life in many ways and have caused globalization of knowledge, communication and the expansion
of the mass media.

The world of the 21st century is controlled by media, driven by technology, and globalized day-by-day. In
other words, it is a place where people are more connected with each other (Kellner & Share, 2007).
Expected skills and competencies of individuals also changed in order to keep pace with this development
and to take advantage of it. Individuals must be qualified and literate in many ways. Therefore, the concept of
literacy has gained great importance recently.

The concept of literacy includes “gaining skills and knowledge to read, interpret, and produce certain types of
texts and artifacts and to gain intellectual tools and capacities to fully participate in one’s culture and society”
(Kellner & Share, 2005: 369). Individuals who can do research and analysis, think critically and construct
information via interpretation could be said to have the qualifications expected from the 21st century human
in this rapidly developing world of information. Today, it is very easy to reach the necessary information, and
individuals must be able to demonstrate more conscious behavior (Som & Kurt, 2012). Therefore, various
kinds of literacy emerged such as information literacy, visual literacy, computer literacy, science,
environment literacy, cultural literacy, technology literacy and media literacy. Media literacy has received
widespread attention within the past fifty years in the world, especially in USA, England, Canada and
Australia. However; media literacy concept has been on the agenda of Turkey in the last few years. The
Turkish Ministry of National Education and Radio and Television Supreme Council (RTUK) has made great
leaps recently by introducing media education into curriculum of the primary schools. These steps are very
encouraging and significant efforts towards to a media literate society.

Turkey is at the very beginning of the road in this field since the change has started after the foundation of
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“Violence Prevention Platform” under the government ministry in 2004, in which the leading public
institutions, the non-governmental organizations and universities represented. This platform contributed to
the development of media literacy. The necessity for media literacy training in the curriculum of elementary
and secondary education is highlighted through conclusion of a conference of Media and Violence Sub
Working Group platform (Altun, 2009).

Being media literate is of great importance in Turkey as mass media in Turkey as especially popular TV has
a great influence on the daily life of Turkish citizens and society. Mass media influences life in many ways
aspects, and media is the most powerful instrument in shaping daily routines and life of Turkish citizens.

According to a research by UNESCO in 2005, Turkey is the second country in the World watching TV on an
average 3.5 hours per day. Turkey has passed to the audio-visual culture without completing the transition
process from the oral to the written culture. As a result, the circulation of newspapers is quite low (4—4.5
million per day) for a population of 75 million. Even though the population of the country has doubled since
1960, this rate has stood still. Although more than 300 private TV stations (24 of them are nation-wide),
more than 1000 private radio stations and 700 newspapers exist, this does not signify that there is pluralism
within the media. There are mainly four big groups controlling the mainstream media, which do not give any
chance for local ones to survive. Turkish media is over-dependent on technology and importation is required
to replace by investing on qualified human resources and productivity. Turkish citizens are predictably in
need of critical approach in such media environment. However, they do not have knowledge about the new
media ownership structure, the close relationships between the media politics-business world and the
deconstruction of the messages. Since Turkey is still a developing country with a high degree of dependency
on the global media, Turkish citizens’ increasing level of critical thinking and self-expression through the
media literacy would be the core element to expand the culture of democracy (Inceoglu 2007a). At this point
the significance of being media literate is increasing continuously.

Media literacy is a concept which first occurred with television and movies and then with the internet and
which has resulted from students’ need to evaluate the role of media in their lives (Badke, 2009). Television,
radio, computers and the internet have entered classrooms and change the way that students learn step by
step. Computers and the internet are quickly becoming our dominant cultural tools for searching, selecting,
gathering, storing, and conveying knowledge (Covington, 2004; Jenkins, 2006; Kuiper, Volman, & Terwel,
2009). Increasing one's knowledge by using mass communication tools and media has both advantages and
disadvantages. As we adopt the good components of this knowledge, we should also try to avoid the bad. The
negative messages disseminating through various media technologies can be avoided by developing the skills
to question, evaluate and analyze these messages. For this reason, it is of great importance for individuals to
develop media literacy so that they can make the best use of the new technology and so that they can interpret
and process all kinds of media messages (American Library Association, 1989; Enochsson, 2005; Thoman,
2003).

The concept of “Media Literacy,” is also called “Media Education” or “Media Awareness” in the literature
(Thoman & Jolls, 2008). According to the definition established by the National Leadership Conference on
Media Literacy, media literacy is the ability to access, analyze, evaluate, and produce communication in a
variety of forms like television, video, cinema, advertisements, internet and so on (Aufderheide, 1993). There
are too many definitions and different opinions about media literacy in the literature.

The first systematic definition of media literacy was made in 1978 by Sirkka Minkinken as “Media literacy
aims to improve skills in cognitive, ethical, philosophical and aesthetic issues” (Hobbs, 1998a: 122). inceoglu
(2007b) reports that Minkkinen asserts that media literacy targets to develop skills at informative, ethical,
philosophical and aesthetical aspects. As the media literacy covers a number of disciplines, it involves
different descriptions and definitions. Meanwhile, this concept has also led to various approaches due to its
content and coverage of a widespread application area.

Media literacy can be broadly defined as a combination of the various skills needed to search, select, analyse,
evaluate, and communicate in the various forms of media (Considine, Horton, & Moorman, 2009;
Enochsson, 2005; Kuiper, Volman, & Terwel, 2009). Media literacy refers to the understanding of media and
the use of it as a source of information, entertainment, enrichment, growth, empowerment, and
communication (Wan, 2006). Schaefer (2005) also pointed out that media literacy is usually conceptualized
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as a set of skills related to the production of a media message.

Media Literacy Education in Turkey and Prospective Teachers

There are some developments about media literacy education in Turkey with the cooperation of RTUK
(Radio and Television Supreme Council) with MONE (Ministry of National Education). RTUK and the
Ministry of Education in cooperation started the ‘Media Literacy’ courses in five pilot cities (Ankara,
Istanbul, Izmir, Adana and Erzurum) in 2004 following the training of the 30 teachers. Media literacy
education first started in five primary schools selected arbitrarily for testing purposes in 2006-2007 academic
years. Media Literacy course started as an elective course in Turkey in 2007-2008 academic periods at 6th,
7th and 8th grades and still goes on. RTUK officials mentioned that their intention is to make it an obligatory
course (see the newspapers dated 27th June 2007), and also stressed the importance of parental education on
different platforms (for example at the International Conference of Media Literacy, 24 November 2006,
Ankara). RTUK’s media literacy program can be seen as part of the initiatives, such as TV ombudsmanship
and intelligent signs, targeting self-regulation of the media. RTUK aims to protect children and the young
from harmful content; warn children and the young about the programs which ‘contain violence, horror, sex
and behaviors that can build negative examples’ by a system of ‘intelligent signs’. Intelligent sign system has
four symbols (7+, 13+, 18+, general audience) showing the appropriateness of programs according to age
groups and three symbols defining harmful content (violence/ horror, sex, behaviors which can lead to
negative examples).

Media literacy course teaching program in Turkey was prepared in accordance with the constructivist
approach. According to this approach, students will construct their own meaning by combining the
information they have observed in far environments or immediate vicinity and the information they have
acquired in education institutions, and thus will have gained new skills and values (RTUK, 2007).

Aim of the study

This study aims to analyze perceptions of prospective teachers about their media literacy competencies in
terms of different variables. In this context, the effect of variables such as gender, age, department, having a
computer, having an internet access and reading newspaper regularly about prospective teachers' media
literacy competencies were explained.

METHOD

Model
This is a descriptive research in the survey model which tries to detect the current situation. According to
Karasar (2000) scanning models are research approaches which aim to define a past or present situation.

Study group

Study group includes 653 prospective teachers from Turkish, Primary School, Social Studies, Science,
Mathematics and Preschool Teacher Training programs in 2012-2013 academic periods in Faculty of
Education at Kastamonu University.

Data Collection Instrument

Data is collected by “Media Literacy Level Assessment Scale” which is developed by Karatas (2008). Data
collection tool is composed of three parts: 5 questions to determine the socio-demographic characteristics of
prospective teachers, 14 questions to demonstrate the relationship between the mass media and media literacy
and 17questions to determine the prospective teachers’ media literacy competencies. a five-point likert scale
was used in order to determine media literacy (1 = Never, 2 = Rarely, 3 = Occasionally, 4 = Often, 5 =
Always).

As a result of explanatory factor analysis, three factors were found: “being knowledgeable, being able to
analyze and react, being able to judge and being aware of implicit messages”. “Media Literacy Level
Assessment Scale” which is composed of three factors and 17 items explained 42,5% of the total variance.
Factor loads change between ,41 and ,74 (Karaman & Karatas, 2009). Reliability coefficient (Cronbach
Alpha) of the “Media Literacy Level Assessment Scale” which is composed of three factors and 17 items is
,84 (Karaman & Karatag, 2009). Reliability coefficient (Cronbach Alpha) of the “Media Literacy Level
Determination Scale” for present study is ,85.
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Data analysis

The statistical package for the social sciences (SPSS) 16 program pack that is used in data analyses in social
sciences was used for statistical analysis of the data collected by the surveys filled in correctly and fully
according to the explanations in the frame of the general aims of the research. The frequency, percentage,
arithmetical mean and standard deviation of the answers were calculated. Independent t-Test and One-Way
ANOVA were performed to analyze the data.

FINDINGS
Arithmetical mean and standard deviation of the answers that prospective teachers give about their media
literacy competencies were given in Table 3.

Table 3. Prospective teachers” media literacy competencies

Factors X Ss
Being knowledgeable 3,98 ,60
Being able to analyze and react 3,60 ,64
Being able to judge and being aware of implicit messages 3,63 ,69
Total 3,78 ,54

When we analyze Table 3, it can be seen that the highest media literacy competencies of prospective teachers
is in “being knowledgeable” factor (X =3.98); on the other hand the lowest media literacy competencies of

prospective teachers is “being able to analyze and react” (X =3.60). The total arithmetical mean is found as
3.78 when we analyze media literacy competencies of prospective teachers generally. This result shows that
media literacy competencies of prospective teachers is higher than average.

t-Test results of media literacy competencies of prospective teachers according to gender were given in Table
4,

Table 4. t-Test results of prospective teachers’ media literacy competencies according to gender

Gender N x S sd t p
Male 202 3,76 ,56 321 ,671 ,503
Female 451 3,79 ,45

p<.05

When we analyze Table 4, it can be seen that there is no significant difference between prospective teachers’
media literacy competencies and teachers’ gender [t e71= ,671, p> ,05]. In other words media literacy
competencies of male and female prospective teachers are similar.

t-Test results of prospective teachers’ media literacy competencies according to age were given in Table 5.
Table 5. t-Test results of prospective teachers’ media literacy competencies according to age

Age N X ss sd F p Meaning
17-19 215 3.77 .56

20-22 403 3.78 45 2 162 .198 -
23-26 35 393 40 650

p<.05
When we analyze Table 5, it can be seen that there is no significant difference between prospective teachers’
media literacy competencies and teachers’ ages [F -650=1,62, p> ,05]. In other words; prospective teachers’

ages do not change prospective teachers’ media literacy competencies significantly.

t-Test results of prospective teachers’ media literacy competencies in terms of their having a computer were
given in Table 6.
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Table 6. t-Test results of prospective teachers’ media literacy competencies in terms of their having a

computer
N X S sd t p
Having a computer Evet 423 3,83 47 651 3,29 ,001

Hayr 230 3,70 )51

p<.05

It can be seen from Table 6 that 64,8% of prospective teachers (N=423) have a computer and 35,2% (N=230)
of prospective teachers don’t have a computer. When we analyze prospective teachers’ media literacy
competencies in terms of having a computer , significant difference is found between the ones who have a
computer and the ones who don’t have a computer[t 51= 3,29, p< ,05]. Prospective teachers’ media literacy
competencies who have a computer (X =3,83) is higher than the ones who don’t have a computer ( X
=3,70).

t-Test results of prospective teachers’ media literacy competencies in terms of their having an access to
internet were given in Table 7.
Tablo 7. t-Test results of prospective teachers’ media literacy competencies in terms of
their having an access to internet
N X S sd t p

Having an access to internet Yes 316 3,80 47 651 2,69 ,028
No 337 3,71 51

p<.05

It can be seen from Table 7 that % 48,4% of prospective teachers (N=316) have an access to internet
computer and 51,6% (N=292) of prospective teachers don’t have an access to internet. When we analyze
prospective teachers’ media literacy competencies in terms of having an access to internet, significant
difference is found between the ones who have an access to internet and the ones who don’t have an access to
internet [t es1= 2,69, p< ,05]. Prospective teachers’ media literacy competencies who have an access to

internet ( X =3,80) is higher than the ones who don’t have an access to internet ( X =3,71).

t-Test results of prospective teachers’ media literacy competencies in terms of reading newspaper were given
in Table 8.

Table 8. t-Test results of prospective teachers’ media literacy competencies in terms of reading

newspaper
N X S sd t p
Reading Yes 328 383 50 651 2,31 0,21

No 325 374 /48

p<.05

When the Table 8 is analyzed, it is found that that % 50,2% of prospective teachers (N=328) read newspaper
regularly and 49,8% (N=325) of prospective teachers don’t read newspaper regularly. When we analyze
prospective teachers’ media literacy competencies in terms of reading newspaper, significant difference is
found between the ones who read newspaper and the ones who don’t read newspaper [t es1=2 ,31, p< ,05].

Prospective teachers’ media literacy competencies who read newspaper ( X =3,83) is higher than the ones
who don’t read newspaper (X =3,74).

ANOVA results of prospective teachers’ media literacy competencies according to their department were
given in Table 9.

Table 9. ANOVA results of prospective teachers’ media literacy competencies according to their
department
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Department sd F p M.
1. Primary school teacher training program. 106 3,79 ,54
2. Turkish teacher training program. 107 3,88 47 2-5
3. Social studies teacher training program. 110 3,92 50 5 547 .00 26
4. Preschool teacher training program. 110 3,79 44 647 3-5
5. Science teacher training program. 111 365 41 3-6
6. Mathematics teacher training program. 109 366 52

p<.05

When we analyze Table 9, a significant difference is found between prospective teachers’ media literacy
competencies and their departments [F .s74= 2,92, p< ,05]. In other words; teacher training programs of
prospective teacher affect their media literacy competencies. According to TUKEY HSD result; there is a
significant difference between prospective teachers’ media literacy competencies who research at Turkish
teacher training program ( X =3.88) and both Science teacher training program ( X =3.65) and Mathematics
teacher training program ( =3.66) . There is a significant difference between prospective teachers’ media

literacy competencies who research at Social studies training program (X =3.92) and both Science teacher

training program (X =3.65). and Mathematics teacher training program ( X =3.66). Prospective teachers’
media literacy competencies who research at Social studies teacher training program is the highest; on the
other hand; prospective teachers’ media literacy competencies who research at Science teacher training
program is the lowest. There is no significant difference between the other matches.

CONCLUSIONS

When we analyze the findings, it can be seen that perceptions of pre-service teachers about their media
literacy competencies is high. The highest media literacy competencies of prospective teachers is in “being
knowledgeable” factor; on the other hand the lowest media literacy competencies of prospective teachers is
“being able to analyze and react”. This finding shows that pre-service teachers is aware of the messages that
come from media and their competencies of evaluating this messages critically and competencies of directing
themselves about the contents of the messages is high; however, pre-service teachers’ competencies of
analyzing contents of the messages and reacting to them and competencies of being aware of themselves in
this process is a bit low. The total arithmetical mean is found as 3.78 when we analyze media literacy
competencies of pre-service teachers generally. This result shows that media literacy competencies of pre-
service teachers is higher than average. Research findings are similar with the research findings done by
Karaman & Karatas (2009). According to the findings of this research, it was determined that the highest
media literacy competencies of pre-service teachers is in “being knowledgeable” factor; on the other hand the
lowest media literacy competencies of pre-service teachers is “being able to analyze and react” . The total
arithmetical mean is found as 3.82 when we analyze media literacy competencies of pre-service teachers
generally. Research findings are also similar with the research done by Recepoglu & Ergiin (2013).
According to the findings of this research, it was found that the highest media literacy competencies of
prospective teachers is in “being knowledgeable” factor; on the other hand the lowest media literacy
competencies of prospective teachers is “being able to analyze and react”. The total arithmetical mean is
found as 3,80 when we analyze prospective teachers’ media literacy competencies generally. This result
shows that prospective teachers’ media literacy competencies is higher than average.

Perceptions of pre-service teachers about their media literacy competencies don’t change significantly
according to their gender. In other words, gender variable is not determinant factor on media literacy
competencies of pre-service teachers. Research findings are similar with the research findings of the
researches done by Som & Kurt (2012) and Recepoglu & Ergiin (2013). According to findings of these
researches, it was found that media literacy competencies of pre-service teachers do not change according to
gender.

Perceptions of pre-service teachers about their media literacy competencies don’t change significantly
according to their age. In other words, age variable is not determinant factor on media literacy competencies
of pre-service teachers. Research findings are also similar with the research done by Recepoglu & Ergiin
(2013). According to the findings of this research, it was determined that ages of pre-service teachers do not
change prospective teachers’ media literacy competencies significantly.
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Perceptions of pre-service teachers about their media literacy competencies change significantly according to
their departments. There is a significant difference between media literacy competencies of pre-service
teachers who research at Turkish teacher training program and both Science teacher training program and
Mathematics teacher training program. There is a significant difference between media literacy competencies
of pre-service teachers who research at Social studies training program and both Science teacher training
program and Mathematics teacher training program. Media literacy competencies of pre-service teachers who
research at Turkish teacher training program is the highest; on the other hand; media literacy competencies of
pre-service teachers who research at Science teacher training program is the lowest. Research findings are
partly similar with the research done by Recepoglu & Ergiin (2013).

According to the findings of this research, it was determined that teacher education programs of pre-service
teacher affect their media literacy competencies significantly. There is a significant difference between
prospective teachers’ media literacy competencies who study at Turkish teacher training program and
Science teacher training program. Prospective teachers’ media literacy competencies who study at Turkish
teacher training program is the highest; on the other hand; prospective teachers’ media literacy competencies
who study at Science teacher training program is the lowest.

Having a computer affect perceptions of pre-service teachers about their media literacy competencies
significantly. Media literacy competencies of pre-service teachers who have a computer is higher than the
ones who don’t have a computer. This finding show positive and significant effect of having a computer.
Research findings are similar with the research findings of Karaman & Karatas (2009). According to this
research. whether pre-service teachers have a computer or not change media literacy levels of pre-service
teachers significantly. Media literacy competencies of pre-service teachers who have a computer is higher
than the ones who don’t have a computer. Research findings are also similar with the research done by
Recepoglu & Ergiin (2013). According to the findings of this research, significant difference was found
between the ones who have a computer and the ones who don’t have a computer. Prospective teachers’ media
literacy competencies who have a computer is higher than the ones who don’t have a computer .

Having an access to internet affect perceptions of pre-service teachers about their media literacy
competencies significantly. Media literacy competencies of pre-service teachers who have an access to
internet is higher than the ones who don’t have an access to internet. This finding show positive and
significant effect of having an access to internet. Research findings are similar with the research findings
done by Karaman & Karatas (2009). According to research findings done by Karaman & Karatag (2009).
Whether pre-service teachers have an access to internet or not change media literacy levels of pre-service
teachers significantly. Media literacy competencies of pre-service teachers who have an access to internet is
higher than the ones who don’t have an access to internet. Research findings are also similar with the
research findings done by Som & Kurt (2012). According to research findings done by Som & Kurt (2012).
Whether pre-service teachers have an access to internet change media literacy levels of pre-service teachers
significantly. Media literacy competencies of pre-service teachers who have an access to internet is higher
than the ones who don’t have an access to internet. Research findings aren’t similar with the research done by
Recepoglu & Ergiin (2013). According to the findings of this research, significant difference wasn’t found
between the ones who have an access to internet and the ones who don’t have an access to internet. However,
media literacy competencies of pre-service teachers who have an access to internet is higher than the ones
who don’t have an access to internet.

Reading newspaper regularly affects perceptions of pre-service teachers about their media literacy
competencies significantly. Media literacy competencies of pre-service teachers who read newspaper is
higher than the ones who don’t read newspaper. This finding show positive and significant effect of reading
newspaper regularly. Research findings are similar with the research findings done by Karaman & Karatas
(2009). According to research findings done by Karaman & Karatas (2009). Whether pre-service teachers
read newspapers regularly or not change media literacy levels of pre-service teachers significantly. Media
literacy competencies of pre-service teachers who read newspapers regularly is higher than the ones who
don’t read newspapers regularly. Research findings aren’t similar with the research done by Recepoglu &
Ergun (2013). According to the findings of this research, significant difference wasn’t found between the
ones who read newspaper and the ones who don’t read newspaper. However, it was found that prospective
teachers’ media literacy competencies who read newspaper is higher than the ones who don’t read
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newspaper.

As a conclusion; it can be said that having the necessary media literacy competencies and awareness and
taking media literacy education is of great importance for pre-service teachers who will take part effectively
in gaining media literacy to the students before starting teaching profession. In this context, training
programs can be re-edited in faculties of education. Studies can be done to increase teachers and pre-service
teachers' awareness of media literacy. Activities like seminars and programs can be organized for teachers
and pre-service teachers.

Considering that the teachers who give the course didn’t have media literacy education during pre-service
and in-service period, it is essential to examine knowledge level of the pre-service teachers, their opinions
and readiness about media Literacy. There is not much research carried out on media literacy in Turkey.
Media literacy should be examined in terms of pre-service teachers who will have a big role especially in
shaping future generations. "Media Literacy Level Assessment Scale" which is used in this research can be
re-formed and its scope can be expanded. Different scales which can measure media literacy competencies of
pre-service teachers can be improved and implemented to different research groups. Qualitative researches
can be conducted with faculty members as well as pre-service teachers. Similar studies can be conducted in
other faculties or higher education institutions in different fields.
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ABSTRACT

One of the most prominent objectives of maritime education and training (MET) is to supply manpower for
the shipping industry. MET provides seafarers not only with theoretical knowledge on maritime issues but
also practical training on ship duties. The sea trainings of cadets are executed in defined periods according to
national and international standards and includes all kind of on-the-job training methods for ships.

This study covers an in-depth investigation of the assessment of the success of cadets during a sea training.
The assessment has been made based on both a final written exam and additional achievement reports
prepared by the lecturers and ship training staff. The results are tested and verified using empirical methods.
This study not only will help to realize the problem areas in the sea training of MET but also will provide
essential data for the other education models which require on the job training.

Key Words:

Maritime Education and Training (MET), Maritime Standards, Sea Training,

INTRODUCTION:

The International Maritime Organization’s (IMO) international convention on Standards of Training,
Certification and Watch-keeping for seafarers (STCW-78/95) ratified by all maritime nations, regulates the
principals and standards of Maritime Education and Training (MET). The education and training programmes
which meet the requirement in the STCW have been clearly defined by IMO Model Courses. IMO Model
Courses 7.01, 7.02, 7.03 and 7.04 covers all details of operational and managerial level deck and marine
engineering education. In line with these model courses, ISF (International Shipping Federation),
representing maritime industry, has published structured Sea Training programmes. The ISF recommended
programmes have been accepted as a base line and approximately all maritime administrations submitted
their sea training requirements with very small modifications.

Sea Training is an integral part of MET and assessed as a part of academic programmes of maritime education
institutions. Today all cadets are obliged to complete successfully at least one year sea training programme on
board ships to become navigation and marine engineering officers. This training is normally conducted on
board suitable merchant vessels and should be assessed by both the ship staff and lecturers of the schools.
The training records including evidence book prepared by cadets and evaluation records of the ship officers
are sent to schools then lecturers at the school make interviews with cadets to verify their achievements and
make a/the final assessment. Some countries have training ships and they provide sea training under the
supervision of the maritime lecturers deployed on board for some phases of the training in particular for
initial stages.

T/S (Training Ship) Piri Reis University was deployed as a sea training ship for cadets in July 2015 as a first
experiment since 40 years for the Turkish merchant fleet. 196 cadets and 17 maritime lecturers participated in
this sea training as well as 57 crew members on board. The training period was 2 months covering the Black
Sea and Eastern Mediterranean sea areas and conducting 12 port calls between 20 July and 20 September
2015.

192 deck cadets were divided into 8 teams, each of which consisted of 24 students led by 2 Team Leaders
who were the final year cadets. 4 engineering cadets also conducted their sea training directly under the
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supervision of the Chief Engineer. 196 cadets were selected mostly freshmen, from 10 different maritime
faculties and maritime higher vocational schools in Turkey and the Turkish Republic of Northern Cyprus
(TRNC). 26 of 196 students were female cadets. A structured training programme consists of both classroom
and practical training including watch duties was applied under the supervision of both the ship staff and
lecturers who were mostly oceangoing ship masters.

The training programme was planned based on the first stage of the sea training programme advised by ISF.
The training mostly covered a large spectrum of practical sea trainings including seamanship duties, repair
and maintenance, safety and security, survival at sea, basic navigation, watch duties, proficiency in use of
survival crafts, fire and damage control drills, access to enclosed spaces, rope work, ship handling etc.

The training continued at sea and in ports following a structured daily routine. The students lived on board
with the basis of 7 days and 24 hours except 8 hours day-leave at each port unless there was no unsuccessful
training in the previous phase. Any missing/ unsuccessful training was compensated with repetition. Being in
uniform was a requirement and a special Code of Conduct for Sea was applied as well.

The final phase of the training based on the assessment of the cadets’ achievement during the sea training
including the stages below was also executed;
- Observation of the ship staff assigned as trainer,
- A written exam covering all aspects of the training conducted,
- Interview with each individual cadets for final assessment conducted by a commission which was
consisted of 3 lecturers.

The written exam was prepared by 6 lecturers and covered the subjects only delivered and practised during
the sea training. This exam has been designed as multiple choice questions. Additionally, in order to define
the problems met throughout the trainings, a questionnaire has been designed and applied after the sea
training (Appendix 1). The 54 students have responded the questionnaires.

The following parts of the study covers evaluation of assessment results supported with empirical methods.

RESEARCH METHOD

The aim of the study is to figure out shortcomings of the sea practical training executed on board a particular
training ship. Therefore, defining and assessment of the qualification achieved by cadets on board was put in
the core of the problem of the study.

The research is conducted in three phases. The first phase covers the evaluation of the results of the
observation of the ship staff and interviews conducted by the commission which are rather subjective and
could not have been evaluated by using a measurable method. The second phase is dedicated on the
evaluation of the results of the written exam and responds to questionnaires which could be applied to a
measurable method. The last phase is based on an overall assessment of the results of the previous phases to
define the problem areas which may lead to some proposal for reclamation for the future.

RESEARCH

Assessment strategy and principals

Assessment is the process of gathering and discussing information from multiple and diverse sources in order
to develop a deep understanding of what students know, understand, and can do with their knowledge as a
result of their educational experiences; the process culminates when assessment results are used to
improve subsequent learning (Huba & Freed, 2000).

The assessment process has a significant importance not only to achieve evaluation the learners but also to
define the problem areas in teaching and assessment. The first issue to be discussed is the quality of
assessment. Some main principles should be followed during assessment process. Scottish Qualification
Authority defines their assessment principals as “all assessment methods, whether internally or externally
assessed must meet our principles of assessment. All SQA assessments must be categorised as: valid,
reliable, practicable, equitable and fair (SQA, 2015). This principal will also be used in this study during
discussion of assessments made at the end of the sea training.

Assessment of On the Job Training
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On the job training has many differences from the academic studies considering aim, objectives, content, and
place, supervision of the students and in particular mode of delivery. Considering all of these differences, the
assessment methods applied for on the job training should be different. Mostly, assessments of the on the job
training are made using oral examinations and sometimes supported with an assignment which may be used
as evidence to prove what is being achieved. The written exams are applied very rarely.

Nursing students traditionally have been evaluated with an objective written examination. This method has
shown some benefits and disadvantages. In one study, the value of oral examinations was examined in
evaluating nursing students. Five groups of students were evaluated with different forms of testing, some
with only written tests, others with only oral examinations, some with a combination of both types of
evaluations. The results of the mentioned study showed that oral examinations can effectively evaluate the
student's comprehension and application of clinical information in a clinical situation, as shown in higher test
results, compared with oral written examinations, and positive student comments. Oral examination can be
as effective or more effective in evaluating student understanding of medical/surgical content and its
application in clinical situations (Rushton and Eggett, 2003).

An evaluation which compares the success of the nursing students with success of the maritime cadets in
written and oral exams is quite understandable. Nursing education consists of both academic and on the job
training with special emphasis on practises in clinical situation. There are some similarities between maritime
and nursing education concerning the importance and long duration of on the job (practical) training.

Similarly, the common understanding of the maritime lecturers is to make the assessment of the sea training
by oral examination. Furthermore “seafarers’ certification examinations” in many countries is supported with
an oral exam followed by a written exam and in case of any failure in the oral exam is assessed unsuccessful.

By taking into account the above concepts, the study should focus on what lessons learned could be
developed to improve subsequent learning by evaluating the results of different methods used to assess
particular sea training.

Analytical Strategies

The most widely used probability distribution is the normal distribution. This is a bell-shaped curve which
describes many natural phenomena, such as heights of tree, harvest from an acre of land, weight of horses
and daily temperature. Figure 1 shows examples for normal distribution (Wares, 1998). The normal
distribution curve is continuous, symmetrical about a mean value, has mean and median value and mode of
equal, has total area under the curve equal to 1, in theory extends to plus and minus infinity on x-axis. A
symmetric distribution is one which 2 halves of the histogram appears as mirror images of one another.
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Figure 1: example for normal distribution
A skewed (non- symmetric) distribution is a distribution which there is no such mirror-imaging. A skewed
distribution is one in which the tail is on the right side. The histogram in the Figure 2 is for a distribution that
is skewed right (NIST/SEMATECH, 2013).
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Figure 2: example for right skewed distribution

Pareto Analysis
The principle of the Pareto Analysis states that for many events, roughly 80% of the effects/problems come
from 20% of the causes (Surhone et a., 2010). It is a type of chart that contains both bars and a line graph,
where individual values are represented in descending order by bars, and the cumulative total is represented
by the line. This technique helps the users to identify the top causes that need to be addressed to resolve 80%
of the problems.

Other Analytical Methods

Analytical methods can be used to evaluate reliability and validity of an assessment. A simple method had
been introduced by Wuhan University of China. The procedure for the analysis of a particular case was as
follows (Yuan et al, 2012). Firstly examination results of inorganic non-metal materials engineering specialty
students in the first term of 2011-2012 school years of Wuhan University of Science and Technology were
extracted from the scripts. Subsequently relative parameters including difficulty, discrimination and
reliability were calculated. Third, the values of above parameters have been compared and discussed in order
to identify possible sources of problems. To achieve the objective, the parameters will be first described
according to specialized technical literature.

Their study covers difficulty, Discrimination and Reliability. In this study it is focused on difficulty only.
Difficulty: The difficulty of an item is understood as the proportion of the persons who answer a test item
correctly. When this proportion is higher, the difficulty is lower. Usually this proportion is indicated by the
letter P, which indicates the difficulty of the item. It is calculated by the following formula;
Pi= Ai/Ni
where: Pi= Difficulty index of item i, Ai =Average scores to item i, Ni = Full scores of item i
For the whole script, the average difficulty index P can be calculated by the formula as below;
n
P=1/100 } Pi.Ni
i-1

Generally the average difficulty index P should be controlled near 0.7.
If P is more than 0.735, it indicates that the exam is quite easy. While P is less than 0.45, it indicates the exam
is rather difficult.
For the subject written exam P is found as 0.47 which may be accepted difficult.
DISCUSSION
This part of the study covers an evaluation of four assessment methods which are;

- Assessment conducted by the Ship Staff,

- Assessment conducted by the lecturers deployed on board,

- Evaluation of Written Exam and

- Evaluation of the results of the questionnaires
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Analysis of the Assessment conducted by the Ship Staff

The ship staff assigned for training was Master, Chief Officer, 2" and 3™ Officers. They met the students
during their stay on board and their watch periods on the bridge. They could not find enough time to work
closely with the students because of the huge number of the students. So, their assessment was based on some
distinctive students or ineffective students who drawn their attention. They received the advice of the
lecturers on the students rather than making their own decisions. The staff hesitated to make a negative
decision to avoid any misleading, but provided their positive decision for some cadets who were very active
and helpful for the bridge team. Their decisions have been requested to be made on three categories; “very
successful”, “successful” and “under the standards”. After having their assessments, it has been seen that
their responds were focused only in two categories (“very successful” and “successful”) such as follows;
Number of the very successful cadets: 24

Number of the successful cadets: 170

In accordance with the Sea Training Regulation, the assessment of the cadets should be done by the Master,
Chief Officer and Designated Ship Training Officer (DSTO). As it has been stated before, they could not find
enough time to work closely with the students considering huge number of the students. So their assessment
was based on very limited observation and advice of the lecturers on the students rather than their own
decision.

In the light of the assessment principal, this assessment cannot be assumed valid and reliable, equitable and
fair. This situation dictates that some rearrangements should be made in the current evaluation system. As a
result of the sub discussions, it was found that if the number of the students involving on the job training is
too high, the existing employees in the work place cannot make a reliable evaluation. To solve this difficulty,
some teaching staff would be deployed for on the job training and they make the evaluation instead of the
employees in the workplace. By deploying teaching staff on the training ship, the evaluation/assessment part
of the training records should be filled by the teaching staff assigned by the training institute. This solution
was deemed as an alternative action to solve that deficiency.

It is not possible to evaluate this result in a Gauss Curve because it does not represent a normal distribution.
But the percentage of the very successful cadets which is 12.5 % may be assumed as in the reasonable
boundaries.

Analysis of the Assessment conducted by the lecturers deployed on board

The lecturers made the assigned interviews for assessment were 3 Oceangoing Masters, 1 Chief Officer and 1
Officer of the Watch. They carried out the planned training in the classroom, in the drill stations and on the
bridge. They were able to find enough time to work closely with the students although there were a huge
number of the students from different institutions. They had the results of the staff assessments and written
exams in their hands when they conducted interviews. They would also have an opinion on the students
based on their attitudes in the class, on the bridge and in the drill stations. They had previous impressions on
some students because they had already met with them during the academic year when they delivered their
courses.

The maritime lecturers who are qualified on MET have made the assessment by filling the form of interview.
The interviews for each student took 10 to 12 minutes due to the time constraints which was not sufficient to
make a perfect assessment. The lecturers also hesitated to make a negative decision to avoid any misleading,
but provided their positive decisions for some cadets who were very active and eager during the training and
drills. Their decisions have been requested to be made on three categories; “very successful”, “successful”
and “under the standards” such as requested from the ship staff. Similar to the assessment of the ship staff,
their responds were also based in two categories (“very successful” and “successful”) such as follows;
Number of the very successful cadets: 28

Number of the successful cadets: 164

It is not possible to evaluate this result in a Gauss Curve because it does not represent normal distribution. In

the light of the assessment principal, even if this assessment may be assumed valid and reliable, equitable and
fair, some kind of evaluation methods are needed to generate a tangible result by making a comparison.
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In many studies, different types of scales are used to measure the achievement of the students. The most
commonly used scale is based on “very successful, successful and referral”. The Pearson which is the one of
the most world-spread education accreditation organization uses a system based on “distinction, merit, passed
and referral”. Comparing with very “very successful” “distinction and merit” are rather distinctive and
clearer to make discrimination of the success of the students.

There are also many methods (scales) used to evaluate the human success in the organizations. Celik and
Telman (2013) defined 8 scale groups of scale to measure the efficiency of the person in the
organization/industry such as; Personal Specifications, Professional Tendencies, Dimensions of the Personal
Problems. Organization and Culture, Interaction between Individual and Organization, Individual and Leader
etc. By taking into account the examples mentioned above, we understand that new scales are needed be
extracted to measure the student’s achievement.

All of a piece, the percentage of the very successful cadets which is 14.58% may be assumed as in the
reasonable boundaries. This result is very close to the results of the assessment made by the ship staff. But we
should also consider the impact of inducement of the lecturers on the ship staff.

Analysis of the Evaluation of the Written Exam

The questions have been prepared by 6 maritime lecturers who participated in the sea training. The questions
covered the subjects delivered in the classroom and practised in the work stations. All questions were
multiple choices having 4 options.

The results are not encouraging due to low grades. The averages for the students from different cohorts are as
follows;

Freshman (1% year cadets): 45.7

Sophomore (2" year cadets): 43.5

Junior (3™ year cadets): 46

General average: 45.07

Distribution of the grades in the written exam is shown in Figure-3. The values in the right end covers 13 “0”
values. When this part is ignored the data distribution would be more meaningful. Making this arrangement
“Statistical parameters of data set” is as follows;

Variance: 32.87

Standard Deviation: 5.73

Mean Value: 6.22

Median: 4

Sea Training Written Exam
Results (Grades vs Number of
the Students)
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Figure 3: the graphic of data distribution
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Taking these values into account, the graphic of data distribution is getting closer to a right skewed
distribution with some small deviations which are negligible.

Distribution of the Written Exam Grades
transformed to Right Skewed Distribution

1 0 5 10 15 20 25

Figure 4: histogram of written exam grades transformed to right skewed distribution

Since the results are not encouraging due to low grades, to investigate the level of cadets deeply, a
questionnaire has also been applied for the some parts of the students who took this exam.

Analysis of the evaluation of Questionnaires

Because the results of the written exam were not encouraging, a dissection has been started. In the first step
the content, quality and the hardness of the questions are tested. The content was exactly in line with the
programme applied. There were no questions unrelated to the subject delivered or exercised. As far as
concerning hardness of the questions, the applied questions were compared with the questions asked in the
academic year and it is found that applied questions were simpler from the others. The quality of the
questions was tested under the rules to prepare multiple choice questions and everything was in line with the
principles and techniques.

To this end, it was decided to take the view of the students by a survey. A questionnaire has been prepared to
find other reasons which affect the results. The questionnaire consisted of the following questions:
The reason why I was not successful in the written exam at the end of the sea training;

- 1 did not expect that | would be taking an exam at the end,

-l did not prepare for this exam,

- 1 did not take the training session seriously,

- The life at sea reduced my effectiveness,

- The number of the participants in some training sessions was so high that | was distracted as a

result,

- The questions were extremely/unusually hard,

-l 'was asked unrelated questions,

- There were many confusing questions,

- There was no sufficient time to respond to the questions.

The participants have also been requested to add any other reasons if required. They were asked to mark
maximum 3 reasons.
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The questionnaires have been distributed to 61 students. 54 students have responded the questionnaire
correctly. Only two reasons are added in the list by 2 students and could not be taken into account because
the number of the students were not enough for making a sound comparison. The result of the questionnaire
analysis is shown in Table 1.

Table 1: The results of the questionnaire

- | was not expecting | will take an exam at the end : 40

- 1 did not prepare for this exam: 34

-l did not take the training session seriously:30

- The number of the participants in some training session was so high that | was distracted as a result
14

- The questions were extremely/unusually hard :13

- | was asked unrelated questions: 10

- There were many confusing questions: 8

- The life at sea reduced my effectiveness: 7

- There were no sufficient time to respond to the questions: 6

The Pareto Analysis is applied to the results of the questionnaires and introduced in the Table 1. The Pareto
charts for the questionnaire is introduced in the Figure 5 with all the details.

Chart Title
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Figure 5: the Pareto charts for the questionnaire

There are three break points (1%, 2™ and 3rd™ points from the left) in the cumulative percentage line of the
diagrams. These points occur when the slope of the line begins to flatten out. The factors under the steepest
part of the curve are the most important ones. Hence, “I was not expecting I will take an exam at the end” has
the most significance level compared to other causes. “I did not prepare for this exam” and “I did not take the
training session seriously” are the two other significant reasons. “The number of the participants in the same
training session was so was so high that I was distracted as a result” and “The questions were
extremely/unusually hard” have approximately the same importance level and these are rather important
when compared to “I was asked unrelated question” and “There were many confusing questions”. “The life at
sea reduced my effectiveness” and “There were no sufficient time to respond the questions” which have the
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lesser significance level compared to the causes are indicated at the left side. As a result of the analysis, three
reasons are found rather important by the participant; “I was not expecting I will take an exam at the end”; “I
have not prepared for this exam” and “I did not take the training session seriously”.

CONCLUSION
At the end of this study the following results are found and subsequent proposals related to these results are
introduced.

1. Nowadays on the job training become rather important to improve the practical knowledge and the
skills of the students in particular for the jobs directly related to use of the equipment to achieve their mission
such as engineering. On the job training will also help the students to get familiarized to their future work
places. Understanding this situation the education and training institutes should pay more attention to on-the-
job training. That means they should prepare better on the job training guidance and produce procedures to
conduct an effective on the job training.

2. The education and training have no value if it is not evaluated perfectly. Every education institute
has an evaluation system to measure their academic achievement. Assuming that on the job training is an
integral part of the academic education, they should also improve their on the job training evaluation as well.

3. If the number of the students assigned for on the job training is out of the control capability of the
work place employees tasked to control and evaluate the students, sufficient number of the teaching staff
should be assigned as trainers to plan, conduct and control the training as well as making evaluation and
assessment of the students.

4, The students should be informed in advance that they will take both oral and written exams at the
end of the on the job training as well as they are obliged to keep all required records to prove their
achievements.

5. The oral examinations are rather effective to understand the students’ achievement. But these oral
examinations should be based on well-structured questions directly related to on the job training rather than
the subjects already taught in the schools.

6. The following reasons introduced in the Pareto Analysis are found important to evaluate
effectiveness of the on the job training,

a. Many students stated that “I have not prepared for this exam”. This shows that the students are not
spending extra time to review what they have learned during the practice phase; even they do not prepare
themselves for the exam at the end of the training. So, additional measures such a structured exam which
proves student achievement is necessary to conduct an effective training.

b. Again many students said that “I did not take the training session seriously”. This claim unveils that
many students accepts that on the job training is not an integral part of the academic training and they do not
pay enough attention to training sessions.

C. Some students claimed that “the number of the participants in the same training session was so

crowded and this distracted my attention”. The number of the students who will participate a practical
training should be defined clearly taking into account the content of the practice conducted, dimensions of
the workplace and students’ direct involvement with the practice.
7. There are many methods for the assessment of students. The commonly used system is based on
“very successful, successful and referral”. The Pearson which is the one of the most world-spread education
accreditation organization use a system based on “distinction, merit, passed and referral”. Comparing with
“very successful”, “distinction and merit” are rather distinctive and clearer to make discrimination of the
success of the students. Taking into account related studies on the measurement scales, we should investigate
new scales to measure the student’s achievement to discriminate success level as a further study.
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OZET

Cumhuriyetin ilani ile birlikte Tiirkiye’de demokrasi, hukuk, sosyal adalet, esitlik gibi kavramlar toplumda
onemli giindem maddelerini olugturmustur. Bu siirecte {iniversiteler Tiirkiye’nin aydin kesimini olugturdugu
icin hukuki konularda her zaman sz sahibi olmus, kanun ve demokratik haklarin diizenlenmesinde topluma
ve biirokrasiye onciiliik etmistir. Tirkiye’nin AB iyeligine aday olmasiyla birlikte bu siiregler ivme
kazanmig, demokrasi, esitlik, sosyal adalet, egitim ve hukuk gibi konularda reformlara gidilmistir.
Teknolojinin gelismesi, AB iyelik siirecinin hizlanmasi, milletler arasi ekonomik ve kiiltiirel etkilesimin
artmas! nedeniyle kiiresel olarak; adalet, yargi, hukuk ve egitimde kalite gibi konularda ortak standartlara
ulagim hedeflenmektedir.Bu siire¢ kapsaminda AB komisyonu tarafindan Tiirkiye’de yarginin baski gordiigii,
hukukun istlinliigiiniin uygulanamadig, bireyler arasinda adaletin saglanamadigi rapor edilmistir. Toplumda
adalet, ifade Ozgiirligii ve demokrasi kiiltiiriiniin yerlesmislik seviyesi egitimde kalitenin en Onemli
gostergelerindendir.AB ilerleme raporlarinda hukuk, esitlik, ifade ozgiirliigii, egitimin kalitesi ve adalet
alaninda yer alan elestiri konulari, Giresun Universitesi dgrencilerinin algi analizi ile tespit edilmistir.
Anahtar Kelimeler: AB Siireci, Ogrenci Algisi, Demokrasi, Egitim Kalitesi, Universal Ekol

GIRIS

Kalite, mal ve hizmetlerin fiziki durumu, verimlilik orani, giivenilirligi ve iiretim kaynaklarin verimli
kullanimini igermektedir. Geleneksel yonetim anlayisinda standartlara uyma kosuluyla bir lciide hata ve
israfa miisamaha vardir. Toplam Kalite Yonetimi (TKY)’de ise hedef, tiretimde sifir hata yonetimi (SHY) ne
gecmektedir. Kalite, iiretim sonrasi yapilan kalite kontrolleriyle degil, iiretim siirecinde gerekli miidahaleleri
yaparak; iriiniin hatasiz {iretilmesiyle saglanir. Kalitenin belirleyicisi miisterinin ihtiyag¢ ve beklentileridir. Bu
nedenle kalite, iyinin de iyisi anlayisi dogrultusunda siirekli ¢aligma ve basart demektir. Kaliteye, bir orgiitte
belirli kisilerin degil, ¢alisanlarin hepsinin diisiinmesi ve ¢aba gostermesi ile ulasilabilir (Temel, 2015, s.

144).

Kalite hakkinda ¢ok fazla tanim yapilabilir. Yapilan ¢aligma egitimde kaliteyle ilgili oldugu i¢in egitimin ve
toplumlarin gelisim siireglerine de deginilmesi gerekmektedir. Toplumlarin tarihlerine bakildiginda, gdgebe
ve toplayici hayattan yerlesik hayata gecilmesi, dogadaki maddelerin islenerek giinliikk hayatta kullanmaya
baglanmas1 ve {riinlerin {retilmesinde insanlarin birbiriyle isbirligi yapmast neticesinde, kazanilan
yetkinlikler insanlar arasinda 6grenilmeye, 6grenilen bilgiler nesilden nesile aktarilarak her gegen glin yeni
seyler gelistirilmesine neden oldugu goriilmektedir.

Kisilerin birbirinden veya dogadaki gézlemlerinden elde ettigi bilgiler sozlii olarak, yazilarak veya cizilerek
ilkel toplumlardan medeni toplumlara kadar gelmistir. Nesilden nesile aktarilan bu bilgiler egitimci, 6grenci,
egitim yeri gibi kavramlarin olusmasina neden olmustur (Haldun, 2004, s. 507-607).

Giintimiizde ise egitimin amaci, insan iliskilerinde demokratik, insan haklarina ve fikirlere saygili, toplumun
degerlerini savunan, sosyal ve kiiltiirlii, ekonomik sistemdeki is giiciinii karsilayabilecek nitelige sahip insan
yetistirmektir.Bu g¢ercevede Tiirkiye’de cumhuriyetin ilani ile birlikte bircok konuda oldugu gibi egitim
alaninda da onemli reformlara gidilmistir. Egitimle birlikte hukuk, yargi, demokrasi ve ifade 6zgiirliigi ile
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ilgili 6nemli ¢aligmalar yapilmis, AB iiyeligine adaylik bagvurusuyla bu siiregler ivme kazanmistir. Ayrica
egitimde kaliteyi degerlendirirken diinyadaki kalite sitemlerinin de goz ard: edilmemesi gerekir.

Vedder’e gore, egitimdekalitenin amaglar1 olarak, 6grenmenin etkinligi, egitimin islevselligi, dgrencilerin
bilgiyi disaridaki ortama uyarlayabilmeleri ve is hayatlarinda basari saglayabilmeleri olarak ifade
edilmektedir. Baska bir deyisle kalite; insanlarm egitimden ne aldiklar ile alakalidir(Aktaran Yenen &
Gozlu, 2003, s. 4).

West’e gore giiniimiiz genel kavrayisinda egitimde kalite kavrami, egitimden beklentilerin karsilanmasi bir
anlamda diploma ile 6zdeslestirilmektedir (Aktaran Yenen & Gozlu, 2003). Bu anlayis,Tirkiye’de ve
diinyada egitimde kalitenin artmasini olumsuz etkilemekte, nitelikli insan giicliniin yetigmesine engel
olmaktadir. Bu olumsuzluklarin giderilebilmesi i¢in diinyada gelistirilen kalite yonetimi uygulamalar
egitimin ve hayatin tiim siireglerinde yaygin olarak uygulamaya konulmalidir. TKY kendine 6zgii yonleri g6z
ard1 edilmeden benimsenip uygulanabilirse, egitimde kalite ve gelismede siireklilik saglanabilir(Erdem, 2000,
S. 36).

Egitimde kaliteyi arttirabilmek i¢in teknolojiyi ve diinyadaki gelismeleri takip ederken paydaslarin algilarinin
ve geri bildirimlerinin g6z 6niinde bulundurulmasi gerekmektedir.

Scriven ve arkadaglarina gore, egitimde kalite ile ilgili son yillarda algilar {izerinden varsayimlara
ulasabilmek ic¢in c¢ok sayida calisma yapilmaktadir. Giiniimiizde de gelismis Tllkelerde {tniversiteler
fakiiltelerin personel seciminde, kendi iyilestirmelerinin saglanmasinda &grencilerin dersler icin yaptiklart
degerlendirmelere 6nem vermektedirler (Tortop, 2013, s. 153-160).

Yapilan ¢caligmadaAB Komisyonunun yayinlamis oldugu raporlardan yola ¢ikilarak iiniversite 6grencilerinin
hukuk, adalet, ifade 6zgiirliigii ve demokrasi gibi 6nemli konularda sahip olduklari algilarin derlenmesi ve
analiz edilmesi yoluyla egitim ile etkilesimleri incelenip yiiksekdgretimde kalitenin artmasini saglayabilecek
vizyonun olusmasina katkida bulunabilmek hedeflenmektedir.

YONTEM VE ARASTIRMA BiCiMi

Tiirkiye’deki kamu kurumlarinin ve Sivil Toplum Kuruluglarmin (STK) saglamis oldugu bilgi ve belgeler,
AB Komisyonu’nun yaptig1 incelemeler neticesinde diizenlenmektedir. Bu dogrultuda yayimlanan
raporlariniiniversite 6grencileri tizerindeki yansimalari 2015-2016 Egitim- Ogretim déneminde Giresun
Universitesi’nin farkli béliimlerinde 6grenim goren 100 kiz-erkek &grenci iizerinde uygulanmustir.
Ogrencilerin orantili ve rastgele segilmesi yoluyla uygulanan ankette, AB raporlarinda yer alanTiirkiye ile
ilgili elestiri konulari olan adalet, yargi bagimsizligi, demokrasi ve ifade 6zgiirliigii gibi konularda algiya dair
sorular yoneltilmis ve elde edilen veriler incelenmistir.

Likert anket Olgeginin kullanildigibu galismada AB ilerleme siireci degerlendirilmis, yiiksek Ogretimde
kalitenin arttirilabilmesi ig¢in paydaslarin goriis ve Onerilerine bagvurulmustur. Yapilan ankette 6 tane
isaretlenebilir, 2 tane de yiiksekdgretim ile ilgili 6grencilerin algi ve disiincelerini ifade edebilecekleri
nitelikte agik uglu soru sorulmustur. Bunlar “yiiksekogretimde kalitenin arttigini diisiiniiyor musunuz? ve
yiiksekogretimde kalitenin arttirilmasi i¢in neler yapilmalidir?” érneklerindeki gibi sorulardir. Bu sorularla
yiiksekogretim kurumlarinin en dnemli paydaslart olan dgrencilerin goriis ve Onerilerinin degerlendirilmesi
amaglanmustir.

AB - Tiirkiye fliskileri

Tiirkiye Cumbhuriyeti kurulusundan itibaren ¢agdas medeniyetler seviyesine ulasma yolunda uluslar arasi
alandaki gelismeleri yakindan takip etmis ve NATO, UNICEF, OECD gibi uluslar arasi orgiitlerin etkin bir
iyesi olmustur. Avrupa Ekonomik Toplulugu (AET)’nun 1958 yilinda kurulmasindan kisa bir siire sonra
Turkiye, 31 Temmuz 1959°da topluluga ortaklik bagvurusunda bulunmustur. Tiirkiye-AET ortaklik iligkisinin
nihai hedefi Tirkiye’nin topluluga tam tyeligidir. 12 Eylil 1963 yilinda imzalanan Ankara Anlagmasina
gore, Tirkiye’nin AET’ye entegrasyonu i¢in hazirlik donemi, gecis donemi ve nihai donem olarak {i¢ devre
ongoriilmiistiir. 1k dénem, Anlasma’nin yiiriirliige girdigi 1 Arahik 1964 tarihi itibariyle baglamistir. 13
Kasim 1970 tarihinde imzalanan ve 1973 yilinda yiiriirliige giren Katma Protokol ile birlikte, Ankara
Anlagmasi’nda 6ngdriilen hazirlik donemi sona ermis ve “Gegis Donemi”ne iliskin kosullar belirlenmistir.5
Mart 1995 tarihinde yapilan Ortaklik Konseyi toplantisinda alinan karar uyarinca Tiirkiye ile AB arasindaki
Giimriik Birligi 1 Ocak 1996 tarihinde vyiiriirliige girmistir.Boylece, Tirkiye-AB Ortaklik [ligkisinin “Son
Dénem”ine gegilmistir. 10-11 Aralik 1999 tarihinde Helsinki’de yapilan AB Devlet ve Hiikiimet Baskanlari
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Zirvesi sonucunda Tiirkiye’nin adayligi resmen onaylanmig ve diger aday iilkelerle esit konumda olacagi agik
ve kesin bir dille ifade edilmistir. Tiirkiye i¢in hazirlanan ilk Katilim Ortaklig1 Belgesi 8 Mart 2001 tarihinde
AB konseyi tarafindan onaylanmistir. AB’ye iiyelik yolunda kararliligini her firsatta ortaya koyan siyasi
irade, reform c¢abalarina da ivme kazandirmistir. Temel hak ve oOzgirliikklerin kapsamini genisleten,
demokrasi, hukukun istiinliigli, diisiince, ifade Ozgiirliigli ve insan haklari gibi alanlarda mevcut
diizenlemeleri gii¢lendiren ve giivence altina alan reformlara devam edilmistir. 17 Aralik 2004 tarihli Briksel
Zirvesi’nde AB-Tirkiye iliskilerinde bir doniim noktas: daha yasanmis ve Zirve Tiirkiye’ nin siyasi kriterleri
yeterli ol¢iide karsiladigi belirtilerek 3 Ekim 2005’te miizakerelere baslanmasi kararlari alinmigtir (TC AB
Bakanligy, 2015).

AB — Tiirkiye Miiktesebati ve ilerleme Raporlari

Tirkiye’'nin Avrupa Birligi katilim miizakereleri 3 Ekim 2005 tarihinde Miizakere Cerceve Belgesi’nin
kabulii ile baglamis, katilim miizakerelerinde su ana kadar 14 fasil miizakerelere agilmis, bir tanesi gegici
olarak kapatilmistir. 17. fasil AB Konseyi veya bazi iiye iilkelerin siyasi nitelikli engellemeleri nedeniyle
bloke edilmis durumda olmakla birlikte, Tiirkiye’nin fasillarin acilip agilmadigina, askiya alindigina veya
bloke edildigine bakmaksizin AB miiktesebatina uyum ¢aligmalarina tiim fasillarda kararli bir bigimde devam
ettirmekte oldugu bilinmektedir. AB iilkelerinde yasanan mali krizler ve kroniklesen durgunluk AB’yi yeni
arayislara sevk etmistir. 2015 yili sonunda Fransa ve Almanya’nin blokelerini kaldirarak Tiirkiye’nin gicli
ve istikrarli parasal ve ekonomik yapisinin AB’yi mali ¢ikmazdan kurtarabilecegini diisiinmiislerdir. Bu
nedenle Tirkiye’nin AB’ye iiyelik asamasina gelmesinin de gostergesi olan ortak para politikas: kararlarini
iceren 17.fasili miizakereye a¢ilmistir. Tiirkiye’nin AB politikasinin temel dinamiklerini demokrasi ve insan
haklarinin  giiclenmesi, egitimde 1is birligi ve kalitenin artirillmasi, serbest piyasa ekonomisinin
kurumsallagmasi ile ¢agdas yasam standartlarinin her alanda koklesmesiniolusturmaktadir. AB’ye 0yelik
stirecinde demokratiklesme ve insan haklarinin gelisimi agisindan 6nemli kazanimlar elde eden Tiirkiye, hak
ve ozgiirliikleri referans alarak “vatandas odakli” bir anlayis gelistirmistir (AB Bakanligi, 2014).

AB llerleme Raporlar:

AB Raporlari, AB Komisyonu tarafindan aday iilkelerin hazirlik asamalarinda kaydettikleri geligsmeleri
izlemek amaciyla yayimlanmaktadir. Tiirkiye igin ilk ilerleme raporu 1998 yilinda yayimlanmstir. ilk
yillarda siyasi, ekonomik, hukuki ve egitim alaninda 6nemli eksikliklerinin oldugu belirtilen Tiirkiye,
Anayasadaki baz1 degisikliklerle ve her yil diizenlenen raporlardan elde ettigi ¢ikarimlarla son yillarda yargi,
hukuk, esitlik, diisiince 6zgiirliigii ve egitim alaninda 6nemli gelismeler kaydetmistir. Ancak 2014 yili AB
Ilerleme raporuna gore Tiirkiye’de 6zellikle hukuk, yargi, demokrasi ve diisiince 6zgiirliigii gibi konularda
ilerleme kaydedilmedigi ve reformlarin durma asamasinda oldugu belirtilmistir.

Yapilan galisma 2015 AB Ilerleme Raporunda gecen yargi bagimsizligi, hukuk, adalet, ifade 6zgiirliigii,
demokrasi ve egitim gibi konu basliklar ile ilgilidir.

2015 AB ilerleme Raporu

AB Komisyonu ilerleme raporlariin olusturulmasi esnasinda aday iilke nezdindeki AB delegasyonundan,
Sivil Toplum Kuruluglarindan ve aday iilkenin kamu kurum ve kuruluglarindan resmi olarak elde ettigi geri
bildirimlerden istifade etmektedir. Diger raporlarda oldugu gibi 2015 raporu da ayni maksatla diizenlenmistir.
Rapora gore Tirkiye’ye yonelik elestiriler 6 onemli baghk altinda ifade edilmistir (TC Avrupa Birligi
Bakanligi, 2015). Ad1 gegen raporda elestiri konulart sunlardir:

1-Demokrasi

Tiirkiye 2015 yilmin 7 Haziran’inda ve 1 Kasim’inda pes pese iki genel se¢im gecirmistir ve %84-85 gibi
biiyiik Olclide se¢imlere katilim saglanmistir. Raporda yer alan uluslararasi gozlemci bilgilerine gore,
vatandaglar gercek ve farkli siyasi secenekler arasindan se¢im yapabilmislerdir. Ancak se¢im ortami
serbestce kampanya yiiriitme imkanin1 sinirlamistir ve bu siiregte basin 6zgirliigii ciddi bir endise konusu
olmustur.

2-Hukukun Ustiinliigii

Tiirk yarg: sisteminde 2007 ile 2013 arasinda yarginin bagimsizligi, yargilamanin kalitesi, ¢ocuk adaleti,
bakimindan, 2007 ile 2013 yillar1 arasinda Tiirk yarg: sisteminde kayda deger iyilestirmeler yapilmistir.
Ancak, 2014 basindan bu yana ilerleme kaydedilmemistir. Yarginin bagimsizligi ve kuvvetler ayrilig:
ilkesinin gozetilmesi sekteye ugramis; hakimler ve savcilar, agir bir siyasi baski altinda kalmislardir.
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3-insan Haklar

Anayasa, insan haklarinin ve temel Ozgiirliklerin korunmasini giivence altina almaktadir. Son on yilda
uygulamada 6nemli ilerlemeler kaydedilmistir. Ancak temel eksiklikler hala mevcuttur. Gegtigimiz iki yilda
ozellikle, ifade 6zgiirliigii ve toplanma 6zgiirliigii alanlarinda 6nemli Slglide gerileme olmustur.

4-ifade Ozgiirliigii

Birkag yillik ilerlemenin ardindan, son iki yilda ciddi bir gerileme goriilmiistiir. Son yillarda, bazi gazeteciler,
yazarlar veya sosyal medya kullanicilar: aleyhine devam eden ve yeni agilan ceza davalar ciddi bir endise
kaynagidir.

5-Yargi ve Temel Haklar

Tiirkiye, bu alandaki AB miiktesebatinin ve Avrupa standartlarinin uygulanmasi bakimindan belirli diizeyde
hazirliklidir. Ancak, gegtigimiz yil ilerleme kaydedilmemis, bagimsizlik, etkinlik ve insan haklarim ve
temel 6zgiirliiklerin korunmasi bakimindan 2007 ile 2013 yillar1 arasinda kayda deger ilerlemenin olmasina
karsin Tirk yargi sisteminde, kuvvetler ayrilig: ilkesinin gozetilmesinin ciddi bigimde sekteye ugradig
gbzlemlenmistir.

6-Egitim ve Kiiltiir

Tirkiye egitim ve kiiltir konusunda kismen hazirliklidir. 2014 yilinda bu fasilda bazi ilerlemeler
kaydedilmistir. 2015 yilinda, Tiirkiye'nin tiim diizeylerde egitimin kalitesini artirmasi ve 6grencilerin temel
ve capraz beceri edinimini iyilestirmesi gerekmektedir. Tiirkiye, AB'nin Egitim ve Ogretim 2020' stratejik
cercevesinde ilerleme kaydetmistir. 2014-2015 doneminde ¢ocuklarin %96’s1 ilkokula, %94 ise ortaokula
kayit yaptirmustir.Ortadgretime kayit %79, yiiksekogretime ise %40 oraninda gergeklesmistir. Ayrica AB
“Erasmus Ogrenci Degisim Program1” kapsaminda yurtdisina giden &grenci sayist her yil artmaktadir (TC
Avrupa Birligi Bakanligi, 2015).

ilerleme Raporu ve Algi Analizi

flerleme raporunda elestiri konusu olan hukuk, adalet vb. konularin yaninda egitim ve kiiltiir konusunun da
ele alindig1 goriilmektedir. Rapordaki degerlendirmede egitim ve kiiltiir baslig: altinda nispeten pozitif bir
goriis belirtilmistir. Ancak gerek bu caligma kapsaminda gerekse dogrudan 12 yillik egitim siireci ve
yiiksekogrenimde bulunan dgrenciler, egitimciler ve reel sektor temsilcileri ile egitim kurumlart ydneticileri
ile yapilan yiiz ylize goriigmelerde nitel gergegin bu kadar olumlu olmadigi ortak goriis olarak
belirtilmektedir.

Bu konuda 02-04 Aralik 2015 tarihinde Sakarya Universitesi’'nde diizenlenen Yiiksekdgrenimde Kalite
Konferansinda goriislerine bagvurdugumuz Istanbul Universitesi Rektdrii Saym Muzaffer Ak,
“yiiksekogrenimde kaliteyi 6lgmek igin paydaslarimizin geri bildirimlerini dikkate almamiz gerekir” derken
(Ak, 2015), Sakarya Universitesi Rektorii Sayin Muzaffer Elmas ise “sahip oldugumuz teknoloji altyapisinin
ve kurallarin miikemmelligi, uygulamaya ve {irline doniistiiriilmedigi siirece kaliteden bahsedilemeyecegini”
ifade etmektedirler (Elmas, 2015).

AB Raporlar ve Giresun Universitesi Ogrencileri Uzerindeki Alg1 Analizi

Sanayi toplumundan bilgi toplumuna gegis siireci, toplumlarin tiim unsurlarin1 yogun sekilde etkilemektedir.
Bu etki ekonomik, sosyal, politik ve kiiltiirel alanlarda kendini gostererek, toplumlarda yeniden yapilanma
stirecini de beraberinde getirmistir. Bilgi toplumunun ihtiyaglarina cevap verebilmek i¢in, toplumla uyum
halinde yasayan, toplumu gelistirecek niteliklere sahip bireylerin yetistirilmesinde en dnemli unsur olan
egitim sistemlerinin de yeniden yapilanmasini gerektirir (Pehlivan, 2005).

Turkiye Cumhuriyeti’nin kurulus felsefesi olarak ¢agdas uygarlik seviyesine ulagsma amaci, ekonomi, hukuk,
demokrasi ile birlikte kaliteli bir egitim sistemine de sahip olmay1 hedeflemistir. Bu dogrultuda, hukuk, insan
haklari, demokrasi ve egitim alaninda gelismis {iilkeler 6rnek alinmis, diinyadaki gelismeler, Tiirkiye’deki
kamu kurumlar1 ve {iniversiteler tarafindan yakindan takip edilmistir. AB iiyeligine adaylik karariyla birlikte
basta insan haklari, demokrasi, hukuk ve egitim gibi toplumun refahi1 ve biitiinliigli i¢in goéz ardi
edilemeyecek konulardaAB ile ortak bir tutum igerisine girilmistir. Bu gelismeler Tiirkiye’nin AB’ye liyeligi
acisindan dnemli giindem maddeleridir.

Tiirkiye ile AB arasinda 3 Ekim 2005°te “Miizakere Cergeve Belgesinin” imzalanmasiyla birlikte belirlenen
basliklarda Tiirkiye hizli bir reform siireci i¢ine girmistir.2007 ve 2013 yillar1 arasinda 6nemli gelismeler
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kaydedilmis ancak 2014 yilinda ve 2015 yilinin sonunda agiklanan AB ilerleme raporunda 6zellikle yargi,
hukuk, adalet ve esitlik ilkesiyle ilgili gerilemelerin oldugu ifade edilmistir (AB Bakanligi, 2015).

Bu raporda yer alan baslica elestiri konularinin 6grenciler lizerinde nasil bir algi yarattigi ve iiniversite
ogrencilerinin elestirilerle ilgili ne diisiindiikleri Giresun Universitesi 6grencilerinin katilimiylaanaliz
edilmistir. Yapilan anket ¢caligmasinda denekleri yonlendirme riskinden sakinarak ¢apraz sorular yoneltilmis
ve sonuglarin nesnel olmasi hedeflenmistir. Ogrencilere kendi bagimsiz diisiincelerini ifade etme firsati
sunulmus, ¢aligmanin sonuglarimin tarafsizh@ ve giivenilirligi saglanmistir.Ogrenciler 2015 AB ilerleme
raporunda yer alan elestirilere yonelik yapilan anket ¢alismasi1 dogrultusunda goriis beyan etmistir. Boylece
elestirilerle paralellik tasiyan diisiince ve goriiglerin, 6grencilerin 6zgiin ve bagimsiz goriisleri olmasi
saglanmistir. AB komisyonunun yayinladifi raporun sonuglariyla anlamli benzerlik tasiyan bu
calismaninLikert 6lcegi ve SPSS analizleriyle ulagilan sonugclari asagidaki tablolarda goriilmektedir.

GIRESUN UNIVERSITESIi OGRENCILERi ANKET SONUCLARI

Frekanslar
Tablo 1. Anket ¢alismasi 6zeti
Case Processing Summary
Cases
VAR00008 Valid Missing Total

N Percent N Percent N Percent
Toplamp Bay 52 98,1% 1 1,9% 53 100,0%
Bayan 45 97,8% 1 2,2% 46 100,0%

Ankete Giresun Universitesi'nde 6grenim goren onlisans ve lisans olmak iizere tiim siniflardan rastgele
secilen Tiirk ve yabanci uyruklu 53’1 erkek, 46°s1 kadin toplam 99 6grenci katilmugtir.

Frekans Tablolan
Tablo 2. Anket soru tablosu

Statistics

Ulkemizde bireyler Ulkemizde Ulkemizde esitlik

Ulkemizde hukukun | Ulkemizde | Bireyler arasinda diisiincelering demokrasi ve ilkesi
ustiinliigi ilkesi yargi baski adalet t')zsijrce ifade insan haklar1 uygulanmaktadir
uygulanmamaktadir. | altindadir. | saglanamamaktadir. 9 ilerleme ve herkes esit

edebilmektedirler. gostermektedir. | haklara sahiptir.

N Valid 99 100 100 100 100 99

Missing 1 0 0 0 0 1

Anket 100 6grenci iizerinde uygulanmis, deneklerden 2’si sadece 2 soruya yanit vermemis diger tiim sorulari
yanitlamiglardir.

Tablo 3Ulkemizde hukukun iistiinliigii ilkesi uygulanmamaktadir

Frequency Percent Valid Percent Cumulative Percent
Valid Kesinlikle Katilmiyorum 12 12,0 12,1 12,1
Biiyiik Olgiide Katilmiyorum 15 15,0 15,2 27,3
Fikrim Yok 17 17,0 17,2 44,4
Bilyiik Olglide Katiliyorum 26 26,0 26,3 70,7
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Kesinlikle Katiliyorum 29 29,0 29,3 100,0
Total 99 99,0 100,0

Missing System 1 1,0

Total 100 100,0

Tablo 3’de goriildiigii gibi Tirkiye’de hukukun iistiinliigii konusunda ankete katilanlarin %27’si hukukun

Ustinliigliniin -~ uygulandigimi  belirtirken,  katthmeilarin ~ iki  kati,  %56’s1 hukukun
istiinligiiniinuygulanmadigi dogrultusunda goériis beyan etmistir.
Tablo 4. Ulkemizde yargi baski altindadir
Frequency Percent Valid Percent Cumulative Percent

Valid Kesinlikle Katilmiyorum 7 7,0 7,0 7,0

Biiyiik Olgiide Katilmiyorum 8 8,0 8,0 15,0

Fikrim Yok 23 23,0 23,0 38,0

Biiyiik Olgiide Katilryorum 29 29,0 29,0 67,0

Kesinlikle Katiliyorum 33 33,0 33,0 100,0

Total 100 100,0 100,0

Tiirkiye’de yarginin baski gordiigi ile ilgili olan elestiri konusunda katilimcilarmm %15°1 yarginin baski
altinda olmadigin ifade ederken yaklasik ii¢ kati, %62’si yarginin baski gordiigiinii, %231 ise bu konuda

fikrinin olmadigini beyan etmistir.

Tablo 5. Bireyler arasinda adalet saglanamamaktadir

Frequency Percent Valid Percent Cumulative Percent
Valid Kesinlikle Katilmiyorum 6 6,0 6,0 6,0
Biiyiik Olgiide Katilmiyorum 15 15,0 15,0 21,0
Fikrim Yok 11 11,0 11,0 32,0
BityiikOlgiide Katiliyorum 32 32,0 32,0 64,0
Kesinlikle Katiliyorum 36 36,0 36,0 100,0
Total 100 100,0 100,0

Tiirkiye’de bireyler arasinda adaletin uygulanip uygulanmadigi ile ilgili olarak katilimeilarin %21°1 adaletin
uygulandigini ifade ederken % 68’1 ise adaletin uygulanmadig: ile ilgili goriis beyan ettigi goriiliiyor. Bu da
iniversite Ogrencilerinin adalet ve hukuk sistemini duyarli ve nesnel bakis agisiyla takip ettiklerini
gostermektedir.

Tablo 6. Ulkemizde bireyler diisiincelerini 6zgiirce ifade edebilmektedirler

Frequency Percent Valid Percent Cumulative Percent
Valid Kesinlikle Katilmiyorum 35 35,0 35,0 35,0
Biiyiik Olgiide Katilmiyorum 23 23,0 23,0 58,0
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Fikrim Yok 7 7,0 7,0 65,0
Biiyiik Olgiide Katiliyorum 22 22,0 22,0 87,0
Kesinlikle Katiliyorum 13 13,0 13,0 100,0
Total 100 100,0 100,0

Tiirkiye’de diisiince ozgirliighi ile ilgili olarak katilimcilarin %581  diisiincelerini  6zgiirce ifade
edemediklerini, %35’i ise Tiirkiye’de diisiince Ozgiirliigiinin uygulandigini ve bireylerin diisiincelerini
ozgiirce ifade edebildikleri vurgulanmistir. Ogrenci kiimesinin diisiince ve ifade 6zgiirliigii hakkinda AB
kriterleri ile iligkili biling diizeyine sahip olduklart gériilmektedir.

Tablo 7. Ulkemizde demokrasi ve insan haklar1 ilerleme gdstermektedir

Frequency Percent Valid Percent Cumulative Percent
Valid Kesinlikle Katilmiyorum 14 14,0 14,0 14,0
Biiyiik Olgiide Katilmiyorum 26 26,0 26,0 40,0
Fikrim Yok 24 24,0 24,0 64,0
Biiyiik Olgiide Katilryorum 18 18,0 18,0 82,0
Kesinlikle Katiliyorum 18 18,0 18,0 100,0
Total 100 100,0 100,0

Tiirkiye’de demokrasi ve insan haklar1 konusunda O6grencilerin %40’1 ilerlemelerin olmadigini, %36’s1
demokrasi ve insan haklarinin gelisme gosterdigini, %24’iinlin ise bu konuda goriis beyan etmedikleri
goriilmektedir. Tablodan &grenci kiimesinin hukuk ve demokratik sistemde meydana gelen degisim ve
doniisiimlerin de farkinda oldugu goriilmektedir. Aynt zamanda her 4 6grenciden birinin Tiirkiye’deki insan
haklar1 ve demokrasi tartigmalari hakkinda fikir sahibi olmadigini da gostermektedir.

Tablo 8. Ulkemizde esitlik ilkesi uygulanmaktadir ve herkes esit haklara sahiptir

Frequency Percent Valid Percent Cumulative Percent

Valid Kesinlikle Katilmiyorum 35 35,0 35,4 35,4

Biiyiik Olgiide Katilmiyorum 26 26,0 26,3 61,6

Fikrim Yok 10 10,0 10,1 71,7

Biiyiik Olgﬁde Katiliyorum 17 17,0 17,2 88,9

Kesinlikle Katiliyorum 11 11,0 11,1 100,0

Total 99 99,0 100,0
Missing System 1 1,0
Total 100 100,0

Tirkiye’de esitlik ilkesinin uygulanmasi ile ilgili olarak, tiniversite 6grencilerinin %62’si esitlik ilkesinin
uygulanmadigi, sadece %]11°i esitlik ilkesinin uygulandigini ifade ettikleri goriilmektedir. Uluslar arasi
kuruluslar tarafindan sikca, elestiri konusu olarak dile getirilen haksizliklar ve esitsizlikler konusunda dgrenci
kiimesinin yiiksek duyarlilik ve bilince sahip oldugu goriilmektedir.

Crosstabs
Asagidaki 6 tabloda da anketin SPSS programinda yapilan kiz ve erkek dgrencilerin ¢apraz analiz sonuglar1
gorilmektedir.
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Tablo 9. Ulkemizde hukukun iistiinliigii ilkesi uygulanmamaktadir

VAR00008
Bay Bayan Total
Ulkemizde hukukun iistiinliigii ~ |Kesinlikle Katilmiyorum Count 7 4 11
ilkesi uygulanmamaktadir. % within 13.2% 8.9% 11.2%
Bilyiik Olgiide Katilmiyorum Count 10 5 15
% within 18,9% 11,1% 15,3%
Fikrim Yok Count 9 8 17
% within 17,0% 17,8% 17,3%
Biiyiik Olgiide Katiliyorum Count 15 11 26
% within 28,3% 24,4% 26,5%
Kesinlikle Katiliyorum Count 12 17 29
% within 22,6% 37,8% 29,6%
Total Count 53 45 98
% within 100,0% 100,0% 100,0%

Tablo 9 da tilkemizde hukukun istiinliigli uygulanmamaktadir, 6nermesine erkeklerin % 50,9’ukatildigini
belirtirken, bayanlarin ise % 62,2’si hukukun tistiinligii ilkesinin uygulanmadig1 goriisiinii belirtmektedir.
Tablo 10. Ulkemizde yargi baski altindadir

VAR00008
Bay Bayan Total
Ulkemizde yarg: bask1 Kesinlikle Katilmiyorum Count 6 1 7
altndadr. % within 11,3% 2,2% 71%
Biiyiik Olgiide Katilmiyorum Count 7 1 8
% within 13,2% 2,2% 8,1%
Fikrim Yok Count 9 13 22
% within 17,0% 28,3% 22,2%
Biiyiik Olgiide Katiliyorum Count 12 17 29
% within 22,6% 37,0% 29,3%
Kesinlikle Katiltyorum Count 19 14 33
% within 35,8% 30,4% 33,3%
Total Count 53 46 99
% within 100,0% 100,0% 100,0%

Ulkemizde yargi baski altindadir énermesine, erkeklerin %58,4 i kadmlarin ise, 67,4’ii katilmaktadir. Bu
onermede kadinlarin sadece %4,4’ii yarginin baski altinda olduguna katilmazken, erkeklerin %24,5’1 yarginin
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baski altinda olmadigin1 belirtmektedir. Bu veriler kadinlar ile erkekler arasinda yargiya uygulanan baski
konusunda anlamli bir farklilik oldugunu gostermektedir.

Tablo 11. Bireyler arasinda adalet saglanamamaktadir

Bay Bayan
Bireyler arasinda adalet Kesinlikle Katilmiyorum Count 4 1 5
saglanamamaktadir. % within 7,5% 2,2% 5,1%
Biiyiik Olgiide Katilmiyorum Count 10 5 15
% within 18,9% 10,9% 15,2%
Fikrim Yok Count 7 4 11
% within 13,2% 8,7% 11,1%
Biiyiik Olgiide Katiliyorum Count 17 15 32
% within 32,1% 32,6% 32,3%
Kesinlikle Katiliyorum Count 15 21 36
% within 28,3% 45,7% 36,4%
Total Count 53 46 99
% within 100,0% 100,0% 100,0%

Tablo 11°den yola ¢ikarak toplumsal adalet algis1 bakimindan kadinlarin %46’sinin, erkeklerin ise %28’inin
adaletsizlige maruz kaldigini sdyleyebiliriz. Toplumsal adalet algisinda erkekler ve kadinlar arasinda anlamli
bir farklilik oldugu goriilmektedir.

Tablo 12. Ulkemizde bireyler diisiincelerini 6zgiirce ifade edebilmektedirler

VAR00008
Bay Bayan Total
Ulkemizde bireyler Kesinlikle Katilmiyorum Count 15 20 35
diisiincelerini 6zglrce ifade % within 28.3% 43.5% 35.4%
edebilmektedirler .
Biiyiik Olgiide Katilmiyorum Count 10 13 23
% within 18,9% 28,3% 23.2%
Fikrim Yok Count 7 0 7
% within 13,2% ,0% 7,1%
Biiyiik Olgiide Katiliyorum Count 11 11 22
% within 20,8% 23,9% 22,2%
Kesinlikle Katiliyorum Count 10 2 12
% within 18,9% 4,3% 12,1%
Total Count 53 46 99
% within 100,0% 100,0% 100,0%
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Adalet konusunda yapilan analizde kadin (%28,2) ve erkek (%39,7) arasinda goriillen anlamli farklilik, ifade

ozgiirliigii konusunda da goriilmektedir.

Tablo 13. Ulkemizde demokrasi ve insan haklari ilerleme gostermektedir

Bay Bayan

Ulkemizde demokrasi ve insan  |Kesinlikle Katilmtyorum Count 9 5 14
haklari ilerleme gostermektedir. % within 17,0% 10,9% 14.1%

Biiyiik Olgiide Katilmryorum Count 12 14 26
% within 22,6% 30,4% 26,3%

Fikrim Yok Count 11 13 24
% within 20,8% 28,3% 24,2%

Biiyiik Olgiide Katiliyorum Count 9 9 18
% within 17,0% 19,6% 18,2%

Kesinlikle Katiliyorum Count 12 5 17
% within 22,6% 10,9% 17,2%

Total Count 53 46 99
% within 100,0% 100,0% 100,0%

Yapilan ankette, Tiirkiye’de demokrasi ve insan haklar1 konusunda erkeklerin %39,62’s1 demokrasinin ve
insan haklarinin ilerleme gosterdigi ile ilgili goriis belirtirken, kadilarin ise %30,5’1 bu dogrultuda goriis

bildirmistir.

Tablo 14. Ulkemizde esitlik ilkesi uygulanmaktadir ve herkes esit haklara sahiptir

VARO00008
Bay Bayan Total
Ulkemizde esitlik ilkesi Kesinlikle Katilmiyorum Count 17 18 35
uygulanmaktadir ve herkes esit % within 32.7% 39.1% 35.7%
haklara sahiptir. .
Biiyiik Olgiide Katilmiyorum Count 13 13 26
% within 25,0% 28,3% 26,5%
Fikrim Yok Count 5 5 10
% within 9,6% 10,9% 10,2%
Biiyiik Olgiide Katiliyorum Count 11 6 17
% within 21,2% 13,0% 17,3%
Kesinlikle Katiliyorum Count 6 4 10
% within 11,5% 8,7% 10,2%
Total Count 52 46 98
% within 100,0% 100,0% 100,0%
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Tiirkiye’de esitlik ilkesinin uygulanmasi ile ilgili dnermeye; kadinlarin %21,7’si olumlu goriis belirtirken,
erkeklerin ise %32,7’si esitlik ilkesinin uygulandigini bildirmemistir. Herkesin esit haklardan yararlanabilme
bakimindan kadmlarin %67,4°{i, bu haktan esit olarak faydalanmadigin belirtir ikenerkeklerin ise %57,7’si

esitlik ilkesinin uygulanmadigi dogrultusunda goriis beyan etmistir.

Grafikler

Yapilan anketin kiz-erkek 6grenci ve yas dagilimi grafikleri agagidaki gibidir.

VAR00008
MWBay
Meayan

Sekil 1 Ankete kadin ve erkek katilim pasta
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Sekil 2 Ankete katilan 6grencilerin yas
dagilimi pasta grafigi

Yukaridaki grafikte ankete katilan kadin ve erkek
oranmin pasta grafigi gosterilmistir. Yapilan anket
calismasinin katilimcilarinin dengeli olarak secildigi
goriilmektedir. Mavi alan, erkek katilimecilari, yesil

Calismanin sonucunda, ankete katilan Ggrencilerin
yas ortalamasinin 21 oldugu tespit edilmistir. Ayrica
yukaridaki grafikte yas dagiliminin pasta grafigi
gorilmektedir.

alan ise kadin katilimcilar1 gostermektedir.

SONUGCLAR

Anket sonuglarindan hareketle, tiniversite ogrencilerinin adalete, hukuka ve yargiya olan giivenlerinin
zayifladig1 sdylenebilir. Ayrica {iniversite 6grencilerinin diisiince 6zgiirliigli konusunda vermis olduklar
yanitlar endise vericidir. Hukukun stiinligiiniin uygulanmadig1 ve bireylerin diisiincelerini 6zgiirce ifade
edemedikleri bir ortamdaegitimde kaliteden soz edilmesi olanaksizdir. Yapilan anket sonuglarindan AB
[lerleme raporunun, belirtilen basliklarda biiyiik dlgiide gergegi yansittigini goriilmektedir.

Ogrenciler, Tiirkiye’de yiiksekdgretimde kalitenin artirilmast ile ilgili olarak:

Teknolojinin gelismesi

Egitimle ilgili kullanilan materyallerin artmasi

Yeni acilan yiiksekogretim kurumlarinin sayisinin artmasi ve birbirleriyle rekabet i¢inde olmalar1 nedeniyle

kalitenin arttigini belirtiyorlar.

Bunun yaninda,yiiksekdgretimde kaliteyle ilgili olarak dgrencilerin 6nemli elestirileri de bulunmaktadir.

Bunlar:

e Ogrenci sayisinin mevcut kapasitenin iistiinde olmas1

e Derslerin teorik agirlikta iglenmesi

e Bazi sehirlerdeki ekonomik imkéanlarin yetersiz olmast nedeniyle sosyal ve Kkiiltiirel geligimlerini
tamamlayamadiklari

e Kadro doldurmak amaciyla kalitesiz egitimcilerin yiiksekogretim kurumlarina alinmasi

e Egitimcilerin 6grencilere deger vermedigi, fikirlerin ifade edilmesi noktasinda demokratik bir yaklagim
gostermedikleri, goriis ve Onerilerine saygi duymadiklari

e Ogrencilerin gercek hayata yonelik olarak egitilmemeleri gerekgesi ile egitimde kalitenin artmasina engel
teskil ettigini belirtiyorlar.

e Yapilan analizler sonucunda 6grencilerin yiiksekdgretimde kalitenin artirilmasi ile ilgili diisiinceleri ise:

e Yurtdisi egitim olanaklarinin arttirilmasi

www.icgh.net Copyright © International Conference on Quality in Higher Education(ICQH) 67



ICQH 2 O 1 5 Proceedings Book, Sakarya / Turkey

Yabanci dil egitimine daha fazla 6nem verilmesi

Egitim kurumlarinda ¢alisacak olan egitimcilerin se¢imine 6zen gosterilmesi

Verilen egitimin gergek hayatla paralel nitelikte olmas1 gerektigi

Her sehirde tiniversite agmak yerine ekonomik ve sosyal yeterlilige sahip sehirlerde liniversite agilmasi
Ogrenci-6gretmen iliskisinin gelistirilmesi ve yeni bir yaklasim olusturulmasi

Ogrencilerin 6zgiin fikirlerinin demokratik bir zeminde degerlendirilmeye calisiimasi

Universitelerde faaliyet gdsteren 6grenci topluluklarinin iiyeleri ile bir biitiin halinde hareket etmesi
Gelecekte yeni is imkénlariin olusabilmesi ve issizligin ortadan kalkmasi i¢in girisimcilik derslerine
daha fazla 6nem verilmesi

e Ogrencilerin motivasyon ve dzgiivenlerinin artirilabilmesi icin egitimcilerin daha demokratik yaklasima
sahip olmalar1 gerektigi vurgulanmaktadir.

ONERILER

e Yabanci dil egitimine agirlik verilmeli ve yurtdist egitim imkanlari arttirilmalt

e Ogrencilerin hobi olarak ilgilendikleri alanlarda farkli béliimlerden goniilliiliik esasinda dayali ders alma
iklimi yerlestirilmeli

e Her ilde tiniversite agmak yerine sosyal ve ekonomik yeterlilige sahip olan sehirlerde iiniversite agilmali,
ogrenciler bu sehirlerdeki sosyal, ekonomik ve kiiltiirel imkanlardan yararlanabilmeli

e Egitimcilerin daha iyi egitim almasina ve segilmesi asamasinda miilakatlara tabi tutulmali ve ahlaki
kisiligine dikkat edilmeli

o Egitimciler, 6grencilerin goriislerine saygi duymali ve 6grenciler {izerinde baski kurmamalilar

e Teknoloji kullanimina dayanan, girisimcilige ve verimlilige yonelik bir yaklasim olusturulmali

e Her iiniversite belirli bir alanda uzmanlagmaya c¢alismal

e Ogrencilerin arastirma yeteneklerini gelistirebilmelerine yardim edilmeli ve egitim gordiigii alanda staj
yoluyla ¢aligmak istedigi sektorde deneyime sahip olmasi saglanmali

o Universiteye gelen her 6grenciye gelecekle ilgili misyon ve vizyon kazandirilmal

e Teknik derslerin verimli islenebilmesi i¢in teknolojik altyapiya sahip laboratuarlar olusturulmali

o Verilen dersler sonucunda basarinin 6lgiilebilmesi ve yeni fikirlerin degerlendirilebilmesi igin sinav
kagitlarinda en az 1 veya 2 (6grencinin ilgi alanlarinda fikir beyan edebilecegi dlgiitlerde ) agik uglu soru
bulundurulmalidir.

e 11, ilge ve kasabalarda ilkokul ve ortaokul grencilerinin ilgisini ¢ekecek tasarima sahip kiitiiphaneler
olusturulmali ve buralarda &grencilerin keyif alabilecegi etkinlikler diizenlenmeli, 6grencilere daha
ilkokul yillarinda zamani kiitiiphanede degerlendirme bilinci olusturulmalidir. Ilkokul yillarinda
kiitiiphanede ders ¢alisma bilinci kazanmig olan 6grenci iiniversite yillarinda zamanini daha verimli
kullanmaya ¢alisacak ve basarili olacaktir.Bu ydntemlerle merak eden, sorgulayan ogrenci profili
olusacak ve toplumda bilingli bireylerin olusmasina katki saglayacaktir. Boylece bilimsel arastirma ve
makaleler artacak, yapilan arastirma ve ¢aligmalar toplumun her kesimi tarafindan sindirilecek, sonug
olarak da toplum refahi ve yliksekdgretimde kalite saglanacaktir.
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OZET

Egitim Ogretim siireci birgok Bilen’den bir¢cok bilmeyene bilgi ve beceri aktarma sanatidir. Burada bilen
insanin nasil aktaracagi, bilmeyenin nasil alacagina iliskin ¢aligmalar daha ¢ok 6grenme psikolojisinin
alanina girmektedir. Ogrenme psikolojisi iginde son donemde agirlik kazanan goklu zeka kurami ile 6grenme
stirecinin verimliliginin artirilmasi temel hedef olurken burada kullanilacak materyaller de asil meseleyi
olusturmaktadir. Gegmiste temel &gretim materyali 6greticinin dogrudan aktardigi bilgi ve mevcut ders
kitaplar1 iken giiniimiizde uzaktan Ogrenme ile baslatabilecegimiz ikinci matbaa devrimi, 6grenme
materyallerini degistirmis ve gelistirmistir.

Giliniimiiz 6grenme stillerine gore yetisen "teknoloji nesli" 0Ogrenciler eski iki kanalli, pasif egitimden
uzaklagsmakta, daha hareketli, daha renkli, daha yapilandirilmig ve etkilesimi artirillmis &grenme
materyallerine yonelmektedir. Boylece ogrencinin alici Ozelliklerine, bilginin sunumu ve Ogrenmeyi
kolaylastirict ¢esitli materyal formatlarina, dgretimin yontem, siire, arag ve imkanlarina gore ¢ok sayida
o0grenme materyali ve bunlarin degisik sekilde organizasyonu ile ders hocasi ve kitap kaynakli 6gretimden
¢ok kanalli egitime ge¢ilme zorunlulugu dogmustur. Ayrica belirli mekan ve siire igin tanimlanmig eski
klasik 6grenme hedefleri de tartigilir olmus, neden daha kisa siirede, daha yiiksek bilgi diizeyine daha yiiksek
o0grenme etkinligi ile ¢ikamiyoruz sorusu egitim bilimcilerin temel aragtirma alanina doniigsmiis ve stratejik
yarigt haline gelmistir. Buradan hareketle 6zellikle uzaktan 6grenmede, 6grenme materyalleri sayisiz gesit ve
sekle biiriinmiistiir. Bu ¢esitlilik, 6gretici ve igerik iireticilerinde ig, hedef ve plan karmasasi yasamasina,
kaynak ve zaman israfina ve bundan dolay1 daha az ve daha niteliksiz iiriinlerin olusmasina sebep olmaktadir.

Orgiin egitimin temel dinamigini dgretim eleman odakli simf ici faaliyetler -hocanin anlatarak, sunarak,
tahtada yazarak ders islemesi sonucunda pasif durumdaki dgrencilerin dinlemesi ve anladigini not almasi-
olusturur. Ancak agik/uzaktan 6grenmede 6gretim elemani ile 6grencinin ayni havayr solumamasi, yazil ve
gorsel ders materyallerini egitim Ogretimin odak noktasi haline getirmistir. “Ogretme” odakli siuf igi
egitimden, “Ogrenme” odakli uzaktan 6grenmeye gegtigimizde bu zaman diliminde agik/uzaktan 6gretimde
ders materyali olarak siklikla ders kitabi, sunu dosyasi, konu anlatim videolar1 ve g¢alisma sorular
kullanilmaktadir.

www.icgh.net Copyright © International Conference on Quality in Higher Education(ICQH) 70


mailto:alper.cihan@auzef.istanbul.edu.tr
mailto:ahmet.agir@auzef.istanbul.edu.tr
mailto:selma.tosun@auzef.istanbul.edu.tr
mailto:mehmet.tosun@auzef.istanbul.edu.tr
mailto:dilek.yordem@auzef.istanbul.edu.tr

ICQH 2 O 1 5 Proceedings Book, Sakarya / Turkey

Tiirkiye’de yiiksekogretim kapsaminda birgok tiniversitede bir¢ok program agik 6gretim veya uzaktan egitim
merkezleri biinyesinde dgrenci kabul etmektedir. Program sayisindaki gesitlilik, ders sayisindaki fazlalik ve
hedef Kitlenin degisken profili ve buna bagh egitim Ogretim yontemleri disiiniildigiinde, ders
materyallerinde standartlasma 6nemli bir husus olarak 6ne ¢ikmaktadir. Standartlara bagli ders materyalleri
temelde egitim dgretimin kalitesini arttiracak, yiiksekdgretim yoneticileri i¢in 6l¢iilebilir ve iyilestirilebilir
sistem sunacaktir. Daha da Onemlisi standartlastirilmis ders materyalleri birbirinden kopuk, farkli ders
materyallerinin olugsmasini engelleyecek, iiniversiteler arasinda ders materyali paylasimini kolaylastiracaktir.
Ayrica standartlara bagli ders materyalleri, acik/uzaktan Ogretim paydaslarinin ayni dili konugmasina ve
ortak paydada bulugmasina katki saglayacaktir.

Yukarda bahsedilen hususlar gercevesinde dezavantajlar1 gidermek iizere bu &grenme materyallerine ve
yapilandirilmasina standart tamimlarin getirilmesi 6nem arz etmektedir. iU AUZEF biinyesinde yapilan
calismalar ve sonucunda edinilen kazanimlar ile diger agik ve uzaktan 6grenme kurumlarinin birgok
¢alismas1 uzun siire incelenmis ve igerik organizasyonunda dogal olarak gelisen asagidaki dort kategorik
standardin oldugu gorilmiistiir.

Bu ¢alismada ders materyalleri dort seviyede gruplandirilmis; FAZ 1, FAZ 2, FAZ 3 ve FAZ 4 olarak
adlandirilmistir. Temel FAZ 1 seviyesinde tanimlar olusturulup yapisal standartlagsma saglanirken, FAZ 2;
icerik sunumunda kullanici deneyimi, veri toplama ve buna bagli gelistirmeler i¢in tanimlamalar getirmistir.
FAZ 3; o6gretim verimligini artirmak i¢in gelistirilebilecek kisisel 6grenme araglart tanimlanmistir. En son
asama olarak diisiiniilen FAZ 4 de ise 6grenci performansina gore igerik gdsterimini ve rehberligini otomatik
yapan standartlar gelistirilmistir. FAZ 1 temel diizeyde bir standart olustururken, FAZ 2, FAZ 3 ve FAZ 4
Ogretim tasarimi agisindan daha nitelikli, mobil uyumlu, emek ve zaman yogun {iriinleri tanimlanmaktadir.
Katmanli bir yap1 olarak diigiiniilen FAZ1 -FAZ2 -FAZ3 ve FAZ4 standartlarina gore her agsama bir dnceki
asamanin Ozelliklerini iceren daha ileri bir seviyesi olarak tasarlanmistir. Calismada bu standartlarin tanimlari
ve acgiklamalar1 sunulmustur.

Anahtar kelimeler: Icerik tasarim, Faz 1, Faz 2, Faz3, Faz 4, Materyal Gelistirme
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OZET

Bu ¢alismada, Diinyada ve Ulkemizde her gegen giin énemi artarak devam eden Agik ve Uzaktan Ogretim
kurumlarmin ve bu kurumlarin sundugu acik ve uzaktan Ogretim hizmetlerinin profesyonel yonetim
modelleri ve yonetisim temelleri ele alinmustir. A¢ik ve Uzaktan Ogretim kurumlarmin meveut is akislarina
uygun olarak olusturduklar1 siire¢ yapilari, Istanbul Universitesi A¢ik ve Uzaktan Egitim Fakiiltesi
orneginden hareketle yonetim siirecleri, fonksiyonel siirecler ve destek siirecler olmak {izere ii¢ ana siiregten
olusmaktadir. IU A¢ik ve Uzaktan Egitim Fakiiltesinin yonetim siirecleri, bu siireglere bagli biiro ve sube
yapilanmalari, olusturulan yonetim yapisinin vizyon, misyon, amag, hedef, temel ilke ve degerler, stratejiler
ve bunlara bagl olarak olusturulan kalite politikalar: ayrintilariyla ele alinmaktadir. Kalite siireclerine bagh
olarak bir yiiksek 6gretim kurumunda olmasi gereken yonetim ve organizasyon akislari sema ve grafiklerle
drneklenmistir. AUZEF biinyesinde bulunan On Lisans, Lisans, Lisans Tamamlama ve Yiiksek Lisans olmak
lizere toplam 46 programin birim koordinatorii, program koordinatorii, bilim alan uzmani ve &gretim
iyelerinin yoOnetim siire¢lerindeki konumlart ve yonetime katkilart tartistlmisti. Calismanin  sonug
boliimiinde orgilin (geleneksel) 6gretim yapan yiiksek dgretim kurumlarinin yonetim modelleriyle, agik ve
uzaktan Ogretim yapan yiksek Ogretim kurumlarimin yonetim modelleri yurtigi ve yurtdisi Srneklerle
desteklenerek oneriler getirilmistir.

Anahtar Kelimler: Yiiksek Ogretim, A¢ik ve Uzaktan Ogretim, Yonetim, Kalite.
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OZET

Yiiksekogretimde kalite, diinyada ve Tirkiye’de tartisilan énemli konulardan biridir. Giiniimiizde agik ve
uzaktan 6grenme yontemiyle sunulan derslerin hem ulusal diizeyde hem de sinirlar 6tesinde yayginlasmasiyla
birlikte agik ve uzaktan 6grenme derslerinde kalite her zamankinden daha 6nemli hale gelmistir. Tiirkiye’de
Ocak 2015 itibariyle 68 universitede 6n lisans, lisans tamamlama, lisans ve yiksek lisans diizeyinde toplam
505 agik ve uzaktan 6grenme programi mevcuttur. Buna ek olarak, bir acik ve uzaktan 6grenme programina
sahip olmasa da ortak zorunlu derslerin veya bazi 6rgiin derslerin uzaktan verilmesiyle birgok iiniversitenin
acik ve uzaktan 6grenme faaliyetleri igerisinde oldugu bilinmektedir. S6z konusu dersler tasarimlanirken
genelde yliz yiize egitim modellerinin aynen aktarilmasi nedeniyle derslerin birgogunda tasarim sorunlari
oldugu gozlenmektedir. Bu durum, derslerin kalitesi agisindan endiselere yol agmaktadir. Bu acidan, acik ve
uzaktan 6grenme derslerinin tasariminda ve gelistirilmesinde kalite Ol¢iitlerinin dikkate alinmasi hayati 6nem
tagimaktadir. Diinyada agik ve uzaktan 6grenmede ders diizeyinde kalite kavrami yeni gelismektedir. Bu
amagla bazi kuruluglar kalite olgiitleri gelistirmislerdir. Tirkiye’de ise heniiz ders diizeyinde Kkalite
konusunda yeterince bir farkindalik olmadigi ve Tiirkiye’deki agik ve uzaktan 6grenme derslerine yonelik
olusturulmusg kalite Slgiitlerinin bulunmadig1 sdylenebilir. Bu kapsamda, arastirmanin amaci alanyazindaki
acik ve uzaktan 6grenme dersleri i¢in gelistirilmis kalite olgiitlerini incelemek ve Tiirkiye’deki dersler igin
oOneriler sunmaktir.

Anahtar Kelimeler: acik ve uzaktan 6grenme, ders kalite dl¢iitleri

GIRIS

Acik ve uzaktan 6grenme (openanddistancelearning), 6grenenlerin 6grenme kaynaklarindan ve birbirlerinden
zaman ve/veya mekéan baglaminda uzakta oldugu, 6grenme kaynaklariyla ve birbirleriyle etkilesimlerinin
uzaktan iletisim sistemlerine dayali olarak gerceklestirildigi bir 6grenme siirecidir (Aydin, 2011, s. 12). Acik
ve uzaktan 6grenme alanindaki uygulamalari ifade etmek amaciyla uzaktan egitim, agikogretim, uzaktan
ogretim, ¢evrimici 6grenme, e-6grenme, internet tabanli ogretim, web destekli 6gretim, sanal egitim, esnek
o6grenme ve benzeri birgok kavram kullanilmaktadir. Aralarinda kii¢lik farklar olmakla birlikte, bu kavramlar
evrensel alanyazinda genellikle birbirleri yerine kullanilabilmektedir. Aydin (2011), son yillarda diinyada agik
ve uzaktan 6grenme kavraminin daha sik kullanilmaya basglandigimi ve alanda bir standart saglanmasi
bakimindan uzaktan egitim, acikdgretim, e-0grenme ve benzeri uygulamalar1 kapsayan ac¢ik ve uzaktan
ogrenme kavraminin kullanilmasi gerektigini belirtmektedir. A¢ik ve uzaktan 6grenme icerisindeki agik
kavrami esneklik ve segcme hakkini, uzaktan kavrami 6grenenlerin birbirlerinden, 6greticilerden ve 6grenme
kaynaklarindan zaman ve/veya mekan bakimindan ayri olduklarini, grenme kavrami ise 6grenen merkezli
bir yaklasim: vurgulamaktadir.

Acik ve uzaktan 6grenmede Ogrenenlerin, dgreticilerin ve dgrenme kaynaklarinin zaman ve/veya mekan
acisindan bir arada olmamalar1 nedeniyle &gretim tasarimi yiiz yiize egitime gorefarklilik gdstermektedir
(Kilfoil, 2007; Olcott, 2003; Stella ve Granam, 2004). A¢ik ve uzaktan 6grenmede icerik, ¢alisma kilavuzlari,
ders izlenceleri ve diger malzemeler dgrencilerin kendi kendilerine 6grenmelerini kolaylastiracak sekilde
0zel olarak tasarimlanmakta; bu amacla malzemelerde bazi etkilesimli etkinliklere yer verilmektedir.
Derslerin tasarimi genellikle takimlar veya ekipler tarafindan yapilmakta; bu ekipler igerik uzmanlari,
Ogretim tasarimcilari, teknoloji ve ortam uzmanlari, grafik tasarimcilari, degerlendirme uzmanlar: gibi birgok
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kisiden olugmaktadir (Moore ve Kearsley, 2012). Baska bir deyisle, agik ve uzaktan 6grenmenin tasarimi yiiz
yiize egitime gore farkli yaklasimlarin kullanilmasini gerektirmektedir.

Diinyada acik ve uzaktan 6grenme uygulamalarinin tasarim ve gelistirme siireglerinde kalitenin saglanmasi
amaciyla birtakim kalite veya akreditasyon 6lgiitleri kullanilmaktadir. Ossiannilsson, Williams, Camilleri ve
Brown (2015), acik ve uzaktan 6grenmede kalite 6lgiitlerinin biiyiik (macro), orta (meso) ve kiigiik (micro)
olmak ftizere ii¢ diizeyde uygulanabildigini belirtmektedir. Biiyiik diizey, ulusal ve uluslararas1 diizeydeki
Olciitleri; orta diizey, kurumlara uygulanan 6lgiitleri; kiiciik diizey ise bireysel uygulamalar i¢in gelistirilen
Olciitleri; baska bir deyisle ders diizeyindeki kalite Olgiitlerini ifade etmektedir. Ossiannilsson, Williams,
Camilleri ve Brown (2015) gelistirilen 6l¢iitlerin ¢ogunun biiyiik ve orta diizeyde oldugunu; ders diizeyinde
kalite olgiitlerini igeren kiigiik diizeydeki Olgiitlerin az sayida oldugunu belirtmektedir. Benzer sekilde,
Kogdar ve Aydin (2015) ders diizeyinde kalite kavraminin agik ve uzaktan 6grenmeyle giindeme geldigini ve
s6z konusu diizeyde kalite dl¢iitlerinin alanyazinda yeni olusmaya basladigini ileri siirmektedir.

Ote yandan, Tiirkiye’de acik ve uzaktan 6grenmede ders diizeyinde kalite siireglerinin ve kalite konusunda
farkindaligin yeterince gelismemis olmasi nedeniyle acik ve uzaktan 6grenmeyle sunulan derslerin tasarimi
yapilirken kalite 6lgiitlerinin pek dikkate alinmadigi s6ylenebilir. Bunun yani sira, Tiirkiye’deki derslere 6zgii
gelistirilmis kalite olgiitleri bulunmamaktadir. Ozkul ve Latchem (2011), Tiirkiye’de agik ve uzaktan
ogrenmede siire¢ ve c¢iktilarda kaliteyi saglamaktan ziyade erisim, esitlik ve kapasite yaratma konularina
onem verildigini belirtmektedir. Buna karsilik, Ozkul, Aydin ve Mutlu (2006), Tiirkiye’de agik ve uzaktan
o0grenme uygulamalarinda kalite glivencesi konusuna oncelik verilmesi gerektigini vurgulamaktadir. Baska
bir ifadeyle, acik ve uzaktan dgrenmede kalite konularinin ihmal edilmis bir arastirma ve uygulama alani
oldugu ve Tiirkiye’de agik ve uzaktan 6grenmeyle sunulan derslerin tasarim ve gelistirilmesi siirecinde hangi
kalite oOlgiitlerinin nasil kullanilabilecegi konusunda alanyazinda ve uygulamada bir bosluk oldugu
sOylenebilir. Bu agidan, yol gosterici aragtirmalara gereksinim duyulmaktadir. Bu kapsamda, arastirmanin
amaci yiiksekogretimde verilen agik ve uzaktan 6grenme dersleri i¢in uluslararasi diizeyde gelistirilmis kalite
oOlgiitlerini incelemek ve Tiirkiye’deki dersler i¢in Oneriler sunmaktir.

ACIK VE UZAKTAN OGRENMEDE DERS DUZEYINDE KALIiTE OLCULERI

Diinyada bir¢ok iiniversite kendi Ol¢iitlerini gelistirmekte ve ¢evrimigi derslerinin tasariminin bu 6Slgiitlere
gbre yapilmasint saglamaktadir. Bunun yani sira, agik ve uzaktan dgrenme birlikleri ve konsorsiyumlari
birtakim kalite olgiitleri gelistirmektedir. Ornegin, Amerika Birlesik Devletleri’nin Maryland Eyaletindeki
yiiksekogretim kurumlarinin olusturdugu bir konsorsiyum olan MarylandOnline tarafindan gelistirilen
QualityMatters (QM) degerlendirme siireci ve O6lgiitleribunlardan en yaygin olarak kullanilamidir’.QM
kapsaminda, bagvuru yapilan dersler i¢in kalite etiketi verilmektedir. Bunun igin, tipki kurum ve program
diizeyinde alinan kalite etiketi ve akreditasyon siirecinde oldugu gibi uzman incelemesi yapilmaktadir. Yiiz
yiize egitimin kalite giivence ve akreditasyon siireclerinde egitim kurumunun takim halinde ziyaret edilmesi
biciminde gerceklesen uzman incelemeleri, QM sisteminde ¢evrimigi olarak yapilmaktadir. QM, 2005
yilindan beri uluslararas1 diizeyde bir¢ok iiniversitede verilen ¢evrimici derse kalite etiketi vermistir. 2015
yilinda 792 ders inceleme siirecine girmis ve kalite etiketi almistir. Yiiksekogretimde verilen derslere iliskin
kalite 6lgiitlerinde 8 ana baslik altinda 43 6l¢iit bulunmaktadir. Bu ana basliklar asagidaki gibidir:

Derse Genel Bakig ve Tanitim
Ogrenme Hedefleri
Degerlendirme ve Olgme
Ogretim Malzemeleri
Ders Etkinlikleri ve Ogrenen Etkilesimi
Ders Teknolojisi
Ogrenen Destegi
e  Erisilebilirlik ve Kullanilabilirlik
Kaliforniya Devlet Universitesi, Universitedeki cevrimici derslerin kalitesinin artirilmasi amaciyla Chico
Degerlendirme Tablosu’nu (ChicoRubric) gelistirmistir®. Chico Degerlendirme Tablosu, kaliteli bir ¢cevrimici
dersin nasil olmast gerektigini gdsteren bir gergeve sunmaktadir. Ogretim elemanlarinin ve diger personelin

"https://www.qualitymatters.org/reviews(Erisim tarihi: 15.11.2015)
8hittp://www.csuchico.edu/eoi/the_rubric.shtml(Erisim tarihi: 15.11.2015)
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bu kalite olgltleri sayesinde, 6grenme ortamlarini olusturmalart ve yaptiklari igin kalitesini gorebilmeleri
hedeflenmistir. Olgiitler, iiniversitenin beklentilerine dayali olarak bir ogreticiye dersi kendi kendine
degerlendirmesi olanagi saglamaktadir. Bu kapsamda alt1 baglik s6z konusudur. Bunlar;

Ogrenen Destegi ve Kaynaklar

Cevrimigi Diizenleme ve Tasarim

Ogretim Tasarini ve Sunumu

Desin ve Ogrenen Basarisinin Degerlendirilmesi
Teknolojiyle Yenilik¢i Ogretim

Monterey Teknoloji Enstitiisii (MontereylInstituteforTechnologyandEducation-MITE) tarafindan yiiriitiilen
Cevrimi¢i Ders Degerlendirme Projesi(Online Course Evaluation Project-OCEP) kapsaminda 2005 yilinda
olgiitler gelistirilmistir®. Olgiitlerde 6gretim ve iletisim yontemlerine yer verilse de, degerlendirmenin odak
noktasi igerik ve ¢evrimigi derslerin pedagojik yonleridir. Bu 6lgiitler 8 ana baglik ve 52 madde i¢cermektedir:

e Dersi Gelistirenler ve Dagitim Modelleri

e  Kapsam ve Icerik Kullanic1 Arayiizii

e Dersin Ozellikleri ve Ortamlar

e Degerlendirme ve Destek Malzemeleri

o {letisim Araglar1 ve Etkilesim

e Teknoloji Gereksinimleri ve Sistemin Islerligi
e  Gelistiricilerin Yorumlari

Kanada’nin Alberta eyaletindeki 26 kurumun bir araya gelerek kurdugu bir konsorsiyum olan
eKampusAlberta (eCampusAlberta) tarafindan c¢evrimigi dersler igin Temel Kalite Standartlar
(EssentialQualityStandards)gelistirilmistir'®. Olgiitler Kanada’daki birgok egitim kurumu derslerini bu
Olciitlere gore tasarimlamaktadir. Dersler, QM inceleme siirecinde oldugu gibi uzmanlar tarafindan kalite
incelemesine tabi tutulmaktadir. Alt1 ana baslik altinda 27 6l¢iit bulunmaktadir. Bu dlgiitler asagidaki gibidir:

Ders Bilgileri
Organizasyon
Yazim
Kaynak
Pedagoji

Web Tasarimi

SONUC VE ONERILER

Acik ve uzaktan 6grenmede sinirli sayidaki ders kalite dlgiitleri genellikle {iniversiteler veya acik ve uzaktan
O6grenme konusunda ¢alismalar yapan birlikler tarafindan gelistirilmistir.Bu ¢alismada ders diizeyinde kalite
Olciitlerinden diinyada en yaygin olarak kullanilanlari incelenmistir. Bu &lgiitler incelendiginde bigimsel
acilardan farkliliklar goriilse de temel olarak benzer konuda ana basliklar1 icermektedir. Incelenen &lgiitlerde
genel olarak vurgulanan boyutlar dersin yapisi, sunumu, tasarimi, destek sistemleri, 6grenci basarisinin
degerlendirilmesi ve dersin degerlendirilmesi olarak sayilabilir. Bu agidan, ders kalite dlgiitlerinin kurum ve
program diizeyindeki ders kalite dl¢iitlerine benzer ana bagliklar igerdigi soylenebilir.

Diinyada, o6zellikle Amerika Birlesik Devletleri’nde,baz1 iiniversiteler ¢evrimigi derslerin tasarim ve
gelistirilmesi siireglerinde kendi gelistirdikleri veya bagka kuruluslar tarafindan olusturulan kalite 6lgiitlerini
kullanmaktadir. Diinyada agik ve uzaktan 6grenmede ders diizeyinde kalite siireglerikurum ve program
diizeyinde kalite siireclerine gore yeni gelismekte olup Tiirkiye’de ise bu konuda yeterli diizeydeuygulama
olmadig1 soOylenebilir. Tiirkiye’de acgik ve uzaktan Ogrenme ile Ogrenim gdren Ogrenciler toplam
yiiksekogretim 6grencilerinin yaklasik yarisini olusturmaktadir. Tiirkiye’de 68 {iiniversitede Onlisans, lisans

%http://www.montereyinstitute.org/ (Erisim tarihi: 15.11.2015)
10http://quality.ecampusalberta.ca/quality-review(Erisim tarihi: 15.11.2015)
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tamamlama, lisans ve yiiksek lisans diizeyinde toplam 505 agik ve uzaktan 6grenme programi mevcuttur
(Kogdar ve Gorii-Dogan, 2015). Buna ek olarak, bircok iiniversitenin bir acik ve uzaktan Ogrenme
programina sahip olmasa da ortak zorunlu derslerin veya bazi 6rgiin derslerin uzaktan verilmesiyle agik ve
uzaktan dgrenme faaliyetleri igerisinde oldugu bilinmektedir. Bu dersler tasarimlanirken ¢ogu zaman yiiz
yiize egitim modellerinin aynen aktarildigi; derslerin birgogunda tasarim sorunlart oldugu bazi uzmanlar
tarafindan dile getirilmektedir (Aydin, 2012; Celen, Celik ve Seferoglu, 2011; Kogdar ve Gorii Dogan, 2015).
Bu durum, derslerin kalitesi agisindan endise yaratmaktadir. Derslerin program c¢iktilar1 ve 6grenme ¢iktilar
dikkate alinarak tasarimlanmasi ve gelistirilmesi yeterli olmamakta; bu siireclere kalite dl¢iitlerinin entegre
edilmesi hayati 6nem tasimaktadir. Bu ¢ercevede dgretim tasarimi siirecinin en basinda bir kalite dl¢iitiiniin
secilerek tasarim ve geligtirme siireglerine rehberlik etmesi onerilmektedir. Tiirkiye’de hem {iniversitelerde
hem de Ozel sektorde acik ve uzaktan 6grenmeyle sunulan derslerin sayisindaki hizli artis goéz Oniine
alindiginda, kalite Olciitlerinin dikkate alindig1 daha fazla sayida uygulamaya ve yol gosterici ¢aligmalara
gereksinim oldugu sdylenebilir.

Kalite giivence ve akreditasyon faaliyetlerinde iilkenin egitim yapisinin, kiiltiiriiniin ve ulusal baglamimin
dikkate alinmasi 6nemlidir (Jungve digerleri., 2011; Stella, 2007). Bu siireglerde uygulanan ydntemlerin bir
tilkeden alinarak bir bagka iilkeye uyarlanmasinda yerel bazi sorunlar ortaya ¢ikabilmektedir (Billing ve
Thomas, 2000).Gelistirilen 6lgiitler evrensel unsurlar i¢erse de bazi durumlarda kalite dlgiitleri her iilkenin
egitim yapisina ve kiiltiiriine uymamaktadir. Bu agidan, Tiirkiye’deki {iniversiteler tarafindan sunulan acik ve
uzaktan 6grenme derslerine 6zgii hem evrensel hem de yerel 6zelliklere sahip kalite dl¢iitlerinin gelistirilmesi
Onem tasimaktadir.

Yakin gelecekte acik ve uzaktan 6grenmede ders diizeyinde kalite siireglerinin ve dl¢iitlerinin kalite giivence
ve akreditasyon kuruluslarinca yiiriitillen islerin bir parcasi haline gelecegi soylenebilir. Kitlesel Agik
Cevrimigi Dersler, bu siireci hizlandirmistir. Bu agidan, Tiirkiye’de kurulacak olan ulusal kalite giivence
sistemi igerisinde ders diizeyinde kalite konusuna yer verilmesi dnerilmektedir. Bunun yani sira, Tiirkiye’de
faaliyet gosteren program akreditasyon kuruluslarimin agik ve uzaktan 6grenme derslerine yonelik kalite
streclerini kendi sistemlerine dahil etmeleri 6nerilmektedir.
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OZET

Bu ¢alismada agik ve uzaktan ogretim sistemindeki ogrenci Kitlelerinin zaman ve mekan gibi parametreleri
daha verimli kullanmasinda en 6nemli faktdr olan iletisimin iizerinde durulmaktadir. 21. Yiizyil itibariyla
Ogrencinin 6grenim gordiigi fakiilteye on-line sistemde senkron veya asenkron yolla sorunsuz ulagmasi bu
egitim modelinin en 6nemli gerekliliklerindendir. Bu gerekliligin saglanmasi igin mevcut web siteleri diginda
paydaslarm ilgili program hakkinda saglikli iletisim kanallarinin kullanilmasi ihtiyaci ortaya ¢ikmaktadir. Bu
iletisim &grencinin kayith bulundugu program, birim koordinatérii, program koordinatérii ve bilim alan
uzmanlari ile Agik ve Uzaktan egitimin sagladigi kolayliklarda dikkate alinarak, her program i¢in 6zel olarak
tasarlanmis mikro siteler ile saglanmaktadir. Mikro Siteler kisiye 6zel iletisim ag1 olarak yapilandirilmistir.
Ayrica program hakkinda genel bilgileri, 6grenci otomasyon girisi, ders girisi, ¢6ziim merkezi, duyurular, sik
sorulan sorular bashigi altinda 6grencilere hizmet verilmesi amaglanmaktadir. Bu g¢alismada ek olarak
Tiurkiye de ve diinyada Acik ve Uzaktan Ogretim Hizmeti veren iiniversite, fakiilte ve enstitiilerin
ogrencilerle kurduklar: sanal iletisim aglar1 ve on-line 6grenme ortamlari incelenerek, amaca uygun faaliyet
gbsteren mikro site Ornekleri ¢alismaya ilave edilmistir. Ideal mikro site tasarimi, yapilandirilmast,
uygulamasi ve kullanicr testleri konusunda onerilerde bulunulmustur.

Anahtar Kelimeler: Yiikse Ogretim, Paydas Memnuniyeti, Mikro Site, Iletigim
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OZET

Egitim Sistem Miihendisligi baglaminda yapilan siire¢ iyilestirme caligmalar1 bu aragtirmanin ana fikrini
olusturmaktadir. Calismanin temelinde Miifredat Siireci igerisinde bulunan Igerik Yayinlama Subesinin
mevcut durum analizi, olmas1 gereken analizi, uygulama plani, kaynaklarin yeterlilik analizi, yetersizliklerin
giderilmesi analizi, iyilestirme gerceklestirme takibi analizi yapilmis iyilestirme ¢alismasi mevcut durumun
iyilestirilmesi olarak uygulamaya alinmistir. Mevcut durum analizi; dokiimantasyonun Kkontrolii, aylik
raporlarin kontrolii, ¢alisma ortami ve yiirliyen islerin kontrolii, siireglerle ilgili makro sistem teorisinin
kontrolii, standartlarin kontrolii, is analizlerinin kontrolii, gérev tanimlarnin kontrolii, kullanilan tablo ve
formlarin kontrolii ve bunlarin neticesinde degerler tespiti yapilmistir. Ayrica siiregler; Uygulayicilar,
Girdiler, Kaynaklari, Alt siiregleri-faaliyetleri, Ciktilar, Miisterileri, Kontrol noktalar1 ve kriterleri olarak
tanimlanmistir. Uygulama sahasinda bulunan is analizleri ve bu analizlere bagli olarak her ay o6lgiilen
performans kriterleri ele alinmig performansi diigiik olan kriterlerin neden ve kok nedenleri gikarilmigtir.
Yiiksek Ogretim kurumlarinda kalitenin gelistirilmesi acik ve uzaktan ogretim kurumlarindaki kalite
anlayisinin orgiin yiiksek 6gretim kurumlarina olan katkist ¢calismanin sonug béliimiinii olugturmaktadir.
Anaktar Kelimler: Yiiksek Ogretim, Sistem Miihendisligi, Siire¢ lyilestirme, Miifredat Siireci, Icerik
Yayinlama
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OZET

Acik ve uzaktan 6gretim yapan kurumlar, sinavsiz ikinci liniversite ve lisans tamamlama imkéanlarini sunmas,
bununla birlikte kontenjan sayilarinin ¢ok fazla olmasi gibi sebeplerden o6tiirii, 6rgiin egitim kurumlarindan her
alanda 6nemli farkliliklar igermektedir. Bu farkliliklarin en 6nemlilerinden birisi de 6grenci kayit siireclerinde
izledigi yontem ve karsilagilan problemlerdir. Bu baglamda kayit yaptiracak 6grenci sayisinin fazla olmasi,
kayit yaptirilacak fakiiltenin uzakligi, kayit siiresinin sinirliligr gibi faktorler 6grencinin ihtiyaglara etkin bir
sekilde cevap verebilecek bir dizi destek hizmetini zorunlu kilmaktadir.

Bu caligmada, Acik ve Uzaktan Egitim fakdiltesinin kayit hizmetleri siireci ele alindi. Kayit hizmetleri
stirecinde karsilagilabilecek muhtemel sorunlara ve bu sorunlara yonelik ¢6ziim Onerilerine yer verildi. Bu
amacla Istanbul Universitesi, A¢ik ve Uzaktan Egitim Fakiiltesi, kayit ve kayith analiz subesi tarafindan
stirecin iyilestirmesine yodnelik mevcut durum ve olmasi gereken analizleri yapildi. Siire¢ iyilestirme
calismalarmin sonunda kayit is adimlar1 belirlendi. Iletisim biiromuz tarafindan yapilan aktif bilgilendirme
stirecinin onemine deginildi. Fakiiltemize kayit esnasinda elden veya posta yoluyla alinan evraklarin dgrenci
otomasyon sistemine dogrudan islenmesi yerine ara kontrolii saglayacak ve bu masif 6grenci kaydi esnasinda
hatal: kayit islemlerini filtreleyecek bir ara yazilim gerceklestirildi. Yapilan bu c¢alismalarin, &grenci
kayitlarinin en az maliyet ve zaman harcanarak hizli, basit ve hatasiz bir sekilde gerceklesmesine ve
yiiksekogretimde kalite siirecine katki saglayacagini diistinliyoruz.

Anahtar kelimeler: Acik ve Uzaktan Ogrenme, Masif Ogrenci Kaydi, Kayit Hizmetleri.
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ABSTRACT

Technology transfer is the process of transferring skills, knowledge and technologies among governments
and/or universities and other institutions. Technology Transfer Offices — TTOs (also called knowledge
licensing offices and etc.) are the institutions which aims to ensure making scientific and technological
developments accessible to a wider range of users who can then further develop and exploit the technology
into new products, processes, applications, materials or services. For more than a decade, Turkish civil
society organizations which focus on university-industry collaboration have been trying to create an
awareness on intellectual property rights and technology transfer. Number of TTOs in Turkey is increasing
with the help of public incentives and rising awareness. However, there is neither standards nor process
norms on technology transfer institutions in Turkey except governmental incentive obligations. This paper
intends to develop a comprehensive framework for certification and accreditation of Technology Transfer
Offices operating in Turkey.

Anahtar Kelimeler: Technology Transfer, Accreditation, Process Management, Turkish TTOs
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ABSTRACT

Teacher is important actor who is always involved throughout the students’ educational process and although
the individual’s learning changes according to his own social, physiological, psychological situations, the
individual is affected to the same extent from the teacher’s guidance. However, teachers should be
considering the changes in the student profile. The nature of the education is shape with the impact of the
teacher but mostly depend on the ability of the students. Which means that; the main objective is become the
not only teacher based but student based education in the schools.

Students today; not just limited to school life in this educational process, not only with the teacher's
teachings, also with their concern and interest in improving their education is a necessity. This training is
very effective in the process of personal development, "while the age of the tree leans" principle should be
considered within the framework of the first to begin the learning process is the fact that registration should
be directed to. In the process of this training that cannot be limited to school life, not only with the teacher's
teachings, also with their concern and interest in improving education is a necessity. Directing the individual
accurately through his primary and secondary education and building the individual’s own autonomous
learning in line with the provision of improving his performance; it will increase the quality of the education
and prevent the waste of time.

The main purpose of education is not to teach the information to the student but being able to teach the
student how to learn so that the teacher should be able to analyze the students’ eagerness towards learning
and should be able to see their tendency towards learning in order to increase the quality of the education.

In this study, they examined the students’ tendency towards learning English who study in private schools in
order to examine the learning structure of the students better and to evaluate their performance. Furthermore,
present study has provided information on TRNC learners’

Keywords: teaching and learning
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BELIRTIiSiZ MANTIKTAN YARARLANILARAK ORTAOGRETIM
MATEMATIK OGRETMENLIGINDE OGRETMENLIK
UYGULAMASI DERSINI ALAN OGRENCILERIN BASARILARININ
DEGERLENDIRILMESI

) Ayse Ocal
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aocal06@hacettepe.edu.tr

Necla Turanl
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OZET

Bilim ve teknoloji gelisirken, belirtisiz (fuzzy, bulanik) mantik yaklasiminin da kullanildig1 alanlar
genislemektedir. Bilim ve teknolojide bircok farkli alanda kullanilarak etkili sonuglar elde edilen belirtisiz
mantik yaklagimi, son yillarda egitim alaninda da uygulanmistir. Bu ¢alismanin amaci; basar1 degerlendirme
stireclerinde, belirtisiz mantik yaklagimiin kullanimini incelemek, ortadgretim matematik 6gretmenligi
Ogrencilerinin  6gretmenlik uygulamasi basarilarin1  belirtisiz mantiktan yararlanarak degerlendirmek,
belirtisiz mantik yaklasimiyla elde edilen sonuglar ile geleneksel yontemle elde edilen sonuglari
karsilagtirmak, bu yontemlerin degerlendirme agisindan olumlu ve olumsuz yonlerini sunmaktir. Calismada,
H.U. Egitim Fakiiltesi Ortadgretim Fen ve Matematik Alanlar Egitimi Béliimii (OFMAE) Matematik Egitimi
Anabilim Dali’nda, 2013-2014 6gretim yili bahar déneminde, Ogretmenlik Uygulamasi dersini alan
Ogretmen adaylarinin basarilart 6gretmenlik uygulamasi degerlendirme formundaki kriterlere gore once
gelencksel yontemle daha sonra "Belirtisiz mantik" tan yararlanilarak degerlendirilmis, sonuglar
karsilagtirilmistir.  Belirtisiz mantik yontemiyle hesaplanan basari puanlarinin  geleneksel yontemle
hesaplanan basar1 puanlarindan daha yiiksek oldugu, puanlar arasinda anlamli bir fark oldugu goriilmiistiir.
Anahtar Kelimler: Belirtisiz(bulanik) kiime, belirtisiz mantik, 06gretmenlik uygulamasi basari
degerlendirmesi
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BIiLDIiRiM YONETIM SISTEMI: iU AUZEF KUMSAATI
MODELI
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OZET

Kalite yonetim sistemlerinin timinde temel prensip olarak yer alan miisteri memnuniyeti kavrami artik
paydas memnuniyetine doniismiistiir. Glinlimiiz rekabet ortaminda kurumlarin basarist i¢in miisterinin
memnuniyeti yetersiz kalmakta paydas memnuniyeti ise bagarmmin 6n kosulu haline gelmistir. Paydas
memnuniyetini saglamak i¢in ¢ift yonlii iyi iletisim sisteminin kurulmasi ve siirdiiriilmesi gerekmektedir.

Hizmet sektoriinde paydas memnuniyetinin saglanmasi iiretim sektdriinden daha zorluklari bulunmaktadir.
Sunulan hizmet paydasin algisina gore sekillenebilmekte ve memnuniyet orani da biiyiik oranda bu algiya
gore sekillenmektedir. Bu sebeple iirlin sunumundan daha ¢ok hizmet sunumunda paydas algisinin
yonetilmesi ve proaktif bir yaklagim sunulmasi gerektigi sdylenebilir.

Paydas bildirimlerinin tamami incelenmeli ve degerlendirilmeli, paydasla dogru iletisim kurulmali,
bildirimler sistematik olarak analiz edilmeli ve gelismenin bir araci olarak kullanilmalidir.

Bu ¢alismada Istanbul Universitesi (IU) Acik ve Uzaktan Egitim Fakiiltesi (AUZEF) “Paydas Memnuniyeti
ve Bildirim Yonetimi Sistemi” ve Kumsaati Y6ntemi sunulmustur. AUZEF te degisik kanallardan (Telefon,
sms, sosyal meyda, yiizyiize, ... vb) gelen paydas bildirimleri (memnuniyet, sikayet, oneri, ... vb) kum saati
modeline gore incelenir, degerlendirilir, paydasla iletisim kurulur. Paydas ikna olana kadar ¢ift yonlii iletisim
devam eder. Tiim bildirimler belli zaman periyotlarinda analiz edilerek “Paydas memnuniyeti=kalite”
anlayisiyla ve proaktif yaklagimla gelismenin bir aract olarak kullanilmaktadir.

Anahtar Kelimeler: Acik ve uzaktan egitim, paydas memnuniyeti, bildirim yonetim.
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CONCEPTUAL SHIFT IN QUALITY PERCEPTION
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ABSTRACT

Quality in education in educational institutions has become of prime significance, since service providers are
assessed by service receivers depending on the service they provide. With this premise, this study aimed to
identify the expectations of a group of an administrative staff of Hakkari University as well as how they
perceived the concept, “quality” prior to an intensive quality training program they were exposed to in May
2014. For this, an open-ended questionnaire was administered with two versions: 1) seeking expectations of
and definition of the term, “quality” by participants before training (pre-training), 2) re-definition of the term,
“quality” as well as identification of the benefits obtained (post-training). While the findings from the pre-
training questionnaire suggest a rather restricted definition of the term, “quality”, specifically limited to
“standardization”, in the post training version, the concept was significantly expanded to cover a large
number of other concepts related to “quality”.

KeyWords: Quality, shift, perception.
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CONNECTING PRIVATE TROUBLES AND PUBLIC ISSUES:
CONCEPTUALIZING HUMAN RIGHTS IN POSTGRADUATE
SOCIAL WORK EDUCATION IN AUSTRIA

Sharon du Plessis-Schneider
sharon.duplessis-schneider@fhv.at

ABSTRACT

This presentation provides a practice model for integrating human rights in social work education. The
Universal Declaration of Human Rights (UDHR) provides a globally recognized and legitimized framework
to analyse legislations and social policies that inform social work practice. In addition, the international
social work community agreed on a social work definition that recognizes human as an imperative that
govern professional practice (IFSW 2014). This requires that students develop and apply expertise that goes
beyond human development theories to include a human rights perspective. It has come to the authors
attention that there is a strong focus on human rights rhetoric in the literature addressing human right-based
approaches, but less so on how to utilize the UNDHR in social work theory, research and practice. This
requires educators to move forward from the realm of rhetoric to action, and develop a culture of professional
accountability based on the UNDHR.

KeyWords: Human rights, human needs, triple mandate, social work science, didactic
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CORRELATES OF ACADEMIC PERFORMANCE OF COLLEGE OF
ARTS AND SCIENCES STUDENTS: BASIS FOR INTERVENTION

MARISSA ESPERAL
mlcadao@yahoo.com

ABSTRACT

The study attempted to determine the correlates of academic performances of 535 students (43.85% of
the total population) enrolled in the five programs in the College of Arts and Sciences in Southern
Luzon State University, Lucban, Quezon during the First and Second Semester of AY 2014-2015. A
multivariate analysis of data was done to determine how internal and external factors which are further
categorized into three clusters of variables: cognitive variables (IQ test scores [OLSAT] & College
Admission Grade) and personality variables (personality test scores [NEO-PI] & General Self-efficacy
scores) and environmental variables relate to academic performance in college (GWA). Data gathering
was accomplished through administration of standardized and non-standardized tests and through
coordination with the college Dean’s Office and the Guidance and Testing Office which provided other
needed data. Analysis of findings identified four good predictors of academic performance of CAS
students; two of which are cognitive variables consisting of OLSAT score and Admission Grade;
one personality variable which is the level of Conscientiousness (based on NEO PI)
and environmental factor which is identified as family variables. The findings of the study add value
to the predictive validity and reliability of the using standardized mental ability tests and previous
academic performance reports in predicting academic success. It was further concluded that non-
intellectual variables like personality traits and family has something to do with academic performance
and intellectual achievement of students. An intervention program which is focused on the four
identified factors was designed to enhance the academic performance of CAS students.
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COCUK HAKLARI KULTURU VE ALGISININ EGITiMDE
KALITEYE ETKIiSI
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OZET

Diinya Cocuklarinin Haklar1 tarihte en genis kabul goren insan haklar1 belgesidir. Cocuk haklarina dair
sozlesme Medeni, Siyasal, Ekonomik, Sosyal ve Kiiltiirel alandaki insan haklarini en genis bigimde tanimlar.
Cocuk haklart ve ¢ocuk haklar1 bilinci, algist ve kiiltiiri OECD kalkinma indekslerinde dnde gelen kiiresel
gelismiglik gostergelerindendir. Sosyal ve ekonomik olarak gelismis toplumlara bakildiginda ¢ocuk haklari
ve algismin da yiiksek oldugu goriilmektedir. Cocuk haklar1 hukuku seviyesi ve uygulamalarindaki
hassasiyeti kiiltiirel, sosyal ve biligsel degisim ve doniisiim lokomotifi roliine sahiptir. Okul 6ncesinden
tniversiteye kadar aile iginde ve sokakta siirmekte olan egitim ve 6gretimin her evresinde basta etkinligin
Oznesi olarak ¢ocugun kisiligini kabul ve saygi esastir. Cocuk hak ve hukuk bilgisine ve bilincine kesfedici,
yenilik¢i ve yaratict yaklagim toplumsal refah ve gelismenin onemli bir bileseni oldugu gibi egitim ve
Ogretimin kalitesini ve performansini da yiikseltmektedir. Calismada Tiirkiye’nin 81 ilinden 50 ayri {ilkeden
ve ¢ok farkli kiiltiirlerden gelen egitimden spora, miithendislikten isletmeye kadar ve ¢ok farkli bolimlerde
6grenim goren 6grenciler ile yapilan anket ile analiz edilmektedir.

Anahtar kelimeler: girisimci ¢ocuk, ¢ocuk haklari, egitimde ¢ocuk, girisimci 6grenci, merakli cocuk

GIRIS

Bu calismada egitimin asli 6znesi olan bireyin temel hak ve 6zgiirliiklerinden olan ¢ocuk hak ve hukukunun
algilanma ve uygulanma seviyesiyle egitimin kalitesinin dogrudan iligkili oldugu bilinmektedir. Bu ¢aligmada
yiiksek &grenimde bu konunun kavranma ve algilanma diizeyi GRU iizerinde yapilan anket calismasiyla
analiz ve sonuglari bilgisi kullaniciyla paylagilacaktir.

Gocuk haklar1 sozlesmesini 20 Kasim 1989'da BM kabul etmistir. Onaylanip yasal olarak uygulanmasi
gereken uluslararas1 bir anlagsmadir. Cocuk haklar1 ve egitim temel insan hakkidir. Her ¢ocuk bu hakka
sahiptir. Bireyler ve toplum olarak gelismemizde kritik 6neme sahip olan egitim, bagarili ve iiretici bir
gelecege ulasmaya yardim etmektedir. Egitimin amaglarindan biri olan "bireyin toplumsallagmas1" yargisini
da st diizeye ¢ikartir. Cocuk egitimi ve disiplini bir sanattir. Oldukga ince ¢aligsmalar gerektiren ve titizlik
isteyen bir sanattir. Cilinkii hitap edilen kitle, diinyanin en hassas varliklari1 olan ¢ocuklarimizdir. Cocuklarin
cinsiyet esitligine dayali hak temelli, nitelikli bir egitime erisimlerini sagladigimizda giderek artan bir
gelecege ulasmamizi saglar. Cocuk haklar1 sézlesmesinin nitelikli egitime iliskin yaklasimi ise ¢ocuklarin
biligsel gereksinimlerini gdzetmenin yaninda fiziksel, toplumsal, manevi gelisimlerini gdzetmektir.
Toplumsal ve sosyal diisiincenin kendini kuvvetle Hissettirdigi alanlardan biri olan ¢ocuk ve egitim alam
toplumsal sistemde olduk¢a yeni degismeler kaydetmistir. Cocuk toplumun bir pargasi ve gelecekteki
topumun giivencesidir. Bu bakimdan ¢ocuk haklarinin ve egitimin 6zgiirliik icinde ve dengeli bir bigimde
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korunmast hem ¢ocugun hemde toplumun yararma dir. Toplumlar ¢agdaslasmak istiyorlarsa gocuklarin
gelisimine ve egitimine ayni zamanda egitimdeki performansa dnem vermek zorundadir. Cocuk haklarini ve
egitimini koklestirmek bir topumun gelecegi i¢in yapilan en 6énemli yatirimdir.

Hukuk, toplumsal hayati diizenleyen ve uyulmasi kamu giiciiyle desteklenen kurallarin biitiiniidiir. Cocuk
hukuku ise g¢ocuk haklarini diizenleyen daldir. Cocuk hukuku egitimde ve hukukda ¢ocuga bakisin
degismesinde 6nemli rol oynar. Egitim bilimindeki gelismelerin ve diisiincelerin ortaya koydugu bu verilerin
hukuk alanina da yansimis ve ¢ocugun "kendine 6zgii haklar" bulundugu kabul edilerek bunlar sistematik
olarak cesitli ulusal ve uluslararas1 metinlerde yer almaya baslamistir. Ozelikler hukukgularin, 6gretmen
aday1 6grencilerin, 6gretmen ve politikacilarin gocuklarin sahip olduklar1 hak ve hukuklari bilmeleri i¢in ¢aba
gostermeleri, topumun bugiinkii vegelecekteki seviyesi i¢in dnemlidir. Yiirtirliikteki hukuk agisindan ¢ocuk
haklar1 ise, ¢ocuk hukuku nu ilgilendiren kurallar tarafindan diizenlenmis, yargi organlarinca gergeklestirilen
koruma yollarina kavusturulmus haklardan olusur. Bu amaglarin gergeklestirilmesi ve egitim hakki yazili
hukuk kurallar1 yoluyla giivence altina alinmaya galigilmistir. Egitim alam ile ilgili konular1 igeren ve kamu
giicii ile desteklenen hukuk kurallarinin tiimiine egitim hukuku denir. Egitim hukuku, egitimde yapilacak
eylemlerin, islevlerin genel gergevesini verir. Bu bakimdan 6zellikle bir egitim yoneticisinin, kendi alani ile
ilgili temel hukuk bilgisine sahip olmasi gerekir. Egitime iliskin diizenlenmelerin hiyerarsik siralamasini
bilmeli ve yiiriirliikteki mevzuati yakindan izleyerek islemlerini buna gore yiiriitmelidir.

Ogretmen-6grenci iliskisi egitimin niteligi ve 6grencilerin akademik basarilari iizerindedaha biiyiik bir etki
yarattigi bilinen bir gegektir. Ogretmen ve &grenciler arasinda Var olan pozitif ve negatif iliskiler,
ogrencilerin akademik oldugu kadar sosyal, duyussa ve davranigsal yonden de gelismelerini olumlu ve
olumsuz yodnde etkileyebilir. Bu etkilenmeler hem 6gretmen-6grenci agisindan hem de egitimdeki kaliteye
etkisi agisindan nemlidir. John Dewey'in soziiyle, Eger bir topumda ¢ocuklar ihmal ediliyorsa o toplum geri
kalmig bir kiiltiirdiir, Ancak c¢ocuklarin gelisimine onem veriliyorsa o toplumun kiiltiirii geligsmis bir
kaltdrddr.

COCUK KiMDIR VE COCUK TOPLUM ILIiSKiSi

Cocuk:Dogus ile ilk genglik dénemi arasinda bulunan kiz veya erkek.Cogu zaman, olgun yastaki erkek ve
kadinlara oranla tanimlanmasina ragmen ¢ocuk, bir eriskinin kiigiik 6rnegi degildir. Evrimi, birbirini izleyen
cesitli asamalardan gegen, apayr1 bir yaratiktir. Dogustan on sekiz ayliga kadar, yeni dogmus bebek, sonra da
siit Cocugu’dur. Hizla gelisir, agirligi artar, boyu uzar, yiirimeyi ve konusmay1 0grenir. Alt1 yedi yasina
dogru, dili daha zenginlesir ve ¢evresiyle daha anlasilir bicimde iliski kurabilir: bu, akil ¢agidir.O zaman
ikinci ¢ocukluk baglar ve bu ancak erinlikle son bulur. Bu dénemde ¢ocugun biiyiimesi daha diizenlidir.
Viicudunun ¢esitli kisimlar1 degisir, siit disleri diser, yerine degismez disler ¢ikar. Buna paralel olarak,
zekas1 da gelisir ve daha somut bir hal alir: s6zgelimi, gordiiklerinden ve bildiklerinden yararlanarak mantik
yuriitebilir, say1 sayabilir.(Kultlrel Bellek, 2012)Bu gelisim yetiskinlik evresine kadar devam eder. Her
gelisim evresinde fiziksel, sosyal degismeler gosterir. Cocuk fizyolojik 6zelliklerinden dolay1 yetiskinlerden
farkli 6zelliklere sahiptir. Daha keskin zekayasahiptirler. Bundan kasitla alicilari acik, 6grenmeye miisait
varliklardir.

COCUK VE TOPLUM

Toplumda ¢ocugun yeri nedir?Cocuk ve sosyal hayat nasil olmali? Bu gibi sorular her zaman hayatimizda
kedimize sordugumuz sorular arasindadir.Toplum sosyal statiisiine bakilmaksizin tiim bireyleri icinde
barmdirir.Cocukta bu toplumun parcasidir.Hassas varliklar olan g¢ocuklar toplumun 6nemli bir kismini
olusturur.Cocuk,egitim, toplum gibi kavramlar niteligini 6grenmediginiz sosyal hayatimizda beklide degeri
olmayan yargilardi. Giinimiizdecocuklara, egitime, ¢ocugun topluma olan iligskisine dnem veriliyor.

Uyumlu bir bigimde gelisebilmesi i¢in, cocugun olumlu saglik kosullarma ve dengeli bir beslenmeye oldugu
gibi, bir sevgi ve huzur havasina da ihtiyaci vardir. Artik ¢ocugun kendine 6zgii ruhsal yasalari bulundugu
bilinmektedir ve davranislarinin, ihtiya¢ ve isteklerinin boylesine dogru olarak bilinmesi yavas yavas onun
diinyasini degistirmistir.

Bugiin cocuk, ¢ok onemli ve varligiyla ¢evresini etkileyen bir konudur. Tiiketim uygarligimiz onun
beslenmesini, giyimini, hatta bos zamanimi kullanmasini &nemli degisikliklere ugratmistir. Kisiligini
gelistirmek ve erigkin olarak dengesini saglamak amaciyla, ¢ocuk igin her gesit eglence, bos zamanlar
degerlendirme imkanlar1 yaratilmistir: bir ¢ocuk “edebiyati, dogrudan dogruya ¢ocuga seslenen televizyon
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yayinlari, hatta reklamlar vardir. Oyunlar ve oyuncaklar konusundaki yeni yeni fikirler ise sayilamayacak
kadar boldur. Gelistirilen anaokullari, kresler, ¢ocuk bakimi ve ana-babanin egitimi alanlarinda saglanan
asamalar insanligin cocuga doniik basarilar1 olmustur.

Nihayet toplum, her alanda, ¢ocugun korunmasini saglama g¢abasindadir. (aile ic¢inde, toplum iginde, tip
bakimindan v.b.) Bunu, “dogumundan 6nce yapmaga hazirlanir ve bu amagla, gebelik ve dogum izinleri
vermekle, kresler ve cocuk yuvalar1 agmakla annenin gorevini kolaylastirir.

SIDDET NEDIiR?

Toplumumuzda sik¢a basvurulan bir hareket tarzi olan siddeti tanimlamak gerekir ise. Siddet: Uygulayicisi
tarafindan bilingli olarak karsidaki kisiye ya da kisilere, kurum ya da kuruluslara hatta canli diger varliklara
(bitki ortlisii, hayvanlar, yasam kaynaklar1 vb.) ¢esitli amaclar adina ¢ikar elde etmek, onlara kars1 tistiinliik
ya da hakimiyet kurmak, istenilen hal ve hareketlerin elde edilmesini saglamak, imtiyaz ya da ayricalik
saglamak, sayginlik ya da sevgi kazanmak, kisacasi maddi ve manevi ¢ikar ve menfaatlerin elde edilmesini
saglamak amaci ile fiziksel, sozli, psikolojik ya da isaretler yardimi ile uygulanan kisi ya da kisilerin, kurum
ya da kuruluslarin hatta canli diger varliklarin (bitki Ortiisii,hayvanlar, yasam kaynaklar1 vb.) yasam,
Ozglirliik, irade, istek, hak ve sagliklarina zarar verici, bu haklari ortadan kaldiran ya da gecici siire ile
bunlarin ortadan kaldirilmasini saglayan hal ve hareketlerin tiimiine siddet denilebilir.

SIDDET, SALDIRGANLIK VE COCUK
Dadson’a gore ¢ocuklar su sekillerde siddete yonelebiliriler:
1. Anne-Baba g¢ocugun psikolojik ihtiyaglarini yerine getiremez ve cocukta nefret, ofke, siddet
duygularini uyandirirsa,
2. Cocuklarin, siddete bagvuran anne-babalarini taklit etmeleriyle
3. Anne-baba ¢ocugun gosterecegi siddet hareketlerine (6rnegin, bir baska ¢ocugu dovmesine) karsi
cikmadiklari siirece.
4. Genel olarak ¢ocuklar siddet duygularm bosaltma olanagini bulamadiklar1 zaman.(Sedat Ogretmen,
2007)

COCUKLAR SiDDETI NASIL OGRENIR VE GORUNTULERi NASIL YORUMLAR?

Sosyal dgrenme Bandura tarafindan gelistirilmis bir kuramdir. Bu kurama goére insanlar her zaman bilgiyi
okuyup, dinleyip, isleyerekdgrenmezler. Bezende gozlemleyerek 6grenirler. On iki yasin altindaki ¢ocuklar
ekranda gordiikleri siddet goriintiilerini dogru yorumlayamazlar. Ekranda, ailesinde ve sokakta siddet goren
cocuklar siddetin normal ve uygulanabilir oldugu mesajini alirlar.(Pedagoji Dernegi, 2013) Bu 6grenmeler
dogrultusunda ¢ocugun egitime ve bilgiye ayni zamanda sosyal hayattan aldigi kavramlara karst duyusu artar.
iliskilendirmeler yaparak bazi kavramlar hakkinda bilgi sahibi olurlar. Kavramlar arasi etkilesim kurmakta
basarilt olan ¢ocuklar bilgiyi kaydetme konusunda da basarilidirlar. Clink{i kavramlara olgusal yaklasirlar.
Bilgiyi 6grenme istegi daha ¢oktur. Algilar1 ve duyulart acik oldugundan dolay1 her tiirlii bilgiyi 6grenirler ve
kaydederler

OKULDA VE EGIiTiMDE SiDDET

Egitimde ve ozellikle okulda karsilasilan siddete isaret eder. Ogretmenlerin, okul idarecilerin kullandig
siddet, ayrica 6grencilerin birbirleri arasinda okul ve okul gorevlilerine kargi uyguladig: siddet bu kapsamda
ele almir.(Vikipedi, 2015)Okulda ve egitimde siddet sosyoloji disiplini ve psikoloji disiplini i¢inde ele alinan
onemli konulardandir. Sosyal akisin zorlugu nedeniyle davranigsal ve biligsel olarak gerceklestirilen her tiirlii
saldir1 eylemi O6nemli bir sorundur.Bu sorun ilkdgretimden baslayip yliksekogretime kadar devam eder.
Ciinkii ¢ocuk biitiin kazanimlar1 kiiglik yasta 6grenir. Bu kanimlar sosyal hayat1 olumsuz yonde etkiler.

COCUGUN SIDDETTEN KORUNMA HAKKI

flk adim siddetin varligimi kabul etmektir. Ulkemizde fiziksel cezanin disiplin ydntemi olarak yaygin bir
kullanim1 oldugu bilinmekteyse de boyutlar1 konusunda ayrintili ¢caligmalara gereksinim vardir. Disiplin ad1
altinda yapilan fiziksel siddet bireylerde kisilik bozukluguna, i¢inekapanikliliga, ruhsal ve manevi kaygilara
yol acar. Oysaki ¢ocukta her olumlu davranig onu bir {ist seviyeye tasir. Toplumla i¢ ice olmasimi saglar.
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Haklarmin farkinda olan bireyler yetisir. Davranislar1 ve ruhsal kaygilar1 olmadan 6zgiirliiklerinin farkina
varirlar. Sosyal haytalarinda daha basarili olurlar.

OGRETMENIN ROLU

Cocuklarin davraniglart ya da goriiniimlerindeki degisiklikleri bile fark edip nedeni anlama konusunda 6zel
bir 6neme sahiptir. Herhangi bir sorunla karsilasan 6grencisinin kendisiyle dertlesmesi igin uygun ortami
yaratabilir.(Milli Egitim Dergisi, 2001)Cocukta i¢ine kapaniklik,sosyal hayattan kopukluk vb.davraniglarin
gbzlenmesi sonucunda 6gretmen gerekli kurumlara basvurabilir. Ogrencisinin soysal haklarmi gozetebilir.
Uyumlu bir bigimde gelisebilmesi igin kaygilarim yikmasinda etkili olacak kisidir. Ogretmen okul hayatinin
en biiyiik yansimasidir. Olumlu yonde gelisen her davranis her yansima 6grenci —6gretmen iliskisini gelistirir.
Disiplin nasil saglanir? Ogretmenin rolii nedir?

SIDDETSIZ DiSIiPLIN NASIL SAGLANIR?

Siddet genis oldugu kadar oOrseleyecek ve sosyal hayatin diizenini bozacak bir konu olmasina ragmen
egitimin bir parcasi olarak goriilen disiplin nasilsaglanir? Baz: kiiltiirlerde disiplini siddet olarak algilayan ve
egitimin i¢inde siddetin yer aldigini savunan goriislerde vardir.Gilinliimiiz kosullarinda miimkiin olmayan bu
sistem sosyal ve psikolojik alanlarda yapilan ¢aligmalara konu olmustur.

Sonug¢ ve Oneriler

e (Cocukla yasina uygun bir dille konusarak iyi iletisim kurun. Sozel 6gretmen-ogrenci iliskisi
¢ocugun biligsel yeteneklerini gelistirir.

e Olaylara cocugun goziiyle bakip, kendinizi onun yerine koyabilmeye ¢alisin. Size c¢ok kabul
edilemez goriinen bir durum ¢ocugun goziinde tamamen farkli olabilir.

e (Cocuga yasina uygun, kabul edilebilir, kesin ve tutarli siirlar ¢izin, belli kurallar koyun. Bunlarin
asilmasini istemediginizi kesin bir dille ifade edin.

e  Cocuk siirlar1 astiginda ya da kurallara uymadiginda sonuglari ile yiizlestirin. Ornegin yeri kirleten
¢ocuktan orayi temizlemesini, birini inciten ¢ocuktan 6ziir dilemesini isteyin.

e Cocuga konusma ve davramiglarimizla o6rnek olun.“Liitfen, tesekkiir ederim” gibi kelimelerin
kullanilmasin1 6zendirin. Sabir, nezaket, saygi gibi kavramlari anlatarak degil davranislarimizla
Ogretin.

e  Cocugun birden fazla istenmeyen davranigt varsa hepsini bir anda ele almayin, birer birer ilgilenin.
Bu davranisin neden sorun yarattigini agik¢a anlatin, degistirdiginde onu iyi davranisindan dolay1
kutlayin.

e Cocugun olumlu davraniglarini onayladiginizi beden dilinizle de gosterin. Bazen bir kiiciik
giiliimseme, sirt sivazlama ya da bir bas hareketi birgok sdze bedeldir.

e  Cocuklara sorunlara ¢oziimler tiretme, sorunlarla basa ¢ikma konusunda destek olun, ancak onlarin
yerine kararlar vermeyin. Birakin kendi kararlarimi verip, davranislarini kendileri belirlesinler; bu
ozgiivenleri i¢in ¢ok yararlidir.(Milli Egitim Dergisi, 2001)

COCUK HAKLARI VE ALGISININ EGIiTIMDE KALITEYE ETKiSi ANKET CALISMASI

Giresun Universite ‘si biinyesinde yapmis oldugumuz anket calismasi analiz edilip bilgi kullaniciyla
paylasilacaktir. Anket calismamizin amaci egitimin her kategorisinde yer alan insanlara egitimin
performansini, verimliligi, yliksek O6grenimdeki basariyr ¢ocuk yasta Ogrendigimiz kazanimlardan elde
ettigimizi ayn1 zamanda var olan egitim sistemini degerlendirmeyi, insanlarda farkindalik yaratmay1
saglamakt.

Tablo 1. Ulkemizdeki ¢cocuk ve egitim iligkisi nasil degerlendiriyorsunuz?

ANALIZ TABLOSU COK 1Yi GELISTIRILMELI YETERSIZ

2 30 18
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50 Kisinin katildig1 ankette ¢ocuk ve egitim iligkisinin gelistirilmesi sonucuna vartlmigtir

Tablo 1. Cocuk haklarinin iilkemizdeki yeri ve dnemi nedir?

ANALIiZ TABLOSU

COK iYi

GELISTIRILMELI

YETERSIiZ

3

25

22

Cocuk haklarimin yeri ve 6neminin gelistirilmesi ve bu konuda yapilan c¢aligmalarin eksik oldugu sonucuna

varilmigtir
Tablo 3. Ulkemizde verilen egitimi nasil degerlendiriyorsunuz?
ANALIZ TABLOSU COK iYi GELISTIRILMELI YETERSIZ
2 28 20

Tiirkiye’de belirlenen egitim modelinin gelistirilmesi ve Avrupa standartlarina uygun hale getirilmesi

sonucuna varilmigtir.

Tablo 2. Cocuk haklar1 ve algisinin egitimde kaliteye etkisini nasil degerlendiriyorsunuz?

ANALIZ TABLOSU

COK 1YT

GELISTIRILMELI

YETERSIZ

6

31

13

Cocuk Hak ve Algisiin Tiirkiye’de degisken bir etkiye sahip oldugu ve gelistirilmesi i¢in daha fazla
calismaya ihtiya¢ duyuldugu sonucuna vartlmistir.

Tablo 3. Cocuk Universitesi ad: altinda bir kurum kurulsa ne derecede ilgi goriir?

ANALIZ TABLOSU

COK i1

GELISTIRILMELI

YETERSI{Z

25

18

7

Cocuk Universitesi Tiirkiye’de yapilacak degisik bir calisma oldugundan olumlu tepkilerin alinmasi
sonucuna varilmigtir

ANKET SONUCLARI

Giresun Universitesi biinyesinde yaptigimiz anket ¢aligmasi sonucunda elde ettigimiz veriler yukaridaki
tablolarda belirtilmigtir. Egitimin gelistirilmesi ve iilkemizdeki ¢ocuk haklar1 konusunda farkinda ligin
yetersiz oldugu, ¢ocuk ve egitim iliskisinin refah toplumlardaki anlayis ve sisteme doniistiiriilmesi ayni
zamanda ¢ocuk haklar1 ve algisinin egitimdeki performansi, verimliligi etkiledigini bu etkilenmeler sonucu
verimin arttirilmas1 gerektigi yargilarina ulastik. Uluslararasi Yiiksek Ogrenimde Kalite ICQH 2015
kongresinde aldigimiz veriler bu yargilar1 destekledi. Bu baslangigla beraber ¢ocuklarin haklarimi ve bu
haklarin egitime etkisini ve performansin iist diizeyde olmasi gerektigi sonucunda varmis olduk.

SONUC VE ONERILER

Egitim bilincinin yetersizligi ve kalitedeki disiikliige bakilarak aym1 zamanda g¢ocuk hak ve algisinin
toplumsal bilincindeki degismeler géz oniine bulundurarak yaptigimiz ¢aligmada bu konunun farkindalik
yaratmasini saglamakti. Yiiksekdgrenimde GRU olarak bu farkindaligi yaratmis olduk. Yapilan anket ve
analizler dogrultusunda bu farkindalik kanitlanmistir. Egitim Algisindaki degisme siireci ve kalite performans
kurumlarmin biligsel olarak algilanmasi ve uygulanmasi dogrultusunda g¢aligmalara devam edilmeli. Bu
calismalar siirekliligini korumali ve yiiksekogrenimde gelistirilen yeni egitim modeli uygulanmalidir.
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Egitimin goniilliiliigi esas alinmali

Karma egitim sisteminin getirileri olumlu yonde kullanilmali

Kaliteli egitim-verim i¢in okul vb. kurumlarda etkinlik yapilmali

Ogretmen-6grenci iliskileri dogrultusunda yenicaga uygun dersler islenmeli

Ogrencinin odak noktas1 aldig1 bilgiyi verimli sekilde kullanabilmesi olmali. Bunun i¢in grendigi

bilgileri uygulayabilecegi bir ortam olusturulmali yani 6grenci bu nerde isime yarayacak sorusunu

kendine sormamalidir

e Ogrencilerin oldugu gibi 6gretmenlerin de 21.yy dgretmeni olmasi teknolojiyi iyi ve verimli bir
sekilde kullanabilmesi gerekir

e  Yiksekogrenimde bulunan ve hem 6grenci hem akademisyenlerin gelistirdigi egitim modelleri okul
oncesi ¢aga uygulanmali.

e  Tiirkiye’nin her ilinden secilen bir okulun egitim modeli 6rnek alinarak EGITIMDE KALITE VE
GIRISIMCILIK ad altinda etkinlik yapilmali. Bu etkinligin amaci egitimde ¢ocuklarin 6n planda
olmasini saglamak

e  Yapilacak kiiltiirel etkinliklerin 6grencilerin ve 6gretmenlerin egitime bakis agis1 degisecek girisimci

ogrenciler yetisecektir.
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ABSTRACT

The study investigated the effect of Discussion method on the performance of students in reading
comprehension in secondary schools in Plateau state. The study adopted a quasi-experimental pre-test and
post-test control group design. Two randomly selected Government Secondary Schools from Jos North and
Jos South Local Government Areas were used for the study. One hundred (100) senior secondary class Il
students from two intact classes were used for the study (i.e. 50 students per class, per school). Government
Secondary School, Jos, was used as the experimental group while Government Secondary School, Bukuru,
was used as the control group. Students from both groups were pre-tested to establish the homogeneity of the
two groups before the commencement of the treatment to the experimental group. Both groups were taught
for eight weeks. Students were tested using an instrument called a cloze reading comprehension test. The
hypothesis postulated for the research was tested using T-test as a statistical tool at 0.05 level of significance.
The findings indicated that there was a significant difference in the pre-test and post-test mean scores of
students in the experimental and control groups. The result further revealed a higher mean score of students
taught reading comprehension using the discussion method as compared with those taught using the
conventional method. Based on this finding, the study recommended that teachers should be encouraged to
use discussion method alongside the conventional method to enrich their reading comprehension lessons.
Curriculum planners and textbook writers should equally provide topical issues/discussion topics before,
during and after every reading task to make reading comprehension lessons more participatory, meaningful,
purposeful, exciting, enjoyable and pleasurable.

Keywords: Discussion method, effect, reading, comprehension, performance, students.

INTRODUCTION

Reading comprehension, according to Oyetunde (2009), is a construct of varying hierarchical degrees of
intensity. Students are confronted with problems of understanding what they have read and this makes it
necessary for teachers to be sensitive to the issue of reading comprehension. Several researchers (Gall, 1994,
Kerns, 1997 , Abisamra, 2007, Uwatt, 2007) have identified eight skills of reading comprehension. These
involves locating details, recognizing the main ideas, drawing conclusion, recognizing cause and effect
relationship, understanding of words in context, making interpretations and making inferences. In developing
reading comprehension skill, therefore, ability to read well and possess a good command of the language
should be seriously encouraged.

Researches (Oyetunde, 2009, Abisamra, 2007, Yusuf, 2014, 2015) in second language (L2) reading suggest
that effective reading comprehension can be taught and that students can benefit from such instruction.
Research has also shown that successful reading mainly depends on appropriate method used and that
learners can improve their reading comprehension by being trained to use effective strategies and techniques.
Strategic reading develops students’ knowledge about the reading process, introduces students to specific
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strategies, and provides them with opportunities to discuss and practice strategies while reading (Janzen
1996). Although there are many suggestion in the literature on L2 reading as to how reading instruction
should take place (e.g. Janzen, 1996, Winograd and Hare, 1988), few studies have been conducted on how
teachers can use the discussion method in their classrooms. This study integrated the use of discussion
method in teaching reading comprehension in secondary schools incorporate strategy training in his
secondary school English reading classes.

Reading, according to Gall (1994) is a highly complex activity, including various important aspects, such as
recognizing symbols quickly and accurately comprehending clearly and with discrimination the meanings
implied by the author. It also involves reacting to and using ideas secured through reading in harmony with
the reading purposes and integrating them to definite thoughts and action patterns (Kern 2000).

Over the years in Nigeria, reading comprehension lessons have been dominated by teachers asking students
to turn to an appropriate page or chapter in the reading comprehension text book, then read and answer the
accompanying comprehension questions. Or after the reading, the teachers spend time asking students
questions until the desired answer is got. This conventional approach to reading instruction suggests that
meaning resides within the text to be “picked-up by readers (Oyetunde & Muodumogu, 1999).

Oyetunde and Muodumogu (1999) list three reasons for reading failure in schools as, ignorance of what
reading entails, inadequate preparation of teachers and poor methodology. The poor performance of students
in public examinations is also traced to minimal daily contact with the language (Oyetunde, 2002). These
may be the reasons why majority of Nigerian secondary school students are said to be poor at reading and
comprehending.

Abiodun-Ekus and Onukaogu (2007) contend that most Nigerian students are not being empowered to benefit
optimally from formal education. This is because the Nigerian educational process fails to empower her
students in the skills and strategies that can make them effective, efficient and strategic readers. It therefore
means that basic comprehension skills necessary for effective interaction with the texts at the secondary
school level is lacking in Nigerian students.

Reading comprehension is more than what is happening in Nigerian classrooms. It is an activity in which
participants construct meaning by integrating their existing knowledge with the new knowledge in the text.
This process can be increased when a teacher supports students’ comprehension. It is this supportive ability
that is lacking in Nigerian classrooms. Moore, Moore, Cunningham and Cunningham (1994) believe that the
supportive role of the teacher involves activities before students read so as to help build background
knowledge and set a purpose for reading. Students should be encouraged to engage in discussion and
interaction, thereby encouraging them to share what they collectively know. In developed countries, students’
comprehension could be significantly increased when teachers engage students in some before-and after-
reading activities that elicit higher order thinking (Sternberg, 2002). Such interactive processes would help
learners to comprehend better and faster (Moore, Moore, Cunningham & Cunningham, 1994).

When teachers experience the reading selection with students by probing theirs thoughts about what they are
reading and questions that stimulates further thinking, it helps learners to comprehend better and faster.
Reutzel and Cooter (2007) believe that the teacher can select strategies that socially involve students actively
in comprehension to increase motivation. If students lack strategies, then teachers can take steps explicitly
and scaffold their use to students’ independence. It is against this background that this study is undertaken to
investigate the effect of discussion method on students’ performance in reading comprehension.

REVIEW OF RELATED LITERATURE

Seweje (2010) confirmed that the methods adopted by teachers in most cases include the talk and chalk
(lecture) minimal with very concern for practical activities. Seweje (2000) explained further that a teacher is
expected to be a facilitator whose main function is to help learners to become active participants in their
learning and thereby making meaningful connection between prior knowledge, new knowledge and the
process involved in learning. Akinleye (2010) confirmed that if the children are given opportunity to be
listened to and guided in a non-threatening atmosphere, they would perform wonders in terms of problem-
solving and decision making.
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Discussion is a type of activity, which involves breaking the class into small groups for effective talking on a
topic, a problem or issue. It is thinking together process in which pupils talk freely to the teacher it is to one
another a student-centered method since students participate actively. The role of the teacher is that of a
moderator. There is flow of information from teacher to student, from student to student. The teacher should
not allow individuals to dominate the discussion (Yusuf, 2012).

Discussion a method could also be defined as in which the teacher leads or guides the students in expressing
their opinions and ideas with a view to identifying and solving problems collectively. Oyedeji (1996)
explained that the discussion method works on the principle that the knowledge and ideas of several people
are likely to find solutions or answers to specified problems or topics. Discussion method of teaching
engages both the teachers and students in thinking. It also develops in students social skills of talking and
listening. Of course, the method also has some demerits including the possibility that class may be diverted
from the topic. Academically weak students may not actively take part in the lessons. Some brilliant ones
may likely take over the discussion. Problems may occur among the participants owing to lack of respect for
other peoples’ opinions and the whole class may turn into a state of pandemonium. The above problems may
arise as a result of poor handling of the discussion method.

In teaching reading comprehension, therefore, learners should be exposed to topical issues that will make
them interact and process information, from print. Learner gain knowledge when appropriate information is
given to them and they process the information constantly. Information does not become knowledge
automatically until learners have been actively involved in its processing (Akinleye, 2010).

Discussion is a method of teaching that works on the principle that many people are to put heads together in
terms of knowledge and ideas to find solutions to specified problems. The activities of the discussion group
are to be regulated and directed by the teacher or an appointee of the class.

Group discussion may take a variety of forms such as small group, devil’s advocate, round table, panel
discussion, opposing panel and debate (Adewuya, 2003). Some of the advantages of the method are sharing
of ideas by students, development of social skills of talking and listening, clarification of ideas and promotion
of team work. Despite all the above mentioned advantages, the demerits are numerous. Discussion can get
out of hand if not properly controlled, the class may turn to a market place and confusion may arise as a
result of poor management and informal nature of the organization.

According to Stephen and Stephen (2005), discussion as a process of giving and talking, speaking and
listening, describing and witnessing which helps expand horizons and foster mutual understanding. They
explained further that it is only through discussion that one can be exposed to new points of view and
exposure increases understanding and renews motivation to continue learning. Bridges (1988) noted that
discussion is concerned with the development of knowledge, understanding or judgment among those people
taking part in it. He believes that discussion is more serious than conversation because it requires students to
be “mutually responsive” to the different views expressed. Dillion (1994) emphasized that discussion is
highly “disciplined and concerned” forum in which people come together to resolve some issues or problem
that is important to them. Dillion (1994) saw discussion as an important way for people to affiliate with one
another to develop the sympathies and skills that make participatory lessons possible.

In view of the foregoing, the present research sought to investigate the effect of discussion method on the
performance of students in reading comprehension in secondary schools in Plateau state.

OBJECTIVE OF THE STUDY

The objective of the study was to determine the effectiveness of discussion method on the performance of
students in reading comprehension in secondary schools in Plateau state.

RESEARCH QUESTION
What is the effect of discussion method on the performance of students in reading comprehension in
secondary schools in Plateau state.

HYPOTHESIS
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Discussion method has no significant effect on students’ performance in reading comprehension in secondary
schools in Plateau state.

METHODOLOGY

The study adopted a quasi-experimental pre-test and post-test control group design. Two randomly selected
Government Secondary Schools from Jos North and Jos South Local Government Areas were used for the
study. One hundred (100) senior secondary class Il students from two intact classes were used for the study
(i.e. 50 students per class, per school). Government Secondary School, Jos, was used as the experimental
group while Government Secondary School, Bukuru, was used as the control group. Students from both
groups were pre-tested to establish the homogeneity of the two groups before the commencement of the
treatment to the experimental group. Both groups were taught for eight weeks. Students were tested using an
instrument called a cloze reading comprehension test. The hypothesis postulated for the research was tested
using T-test as a statistical tool at 0.05 level of significance.

The reliability of the instrument was determined through test-re-test and estimation of internal consistency.
The instrument was first administered on 20 students from two schools that were not used for the study. After
two weeks, the instrument was administered again on the same sets of students. The scores of the two sets of
students were correlated using Pearson Product Moment Correlation Co efficient analysis. A correlation co
efficient of 0.77 was obtained.

Treatment (Discussion method)

Step 1: Teacher introduces the lesson by asking students some thought provoking questions related
to the reading  comprehension passage to be discussed.
Step 2: Teacher encourages students to participate actively in class by making each student

to make contributions to the questions asked.

Step 3: Teacher sets a purpose for reading by asking topical questions or raising topical issues
pertaining to each paragraph of the reading task.

Step 4: Teacher encourages students to relate what is being read to their background knowledge by
asking students questions such as “Have you ever had a similar experience like the one
expressed by the author”? Such a question will stimulate students to express themselves in
the process of narrating their individual experiences.

Step 5: Teacher relates students’ individual experiences to those of the author of the reading text.

Step 6: Teacher pairs up students so they can share their experiences as they relate to the reading
text. Teacher goes round to ensure that students are actively involved in the conversation.

Step 7: Teacher further groups the students in small groups of five students to discuss and share
their experiences. Teacher goes round to ensure that all students in each group are actively
involved in the discussion.

Step 8: Teacher guides students as they return to their seats. Teacher encourages students to share
all that they have discussed in their various groups by asking them thought provoking
questions that will make them think about what they have discussed in their various groups.

Step 9: Teacher guides students as they read through the reading text, paragraph by paragraph.

Step 10: Teacher asks students questions before, during and after the reading exercise to ensure that
students are actively interacting with the reading task.

Step 11: Teacher concludes the lesson with the a summary of the major issues discussed as they
related to the reading task.
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DATA PRESENTATION AND ANALYSIS

The research question earlier stated for the research which says “what is the difference in the performance of
students taught reading comprehension using discussion method and those taught using the conventional
method” was answered using table 1&2.

Table 1: Mean and standard deviation of students’ scores in the experimental and control groups.

Group Test N X SD
Experimental Pre —test 50 3.0 1.10
Control Pre — test 50 2.48 1.12

Table 2: Mean and standard deviation of students post-test scores in the experimental and control groups.

Group Test N X SD
Experimental Post-test 50 3.34 1.18
Control Post-test 50 2.92 1.42

Table 1 and 2 have revealed the students’ mean scores and standard deviation in the pre-test and post-test. In
table 1 the mean and standard deviation of students in the pre-test of the experimental group is 3.0 and 1.10
respectively while that of the control group is 2.48 and 1.12 respectively.

In table 2 the mean and standard deviation of students in the post-test of the experimental group is 3.34 and
1.18 respectively while that of the control group is 2.92 and 1.42 respectively. There is a slightly higher mean
scores of the experimental group (3.34) as compared with the control group (2.92) in the post-test result. This
means that the effect of the treatment on the experimental group was positive.

The hypothesis postulated for the research which says ‘“Discussion method has no significant effect on the
performance of students taught reading comprehension in secondary schools in Plateau state” was tested
using T-test as shown on table 3.

Table 3: Mean, SD and t-test of students taught reading comprehension using discussion method
(experimental group) and those taught using the conventional method (control group).

Group N X SD DF Tcal t-crit
Experimental 50 3.34 1.18 98 1.60 0.60
Control 50 2.92 1.42

Significant at 0.05 level of probability P> 0.05

Table 3 shows that the mean score of students taught reading comprehension using the discussion method
(that is experimental group) was 3.34 while the mean scores of students taught using the conventional
method was 2.92. In order words the mean score of the experimental group was higher than that of the
control group, signifying that the experimental group performed better than the control group.

The statistics from table 3 indicated that the calculated t-value was 1.60 while the t-tabulated value was 0.06.
In accordance with the decision rule which states that the null hypothesis should be rejected if the t-
calculated is less than the t-critical or t-tabulated. Therefore, the null hypothesis is rejected. This means there
is a statistically significant difference in the mean score of students taught using the discussion method and
those taught using the conventional method. The statistically significant difference is in favour of the
experimental group.

FINDINGS

This study focused on the facilitative effect of discussion method and conventional reading instructional
method on students’ performance in reading comprehension. The finding revealed that students who were
taught using discussion method achieved better in reading comprehension than those who were not.

This finding supported Stahl’s (2008) finding that students’ comprehension of texts were greatest with the
use of discussion method than other control conditions.
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Discussion method espouses the teacher guidance using purposeful questions aimed at directing learners’
attention to important ideas and assisting them with hard-to-grasp concepts in a manner in which other
methods do not offer. The finding is also in agreement with those of Beck and Mckeown (2001) who found
that using discussions as part of a read-aloud may increase vocabulary acquisition and comprehension. This
is because discussion creates opportunities for students to reflect on the storyline or the text language and this
promotes comprehension. Gall (1994) also reported that for classroom questions to exert positive impact on
students’ learning and achievement, classroom instruction should include posing questions during lessons.

The finding also confirmed the finding of Isiugo-Abanihe (2002) that reading was handled poorly in most
school. the authors found that teachers’ strategies and pupils activities were inadequate for any meaningful
reading instruction to take place. Oyetunde (2002) also found that poor instructional practice in schools lead
to poor performance of the students in reading. These findings resonate with those of the current study where
the performance of the students exposed to conventional reading instructional method was significantly lower
than that of those exposed to discussion methods.

The statistically significant mean performance gain under discussion method compared to conventional
reading instructional method showed that it is no longer tenable for the reading teacher to wait for students to
complete the reading exercise before questions are asked. The questioning and prediction activities of
discussion method help to arouse and maintain students’ attention and curiosity and to follow the storyline. It,
therefore, means that inattentive or daydreaming students could gain from such reading lessons.

CONCLUSION

Based on the empirical data obtained from this research, the researcher concluded that discussion method has
the potency to improve students’ performance in reading comprehension. Therefore, discussion method
should be used alongside the conventional method in order to facilitate and enhance students understanding
of reading comprehension passages in secondary schools.

The study further, established that the use of discussion method leads to improved performance in reading
comprehension. Discussion method captured students’ attention and increased their involvement in the class.
The discussions that ensured before, during and after the reading exercise made students retain and recall
more information from the texts. The finding also imply that the teacher is responsible for helping students
get a better understanding of texts by the type of reading activities they encourage before, during and after
the reading exercise. The teacher needs to be educated on how to effectively and efficiently teach reading to
make the lesson participatory, meaningful, functional and pleasurable. The researchers are of the opinion that
the reading problems of secondary school students cannot be solved unless teachers and curriculum planners
adjust to the needs of the students by using appropriate and effective teaching methods in reading
comprehension lessons.

RECOMMENDATIONS
The following recommendations were made on the basis of the findings of this research:

e Teachers should be encouraged to use discussion alongside the conventional method in order to
enrich their reading comprehension lessons.

e  Curriculum planners and textbook writers should provide topical issues/discussion topics before,
during and after every reading task to make reading comprehension lessons more participatory,
meaningful, purposeful, exciting, enjoyable and pleasurable.

e Teachers should be encouraged in every reading comprehension lesson to engage their students in
discussion through series of thought provoking questions that will stimulate meaningful and
purposeful discussion based on the reading task.

e Teachers should be encouraged to attend seminars, workshops and conferences in reading
methodology to update their skills in reading instruction.

e Federal, state and Local Governments and Ministries of Education should initiate processes
whereby teachers can be trained specially in reading instruction to enhance their pedagogical skills.

e Universities, Colleges of Education and other institutions should offer courses in reading
methodology in order for teachers to update their skills in reading.
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e More effective training through workshops, seminars, conferences, in-service courses on how to
implement discussion method may help to give teachers more support in trying to implement the
discussion method in their reading comprehension lessons.
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OZET

Bu calisma iki béliimden olusmakta olup, ilk boliim 2010-2013 yillar1 arasinda Anadolu Universitesi
Eczacilik Fakiiltesi’nde yapilan Kalite ve Akreditasyon caligmalarmin baslangicini, ikinci bolim ise
Tiirkiye’deki Eczacilik Fakiiltelerinde gerceklestirilen Akreditasyon ¢alismalarini kapsamaktadir.

Anahtar kelimeler: Eczacilik Egitimi, Kalite, Akreditasyon.

GIRIS

Akreditasyon, yetkili bir kurulusun, belli isleri yapan bir kurulus ya da kisinin yeterliligine resmi taninirlik

verilmesi iglemidir.

Akreditasyon, Akreditasyon uygunluk degerlendirme kuruluglarinca gergeklestirilen ¢aligsmalarin  ve
dolayisiyla bu galigmalar sonucunda diizenledikleri uygunluk teyit belgelerinin (deney ve muayene raporiari,

kalibrasyon sertifikalari, yonetim sistemi belgeleri, trlin belgeleri, personel belgeleri vb) giivenilirligini ve
gecerliligini desteklemek amaciyla olusturulmus bir kalite altyapisidir (http-1).

Akreditasyon’da Hedefler:

- Yeterliligi miisteriler i¢in seffaf hale getirmek

- Belge ve raporlarin giivenirligi artirmak

- Uygunluk degerlendirmesi altyapist olusturmak
- Uluslararast ticareti kolaylastirmak (http-1).

Egitimde Akreditasyon Neden Gerekli?

Son donemde hizla agilan yeni Eczacilik Fakiilteleri, egitimin her alaninda oldugu gibi eczacilik egitiminde
de kalite arayisina zemin hazirlamistir. En eski olarak, 1839°da kurulmus olan Istanbul Universitesi Eczacilik
Fakiiltesi’nden giiniimiize onlarca fakiilte daha kurulmus, bir kismi1 6grenci alarak egitim dgretime baglamus,

bir kismui altyapisini tamamlama agamasindan sonra egitim 6gretime baslamig veya baglama asamasindadir.

Tablo 1. Tiirkiyedeki Eczacilik Fakiilteleri
Universite Bulundugu Sehir Kurulus Yii (Resmi Gazete)
1. ISTANBUL ISTANBUL 14.05.1839
2. ANKARA ANKARA 23.09.1960
3. MARMARA ISTANBUL 1963
4. HACETTEPE ANKARA 1967
5. EGE [IzZMIR 1968
6. ANADOLU ESKISEHIR 18.11.1968,
(635 Sayili Ozel Okullar Yasasi)
7. GAZI ANKARA 1968
8. ATATURK ERZURUM RG: 04.07.1997-23039
(1998-1999 Egitim-Ogretim Déneminde)
9. MERSIN MERSIN RG: 13.07.2000
10. INONU MALATYA 24.10.2001
11. YEDITEPE ISTABUL 2001 Yilinda kurulma onay1 almustir.
12. ERCIYES KAYSERI 09.06.2003 tarihli Bakanlar Kur. Kar. ile
13. KARADENIZ TEKNIK TRABZON RG: 04.09.2003 - 25219
14. YAKINDOGU KKTC-LEFKOSA 2006 / 2007
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. YENIYUZYIL ISTANBUL 28.02.2009,
(2809 nolu kanunun ek 109. Maddesi ile)
16. ISTANBUL MEDIPOL ISTANBUL RG: 07.07.2009 - 27281
17. BEZM-I ALEM ISTANBUL 2010'da kurulmustur.
18. ISTANBUL KEMERBURGAZ ISTANBUL (2012-2013 Egitim-Ogretim Déneminde)
19. AGRI IBRAHIM CECENAGRI RG: 13.02.2011 - 27845
20. ADIYAMAN ADIYAMAN RG: 15.04.2011 - 27906
21. CUMHURIYET SIVAS RG: 15.04.2011 - 27906
22. YUZUNCU YIL VAN RG: 20.08.2011 - 28031
23. CUKUROVA ADANA RG: 24.10.2011 - 28094
24. TRAKYA EDIRNE RG: 24.10.2011 - 28094
25. DOGU AKDENIZ KKTC-GAZIMAGUSA 2011-2012 Egitim-Ogretim Doneminde
26. ULUSLARARASI KIBRIS LEFKOSA 2011-2012 Egitim-Ogretim Déneminde
27. SULEYMAN DEMIREL ISPARTA RG: 11.04.2012 - 28261
28. BULENT ECEVIT ZONGULDAK RG: 23.06.2012 - 28332
29. DICLE DIYARBAKIR RG: 23.06.2012 - 28332
30. ERZINCAN ERZINCAN RG: 23.06.2012 - 28332
31. AFYON KOCATEPE AFYONKARAHISAR RG: 08.09.2012 — 28405
32. MEVLANA KONYA
33. 1ZMIR KATIP CELEBI IzZMIR
34. DICLE DIYARBAKIR
35. BITLIS EREN BITLIS
36. AKDENIZ KARPAZ KKTC-LEFKOSA
37. BIRUNI ISTANBUL RG:27.02.2014 - 28926
Tablo 2. 2012-2013 yerlestirme sonuglarina gére Eczacilik Fakiiltesi olan iiniversitelerin taban ve

tavan puanlari, kontenjanlar1 (OSYS Kilavuzu (2013))

Universite Ad1 Puan Tard Kont. En Kiguk Puan En Blyuk Puan
1 Yeditepe (Tam Burslu) MF-3 9 472,53914 477,36502
2 Hacettepe MF-3 103 469,72613 499,81725
3 Bezm-i Alem (Tam Burslu) MF-3 6 467,92042 493,62544
4 Marmara MF-3 123 466,15818 495,94821
5 Ist. Medipol (Tam Burslu) MF-3 6 464,15725 502,15080
6 Istanbul MF-3 175 463,93567 503,79882
7 Yeni Yiizyil (Tam Burslu) MF-3 5 462,75748 465,24168
8 Ankara MF-3 159 460,75624 493,37272
9 Ege MF-3 118 460,03677 485,80293
10 Gazi MF-3 118 459,02602 509,32484
11 Erciyes MF-3 62 458,72116 485,77789
12 Kemerburgaz (Ing.) (Tam Burslu) MF-3 6 458,61884 461,64170
Bezm-i Alem (%50 Burslu) MF-3 6 458,12924 463,56485
13 Anadolu MF-3 129 457,87927 488,41233
14 Mersin MF-3 62 457,33376 485,22410
15 Inonii MF-3 62 456,78725 486,00913
16 Karadeniz Teknik ME-3 62 456,45190 479,71279
17 Atatlrk ME-3 67 455,95495 478,11110
Ist. Medipol (%50 Burslu) ME-3 6 454,85394 463,61146
Yeditepe (%50 Burslu) MF-3 8 453,70296 471,05840
Ist. Medipol (%25 Burslu) ME-3 48 428,09328 453,56764
18 Dogu Akdeniz (T.C. Vatandaslar1)MF-3 10 418,39307 449,27153
Yeditepe MF-3 53 383,96774 446,20372
Bezm-i Alem MF-3 48 379,49972 449,28243
19 U.A. Kibris (T.C. Vatandaglari) MF-3 10 377,62821 432,26254
Yeni Yiizyil MF-3 45 360,48392 447,47422
Kemerburgaz (Ingilizce) MF-3 54 360,01107 438,75647
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Yakindogu MF-3 306,58891 385,34254

Akreditasyonun amaclar

1. Egitim-6gretim ve arastirmalarin niteligini arttirmak, sistematik bir yaklasimla siirekli gelistirerek kaliteyi
giivence altina almak,

2. Yiiksekogretim kurumlarinin hizmet sundugu 6grencilere ve tiim paydaslara egitim-6gretimin kalitesinin
belirli standartlara dayali olarak yiiriitiildiigliniin giivencesini vermek; 6grencileri ve paydaslari kalitesiz
egitim hizmeti sunan kurumlar konusunda bilgilendirmek,

3. Yiksekogretim kurumlarmin karsilikli birbirlerini tanima (recognition) siirecini kolaylastirmak ve
hizlandirmak,

4. Diplomalarin ve iinvanlarin karsilastirilabilirligine yardimci olmak,

5. Ogrenci ve dgretim gorevlilerinin kurumlar arasinda degisimini (akademik degisim) kolaylastirmak,

6. Mezunlarin meslek yasamina giriglerinde temel standartlar1 belirlemek,

7. En yiksek standartlarin garanti edilmesi gerektiginde bir “mikemmeliyet etiketi” saglamak ve
karsilastirma yapmay1 ve iist diizey isbirligini kolaylastirmak,

8. Devlet yardimlari i¢in yiiksekégretim kurumlarmin akreditasyon siirecinden ge¢mis olmalari kosulunun
aranmast halinde bu siirecin iyi iglemesine ara¢ olmak,

9. Smur otesi yiiksekogretimin giderek yayginlastigi bir ¢agda farkli iilkelerde siirdiiriilen yiliksekogretim
kurumlart ve programlari hakkinda hizmete talepte bulunanlari bilgilendirmek; bir bagka ifadeyle eksik
enformasyon sorununu kismen ortadan kaldirmak (Aktan C.C. , Gencel, U., 2007).

Akreditasyonun yararlari

- Kurum performansi ve 6grenci basarisinin kanitlarmi gelistirmek, boylelikle yiiksekdgretimde kaliteyi
garanti altina almak,

- Kamunun, 6zellikle de 6grencilerin yiiksekogretimin kalitesine iligkin etkin bir degerlendirme yapabilmeleri
icin daha fazla saydamlik saglamak,

- Performans ve 6grenci basarisi konusunda kurumlar arasi kargilagtirmay1 kolaylastiracak gonillii bir tutum
sergilemek,

- Ogretim beklentilerini daha fazla artirmak ve kurumsal kalitenin esik standartlarini ylkseltmek (Aktan
C.C., Gencel, U., 2007).

Akreditasyonun diger yararlar:

1. Akreditasyonun sagladigi taninma (recognition) imkaniyla, Ogrenciler ve tim paydaslar egitim
kurumlarimin mitkemmeliyet standartlarini saglayip saglamadigi konusunda bilgi sahibi olurlar,

2. Akreditasyon, 6zel sektore kaliteli insan giicii istihdami yoniinden kolayliklar ve dahasi giiven saglar.

Is verenler, is basvurusunda bulunan kisinin mezun oldugu okulun akademik kalite diizeyini kolaylikla
aragtirabilirler ve bu onlar i¢in bir giiven olusturur.

3. Akreditasyon, yiiksekogretim kurumlari arasinda kredi transferi islemlerini kolaylastirir,

4. Akreditasyon, kaliteyi giivence altina alir,

5. Baz iilkelerde yiiksekogretim kurumlarina yapilacak devlet yardimm i¢in akreditasyon 6n kosul olarak
gereklidir. Bu bakimdan, akreditasyon, devlet fonlarina erisim imkani saglar,

6. Akreditasyon, yiiksekdgretim kurumlari arasinda 6grenci ve 6gretim elemanlarinin degisim programlarinin
uygulanmasini kolaylastirir,

7. Yiksekogretim kurumlarinin saygin bir kurulus tarafindan akredite edilmesi, veli ve 6gretmenlerin okula
yonelik giivenini arttirir,

8. Akreditasyon, yiiksekégretim kurumlarinda galisanlara sorunlari ortaya koyma ve ¢oziim iiretme
olanagim verir ve ¢alisanlarin siireclere katilimini tesvik eder,

9. Akreditasyon, yliksekdgretim kurumlarinda kurum ici iletisimi gelistirir,

10. Akreditasyon, kuruma disaridan detayl, tarafsiz bir degerlendirme olanagini saglar,

11. Akreditasyon, kuruma, gelecekle ilgili planlama olanag saglar,

12. Akreditasyon, Ust ydnetime ve idarecilere dnceliklerin tespitinde yol gosterir,

13. Akreditasyon, uluslararasi derece ve diplomalar arasinda uyum saglar; derece ve diplomalarin
kalitesini ve gegerligini karsilastirmay1 kolaylastirir; ulusal ve kiiltiirel degerlerin transferini destekler;
Akreditasyon, ulusal egitim sistemiyle uluslararasi sistem arasinda yasanabilecek uyum sorunlarii
ortadan kaldirr,

14. Akreditasyon, yiiksekogretimin uluslararasilagsmasim ve Kiiltiirler-arasi isbirligini saglar,
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15. Akreditasyon, yiiksekogretim kurumlarinda mali yonetimin ve biitce siirecinin iyilestirilmesine
olanak saglar,

16. Akreditasyon, kurum politikalarin belgelendirilmesini ve prosediirlerin gelistirilmesini tesvik eder,
17. Ve son olarak, akreditasyon, kurumda tutarh ve kapsamh uygulamalar yapilmasina yardim eder
(Aktan C.C. , Gencel, U., 2007).

METOD
Anadolu Universitesi Eczacihk Fakiiltesinde Kalite ve Akreditasyon:

Fakiiltemizde ilk olarak 2010 Yilinda “Kalite Yonetim Masas1” ve “Kalite Caligma Grubu” kurulmus,
Fakiiltemizdeki her Anabilim Dali, bu grupta 2 6gretim elemant ile temsil edilmistir.

Tablo 3. Kalite ve Strateji Grubu

KALITE YONETIM . -
MASASI KALITE CALISMA GRUBU Anabilim Dah
Prof. Dr. Dilek AK .
Yard. Dog. Dr. Erol SENER Analitik Kimya
Yard. Dog. Dr. Filiz OZDEMIR o
Yard. Dog. Dr. Giilsen AKALIN CIFTC] | Biyokimya
Prof. Dr. Temel OZEK Farmakodnozi
Arag. Gor. Hale Gamze DUYMUS 9
Yard. Dog. Dr. Umide DEMIR OZKAY Farmakoloji
Yard. Dog. Dr. Gulay
Prof. Dr. Yasemin YAZAN BUYUI?K(")ROGL‘U Farmas6tik Biyoteknoloji
Dog. Dr. Miizeyyen DEMIREL ‘;‘ra?' gorADf' Eil\l(}z SENEL
Dog. Dr. Asiye MERIC ~rot. Dr. Ayla " .
Yard. Dog. Dyr. Erol SENER | Ogr. Gor. Dr. ilham Ersz POYRAZ Farmasbtik Botanik
Cemalettin OZDAMAR Dog. Dr. Ahmet Cagri KARABURUN o
Yard. Dog. Dr. Leyla YURTTAS Farmasotik Kimya
Prof. Dr. Yagmur TUNALI
Yard. Dog¢. Dr. Hilya KARACA |Farmasotik Mikrobiyoloji
GENCER
Yard. Dog. Dr. Murat Sami BERKMAN
Aras. Gor. Giilsel YURTDAS | Farmasétik Teknoloji
KIRIMLIOGLU
Dog. Dr. Billent ERGUN . . ..
Yard. Doc. Dr. Sinem ILGIN Farmasotik Toksikoloji

Kalite calismalarina baslanabilmesi i¢in Oncelikle Fakiiltenin SWOT Analizi, profesyonel bir firma
(Teknobel Damigmanlik ve Kalibrasyon, 2010, Ankara) destegi ile yapilmis, Fakiilte Ogretim Elemani ve
Yardimcilarinin goriiglerine bagvurularak sonuglar analiz edilmistir.

BULGULAR

Fakiiltemizin Kalite ve Universitemizin ise 2009-2013 Stratejik Plan ¢alismalarinda kullamlmak iizere,
Fakiiltemiz Ogretim Uye/Elemanlarinin katilimi ile uygulanmis “Paydas Anketi” sonrasinda, ¢alismanin
tamamlanan béliimiine ait elde edilen tespitler, 30.06.2010 tarihinde Fakiilte Ogretim Uye/Elemanlarmin
bilgilerine sunulmustur:
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Sekil 1. Eczacilik Fakiiltesinin Misyon, Vizyon ve Ilkelerinde Bulunmasi Istenilen 5 Kavram ve bu
Kavramlarin % Dagilimi.
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Ornek % 9 Siireklilik % 6
o ~Ozgiin% 10 Yasanabilir %, 6 Esitlik, Adalet % 70
Siirdiiriilebilir Gelisme
%14

Degisime ve Gelisime
Acik, Yenilikei % 61

Saygin % 14

Kathma % 16
Oncii, Onder, Lid

%19
Giivenli,
Giivenilir %

Seffaf,

Saydam

% 54
Etkin, Verimli
% 26

insan Odakl, insana

Saygih % 35
Va7 Cagdas, Modern % 42

Kaliteli % 36 Huzurlu, Rahat% 38

Sekil 2. Eczacilik Fakiiltesi’nin, Kurumlasma Adima Hangi Faaliyetlere Oncelik Vermesi gerektigi sorulmus,
oncelik sirasina gore numara verilerek isaretlenmeleri istenmistir.
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EZitim Programinm Kalite Cahsmalan ile Akredite Edilmesi

arast Uyumun Saglanmas:

Gelistirilm esi Anlayvisinin Yerlestirilmesi

Laboratuvarlarnn Kalite Calismalar ile akredite Edilmesi

Tamamen Katihma ve Seffaf Yénetim

Livakat, Kidem ve Ozliik Haklarimin Oziimsenmesi

Ogretim Uyelerinin Haklarinm ve Cikarlarmim Korunmasi

Etik Anlayisin Gelistirilmesi ve Yasam Bicimi Haline
Getirilmesi

Fiziksel Altyapinin Eksikliklerinin Giderilm esi

Ogretim Uyelerinin Yurtigi ve Yurt Disi Fon Kaynaklarindan
Daha Etkili Sekilde vararlanmasinin Saglanmasi

ilag Ozel Sektorii lle iliskileri Arttrmaya Yonelik Tanim ve
Damsmanhk Faalivetleri

Personelin Hizmet ici Egitim Thtivacimin Karsilanmasi

Fakiiltelerarasi lliskilerin Gelistirilm esi

Mewvcut Mevzuatun Anlasilmasina ve Gelistirilmesine
yonelik Faalivetler

Fakiilte ve Eskisehir Toplumu Arasindaki iliskiyvi Arttinc
Faalivetler

EZitimin Tlimiiyle Gozden Gegirilmesi ve Ulusal/Uluslar ..............
b amieraras Esiti ve Fakditenin Batindvie e[ |

o 1 2 3 4 5 (e} 7 8

9 10 11 12 13 14 15

Sekil 3. Eczacilik Fakiiltesi’nin “gii¢lii” ve “zayif” yanlar ile Fakiilte i¢in “firsat” ve “tehdit” niteligi tasiyan

kisisel — kurumsal saptamalarda ankete katilanlar arasinda ilk “10” ortak diisiince ve yiizdesel dagilimi

belirlenmistir.

Sekil 3.1. GUCLU YANLAR (Cevaplayan Katilimei Sayisi 64 Kisi)

Akademisyenlerin Fakiilte yGnetimine Eczaalik fakiiltesinin
. . . . multidisipliner iletilen sorun ve iiniversitenin fazlayaymn
Oﬁrenc' pr(?ﬁldek' galismalara ortak isteklere hizh cevap gikaran bir birimi olmasi
viiksek seviye %uolabilme yetenegi % 9 alinmasi % 9 %9

Azimliyenilige agik geng
bir kadro %

Laboratuvar
arag-geregve
cihazlarinin

Giiglii, dinamik,
katthma agik ve
seffaf yonetim %14

Akademik Calismalara
ve arastirmalar Yeterli
Destegin Saglanmasi

%25 Anadolu Universitesinin

Bir Birimi Olmak % 28

iyi Donamim ve giiclii
Ogretim Uyelerine Sahip
Olmasi % 52

Fiziksel ve teknik Altyapi
Agisindan Giiglii Olmasi
% 44

Sekil 3.2. ZAYIF YANLAR (Cevaplayan Katilime1 Sayis1 65 Kisi)
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| IVIuI(til (|1(|.5|pllner. " Arastlrmal?ah;malarma Katilimar ve seffaf bir
calismadaki yetersizli yeterli zaman yénetimin clmamasi % 9
%9 ayrilamamasi % 9

{Ogrend dersliklerinin
yetersizligi %11

Boliimlerarasi
esitligin
yetersizligi %11

Bazilabortuvarlarin
yapi eksiklikleri %15

Sosyal ve kisiler arasi
iliskilerin zayifhg % 18 Etik anlayista yetersizlik
%18

Baliimlerarast iletisimin
Zayifigi % 48

Kisisel ayirmailik
%22

Bazidgretim iiyelerinin
yeterli donanima sahip
olmamasi, dgretim iiyesi
kaynakl egitimin
yetersizligi % 22

Sekil 3.3. FIRSATLAR (Cevaplayan Katilime1 Sayis1 56 Kisi)

Ulusal ve uluslar arasi

Sanayikuruluglannin -~ Tecriibeli 6gretim iiye ve
¥ ! i v destekler % 9

{iniversite ile ishirligine elemanlan % 11
hazirolmasi % 13

Bireysel calisma
odalarinin
bulunmasi % 13

Universitenin
ve Eskisehir'in
konumu, sosy
yasam
olanaklan %

Alanimiza ait
yeterli veritabani
bulunmasi %14

Ogretim iiyelerinin
yurtigive dig topantilar
icin fon kaynag
sunulmast % 14 Teknolojik donanimin

yeterli olmasi % 18

Bilimsel arastirmalar icin
varolan fiziksel altyapi ve
destel % 50

Universite ve dekanlik
listydnetiminden
faaliyetler, finansal ve
teknik ihtiyaglar,
personel temini
konularinda destek
alinmasi % 21

Sekil 3.4. TEHDITLER (Cevaplayan Katilimc1 Sayist 54 Kisi)
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Laboratuvarlarda Multi Disipliner
teknisyen ve uzman calismalardaki
yetersizligi % 7 etersizlikler % 7
Tiim diizeylerde
personel yetersizligi %7 _ ———

Kadrosuzluk nedeniile

yeniarastrma gorevlisi
ve elemanlarn

alinmamasi % 35

Sistemin kisi oclakh
islemesi %7

Yiiksek lisans dgrencisi
bulunamamasi % 7

Egitim programindan
kaynaklanan
yetersizlikler % 7

Ogrenci sayisinin
¢oklugu ve yakin
gelecekte
kontenjanlarin
dahadaartacal
olmasi
%24

Baliimler ve kisiler aras
etkilesim ve iletisim
zayiflidi % 13

Kadro atamalarindaki
sikisma ve aksaklklar
%20

Ogretim iiyeleri arasinda
ayirmcihk yapilmasi %17

Sekil 4. Eczacilik Fakiiltesi'nde Oniimiizdeki 3 Yilda Agirlik Verilmesi Onerilen ve Anket
Degerlendirmelerine Gére Yiizdesel Siralamada {1k 10°da Yer Alan Hizmet ve Projeler (Cevaplayan
Katilimer Sayisi 61 Kisi).

Arastirma Faaliyetlerine Univesitenin

AzZirhik Vermek ve Tesvik Topluma Yénelik Olanaklarmdan Daha
Etmek %11 Hizmetler ve Sehirle Fazla Yararlanilmasinin

Entegrasyon % 8 Saglanmasi % 8

Uluslararasi Projelerde
{AB, Tubitak, DPT, BAP

Hizmetici EZitim

. Altyapi
vh.) Paydaslik ve ihtivacana Ydnelik Labor.atuvarlann Tarafsiz ve b yap
Katil sasl P Akreditasyonu % 8 o {Laboratuvar,
atihmin Saglanmasi Projeler% 8 seffaf Yonetim h land
%11 Hizmeli % 8 avalandirma,
. Alet, Cihaz,
Kadro Istihdamimnin Bina, Derslik)

Saglanmasi % 15 Projeleri % 39

EZitim ve Ara
OFrenci Odakl
%16

EZitim Kalitesinin
Arttinilmasi,
Gelistirilmesi,
Standardizasyonun
Saglanmasi % 36

Yurtdisi Baglanth EgitimOzel Sektir / Endiistri ile Boliimler ve
projeleri, ishirligi ve baglantinin Bireylerarasindaki
iliskiler % 16 saglanabilecegi projeler Paylasimi Arttirici
ve paydashk % 23 Multidispliner Projeler %
25

Sekil 5. Eczacilik Fakiiltesi’nin En Onemli Avantajlar1 Olarak Degerlendirilen ve Yiizdesel Siralamada 11k

10°da Yer Alan Goriisler (Cevaplayan Katilimer Sayist 60 Kisi).
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Arastrma Olanaklar ve
Projelerin

Desteklenmesi % 13 o A

lyi donammh 6gretim

tiyeleri% 32

Uluslar arasi iliskiler ve
destekler % 13

Prestijli ve saygin bir
meslek % 18

Multi disipliner
yaklagimlarla verimin ve
cahisma cesitliliginin
arttinlabilmesi % 1

api ve fiziksel
aklar % 27

Bilimsel ¢alismalarin
uygun ve tiniversited
enfazla olmasi % 20

lu Universitenin
ir birimi olunmasi,
sagladigi maddi giig ve
Mezuniyet sonrasi farkl olanaklar % 27
alanlardais imkani
saglamasi % 25

Basar oraniyiiksek
ogrenci profili
tarafindan tercih
ediliyor olmasi % 25

Sekil 6. Eczacilik Fakiiltesi’nin En Dezavantajlar1 Yanlar1 Olarak Degerlendirilen ve Yiizdesel Siralamada
Ik 10°da Yer Alan Goriisler (Cevaplayan Katilimci Sayist 55 Kisi).

Sosyaliliskilerdeki Isyeri huzurunun tam
zayifik % 7 olarak saglanamamasi
azellikle 6gretim iiyeleri
arasindailetisimin
kopuk olmasi % 27

Lisansiistii 6grenci
yetersizliligi % 7

Ogrencilerin yabana dil
yetersizligi % 7

Diger disiplinlerle
calisma zorunlugu
nedeniile zorluk

yasanmasi % 7

Kutuplasma ve

Guruplasma % 9
Kadro dolulugu

nedeniyle yeni
kadrove
yiikselmelerde
problem ¢ikmasi
%24

Sanayiile
ishirliginin
arttinlamamasi
%9

Laboratuvarlarin
dgrencive arastrma
icin yetersiz olmasi
%18

Dersliklerin fiziki ve
teknik alt yapi
eksikliklerinin

tamamlanmamasi % 13 Bilimsel ¢alismalara ve

egitimde kaliteye dnem
vermeyenlerin
bulunmas, yetersiz
ogretim iiyeleri % 15

Ogrenci kontenjaninin
cok olmasi % 15

Fakiiltemiz Paydas Anketi Uygulamasinin ardindan toplam 25 kisiden olusan “Kalite Y6netim Masas1” ve
“Kalite Calisma Grubu” Eylil 2012°de, Tirkiye Kalite Dernegi (KALDER) Eskisehir Subesi tarafindan

verilen
« 1SO 9001:2008 Temel Egitimi,
< 1S0O 9001:2008 Dokiimantasyon Egitimi,

*

*
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ISO 14001 Cevre Yonetim Sistemleri Egitimi,

ISO 9001:2008 I¢ Tetkikgi Egitimi,

» ISO 17025 Deney ve Kalibrasyon Laboratuvarlarinin Akreditasyonu Temel Egitimi’ne katilarak
sertifika ve bagar1 belgelerini almiglardir.

5

o

X3

o

B3

Tiirkiye’de Eczacilik Egitiminin Akreditasyonu:

Eczacilik Fakiiltelerinde verilen eczacilik egitim ve 6gretiminin gelistirilmesi ve asgari kalite standartlarina
uyumun saglanmasi i¢in ulusal standartlar1 belirlemek ve bu standartlar cergevesinde egitim-Ogretim
akreditasyonunu saglamak amaciyla Ulusal Eczacihk Egitimi Akreditasyon Kurulu (ECZAK)
kurulmustur. ECZAK, Eczacilik Fakiiltesi Dekanlar1 Konseyi (ECZDEK) tarafindan belirlenen yedi
Eczacilik Fakiiltesi’nin (Anadolu, Ankara, Ege, Gazi, Hacettepe, Istanbul, Marmara Universiteleri Eczacilik
Fakiilteleri) Fakiilte Kurullarinda belirlenen 7 Ogretim Uyesi, Eczacihk Fakiilteleri Dekanlar1 Konseyi
tarafindan belirlenen 1 Ogretim Uyesi, Saglik Bakanhgi lag ve Eczacilik Genel Miidiirliigii tarafindan
belirlenen kurum biinyesinden 1 Eczaci, TEB tarafindan belirlenen 1 Serbest Eczaci, Saglik Bakanligi
tarafindan belirlenen 1 Hastane Eczacisi, ila¢ endiistrisini temsilen 1 Eczaci, 1 Ogrenci Temsilcisi ve 1
Toplum Temsilcisinden olugmaktadir.

Kurul, ilk toplantisin1 6 Ocak 2012°de yapmus ve ¢alismalarina baslamistir. ECZAK Yonergesi ¢ercevesinde,
Ulkemizdeki eczacilik egitimi programlarina doniik evrensel kurallar ve standartlar ile ulusal gereksinimleri
bir arada degerlendirerek ulusal standartlar onerilerini belirlemek ve ECZAK’a sunmak, bu standartlarin
stirekli gelistirilmesi i¢in gereken ¢alismalar1 yapmak tizere, ECZAK alt komisyonu olarak “Standartlar:
Belirleme ve Gelistirme Komisyonu”nu olusturmustur.

Yine ECZAK Yonergesi ger¢evesinde, mezuniyet dncesi eczacilik egitimi ulusal standartlari dogrultusunda
kurumlart bilgilendirmek amaciyla egitim ve damigmanlik hizmeti vermek i¢in bir ECZAK alt komisyonu
olarak ‘Damsmanlik ve Egitim Komisyonu’ olusturulmustur.

ECZAK, Tiirkiye Ulusal Eczacilik Lisans Egitim Programi Akreditasyon Standartlart ve Kilavuzlari‘n 12
Temmuz 2013 tarihinde yayimlamis ve Eczacilik Egitimi Programlarini Degerlendirme ve Akreditasyon
Dernegi‘nin (ECZAKDER) kurulus c¢alismalarina onciilik etmistir. ECZAKDER resmen 22 Nisan 2014
tarihinde kurulmustur. ECZAKDER tiiziigii 16.05.2014 tarihinde Ankara Valiligi il Dernekler Miidiirliigii’ne
teblig edilmis ve Valiligin 09.05.2014 giin ve 132/40 say1l1 yazistyla kabul edilmistir.

ECZAKDER 1. Olagan Genel Kurul Toplantisi 17 Haziran 2014’te Dernek {iyelerinin katilimiyla
gergeklesmistir. Toplantida yapilan segimle Yonetim ve Denetleme Kurulu asil ve yedek iiyeleri belirlenmis,
gorev dagilimi yapilmistir.

Yitksek Ogretim Kurulunun 25.12.2014 tarihli ve 2014.14.1312 sayili karar1 ile Eczacilik Egitimi
Programlarim1  Degerlendirme ve Akreditasyon Dernegi’nin (ECZAKDER) 2 yil siireyle ‘Kalite
Degerlendirme Tescil Belgesi’ almasi uygun bulunmustur.

ECZAK, eczacilik fakiiltelerinden ilk akreditasyon bagvurularini 15.01.2014 tarihinde almaya baslamistir.
2014 yilinda 10 eczacilik fakiiltesi akreditasyon basvurusunda bulunmustur. 7 Eczacilik Fakiiltesi (Anadolu,
Ankara, Ege, Gazi, Hacettepe, Istanbul, Marmara) tam Akreditasyona uygun bulunarak Mayis-Ekim 2015
tarihlerinde ilgili fakiiltelerde gerceklestirilen torenlerle Akreditasyon Belgeleri takdim edilmistir. Tam
Akreditasyon 6 yili kapsamakta olup (2015-2021), 3. yilin sonunda (2018) ara donem izlemesi yapilmasi
gerekmektedir.

TURKIYE ULUSAL ECZACILIK LiSAl\gs EGITIMi PROGRAMI AKREDITASYON
STANDARTLARI VE KILAVUZLARI TASLAGI (12 Temmuz 2013 tarihli ECZAK toplantisinda kabul
edilmistir).

1. MISYON, PLANLAMA VE DEGERLENDIRME STANDARTLARI

Standart No. 1. Eczacilik Fakiiltesinin Misyon, Amag¢ ve Hedefleri
Standart No. 2. Stratejik Planlama
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Standart No. 3. Performans Degerlendirmesi

2. ORGUTLENME VE YONETIM STANDARTLARI

Standart No. 4. Eczacilik Fakiiltesi ve Universite Arasindaki iliskiler

Standart No. 5. Universite ve Bagli Saghik Hizmet Kuruluslar1 Arasindaki iliskiler
Standart No. 6. Eczacilik Fakiiltesinin Orgiitlenmesi ve Yénetimi

Standart No. 7. Fakiilte Yonetiminin Sorumluluklar:

3. AKADEMIK PROGRAM STANDARTLARI

Standart No. 8. Eczacilikta Akademik Program

Standart No. 9. Cekirdek Egitim Programinda Alanlar ve Igerik - Bilgi ve Beceriler

Standart No. 10. Cekirdek Egitim Programinda Alanlar ve Igerik — Stajlar ve mezuniyet projesi
Standart No. 11. Ogretim ve Ogrenim Siiregleri

Standart No. 12. Ogrencinin Ogrenme Durumunun Degerlendirilmesi

Standart No. 13. Akademik Programin Degerlendirilmesi

4. OGRENCI STANDARTLARI

Standart No. 14. Kabul Olgiitleri, Politikalar ve Yéntemler
Standart No. 15. Ogrenci Hizmetleri

Standart No. 16. Ogrenci Temsili

Standart No. 17. Ogrenci/Ogretim Kadrosu Iliskileri

5. OGRETIM KADROSU VE YONETICI STANDARTLARI
Standart No. 18. Ogretim Kadrosu ve Yoneticiler: Nicel Etmenler
Standart No. 19. Ogretim Kadrosu ve Yoneticiler: Nitel Etmenler
Standart No. 20.  Ogretim Kadrosunun Degerlendirilmesi

6. TESISLER VE OGRENME KAYNAKLARIYLA iLGIiLI STANDARTLAR
Standart No. 21.  Kiitiiphane ve Ogrenme Kaynaklari
Standart No. 22. Fiziksel Tesis ve Olanaklar

7. MALI KAYNAKLARLA ILGILI STANDARTLAR
Standart No. 23. Mali kaynaklar

ECZAK-AKkreditasyon Siireci

-Bagvurularin Alinmasi : Ocak aymin ilk iki haftasi
-Bagvurularin Degerlendirilmesi : Ocak - ECZAK toplantisinda
-Bilgilendirme Ziyareti : Subat

-0z Degerlendirme Raporlarmin hazirlanmasi : 30 Haziran
-ODR-Degerlendirme : Temmuz - ECZAK toplantisinda
-Degerlendirme ziyareti : Ekim ayinda 2-5 giin
-Degerlendirme ziyareti raporunun hazirlanmasi : Ekim —Kasim

-ECZAK’1n raporu incelemesi : Kasim-Aralik

-ECZAK’1n Karar1 : Bagvuruyu izleyen yilin Ocak ay1

SONUC VE TARTISMA

Tiirkiye’de eczacihk egitiminin kalitesinin artirilmasina  yonelik, Anadolu Universitesi Eczacilik
Fakiiltesi’'nde baslatilan calismalar, akreditasyon igin de bir model olusturmustur. Anadolu Universitesi
Eczacilik Fakiiltesi, 2014 yilinda akredite olmak {izere bagvuruda bulunan 10 fakiilteden biri, 2015°te
Tiirkiye’de ilk akredite olan 7 eczacilik fakiiltesinden biri olmustur.

Tiim alanlarda oldugu gibi eczacilik egitiminde de, belirlenen standartlar dogrultusunda minimum hedef
kriterleri saglayan fakiilteler ile saglamayanlar/saglayamayanlar arasinda fark olmasi agiktir. Alt yapisim

tamamlayarak kurulmus ve egitim 6gretime devam eden fakiiltelerin yanisira, yeni agilacak fakiiltelerde bu

www.icgh.net Copyright © International Conference on Quality in Higher Education(ICQH) 112



ICQH 2 O 1 5 Proceedings Book, Sakarya / Turkey

asgari kosullarin aranmasi, egitimin kalitesine, dolayisiyla mezuniyet sonrasi mezun eczacilar tarafindan
sunulacak saglik hizmetinin kalitesine pozitif katki saglayacaktir.

KAYNAKCA

(http-1) (http://www.turkak.org.tr/ TURKAKSITE/AkreditasyonAkreditasyonNedir.aspx)

Aktan, C.C., Gencel, U. (2007). Yiiksek Ogretimde Akreditasyon. 1zmir Yasar Universitesi Yayini.

OSYS Kilavuzu (2013)

Teknobel Danismanlik ve Kalibrasyon (2010, Ankara), Anadolu Universitesi Eczacilik Fakiiltesi, Eskisehir
(2012 SWOT Analizi).

Tiirkiye Kalite Dernegi (KALDER) Eskisehir Subesi, (Anadolu Universitesi Eczacilik Fakiiltesi, Eskisehir,
Eyliil 2012 egitimleri).
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EFFECT OF ACHIEVEMENT GOAL ORIENTATION ON
CONTINGENCIES OF SELF-WORTH AND ACHIEVEMENT IN
MATHEMATICS AT SECONDARY LEVEL
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ABSTRACT

The substantive purpose of this true-experimental study was to identify the effect of achievement goal
orientation on contingencies of self-worth in students and achievement in mathematics at secondary
level. Achievement goal orientation is a general theory of motivation which provides a perceptual
understanding of the learner's goals, patterns of associated behaviors and outcomes in a learning
environment. TARGET model of teachers' instructional practices describes six classroom environmental
factors (Task, Authority, Recognition, Grouping, Evaluation, and Time) to endorse achievement goal
orientation in students. Mastery-approach goal orientation was endorsed in students through a treatment,
comprised instructional practices recommended in TARGET model. An adapted Questionnaire was used to
assess students' Achievement Goal Orientations and contingencies of self-worth, as pre-test and post-
test. Students' mathematics scores were assessed through a mathematics achievement test. t-tests were
applied to identify difference in mean scores on achievement goal orientation; contingencies of self-worth;
and mathematic achievement of students in both (control and experiment)groups. Results were tabulated and
recommendations were made on the basis of the results of the study.

Keywords: Achievement Goal Orientation, Contingencies of self worth; Mathematics Achievement;
TARGET Model
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EGITIM, iSSIZLIK VE ESITSiZLiK SORUNLARINI COZEBILIiR Mi?

Yrd. Dog. Dr. Veli YILANCI
Finansal Ekonometri Bolimii, Siyasal Bilgiler Fakiiltesi, Sakarya Universitesi,
yilanci@sakarya.edu.tr

Ars. Gor. Miicahit AYDIN )
Finansal Ekonometri Boliim, Siyasal Bilgiler Fakultesi, Sakarya Universitesi,
aydinm@sakarya.edu.tr

OZET

Bu ¢alismada egitimin issizlik ve esitsizlik lizerindeki etkisinin incelenmesi amaglanmaktadir. 1968 — 2005
arast yillik verinin kullanildig: bu ¢alismada, egitim harcamalar1 Yilmaz (2006)’dan, esitsizligi gosteren Theil
indeksi Elveren (2012)’den, issizlik verisinin 1968-1988 arasindaki kismi Bulutay (1995)’den geri kalan
kismi ise TUIK’den alinmistir. Degiskenler arasindaki iliskiler birim kok testleri ile esbiitiinlesme analizi
yardimiyla agiklanmaya calisilmistir. Serilerin duraganligi birim kok testleri yardimiyla sinanmis ve tim
degiskenlerin birinci farklarda duragan oldugu saptanmistir. Bu asamadan sonra serilere uygulanabilecek
ekonometrik ydntemin esbiitinlesme analizi olduguna karar verilerek degiskenler arasindaki iliski
esbiitinlesme analizi yardimiyla incelenmistir.Calismada, sonuglarin karsilagtirilabilmesi i¢in yapisal
kirilmalart dikkate almayan Engle-Grangeresbiitiinlesme testi ile yapisal kirilmalari dikkate alan Maki
esbiitiinlesme testi uygulanmistir. Yapilan testler sonucunda esitsizlik degiskenini temsilen kullanilan theil
endeksi ile egitim harcamalar1 arasinda uzun donemli bir iligki bulunmustur. Bu iligkinin biiyikligi igin
FMOLS yontemi ile regresyon modeli tahmin edilmistir.

Anahtar Kelimeler: Egitim Harcamalar1, Birim K6k Testleri, Esbiitinlesme Testleri, Esitsizlik

GIRIS

Ekonomi literatiiriinde gelir denildiginde ilk akla gelen briit gelirlerdir. Literatiirde bu durum birincil dagilim
olarak adlandirilmaktadir. Literatiirde gelirin kullanilma asamasinda yeniden dagilimi ile ilgili konular
kapsayan durum ise ikincil dagilim olarak nitelendirilir. Tam da bu noktada devlet devreye girerek birincil
dagilimda ortaya ¢ikan geliri adaletli bir sekilde dagitma politikas1 izlemektedir.

Devlet gelir dagiliminin diizenlenmesi noktasinda gesitli araglar kullanmaktadir. Bu araglar mali ve mali
olmayan politika araglar1 olarak siniflandirilmaktadir. Mali politika araglari, vergi ve kamu harcamalari iken
mali olmayan politika araclar1 ise istihdam ve iicret politikalaridir. Gelir dagilim ile ilgili yapilan
tamimlardan en dikkat c¢ekeni ise bir iilkede belirli donemler iginde iiretilen gelirin fertler veya {iretim
faktorleri arasinda paylasilmasidir. Bir {ilkenin temel gelismislik gostergelerinden biri egitim olarak
gbsterilebilmektedir. Ulkeler aras1 karsilastirmalarda sik olarak kullamlan bir unsur egitim ve egitim
harcamalar1 gelmektedir. Bu noktada egitim ile gelir dagilimi arasinda temelden bir iligski bulunmaktadir.
Gelir dagilhimini etkileyen en dnemli faktdrlerinden biri, toplumda bireyin kiiresel anlamda gecerli bilgi ve
beceriye sahip olmasidir. Gerek kamu gerekse 6zel sektor galisanlarinin egitim yapilarinda son yillarda
biliyiik oranda bir gelisme goriilmektedir. Bunun temel nedeni kuskusuz diger isletmelerle aralarindaki
rekabet olmaktadir. Bu dogrultuda firmalarin egitim faaliyetlerine olan yatirimlari giderek Onem
kazanmaktadir.

Egitim seviyesinin yiikselmesi ile verimlilik artis1 arasinda siki bir iligki bulunmaktadir. Kiiresellesen
diinyada tarim toplumlarindan ilk olarak sanayi toplumuna gegilmesi son zamanlarda ise bilgi toplumuna
gecilmesi egitim seviyesi ile gelir arasinda da dogrusal bir iliski yaratmistir. Soyle ki ¢alisanlarin egitim
seviyesi arttikga aldiklar1 licret de o oranda artma egilimi gostermektedir. Calisgan bu kesimin egitim
diizeyleri ile birlikte aldiklar1 iicrette meydana gelen artig gelir dagiliminda olumlu bir rol oynamaktadir. Bu
dogrultuda devletin egitimi yayginlastirma ve kalitesini arttirma noktasinda uygulayacagi her tiirlii politika
ulusal geliri arttirict etkide bulunurken diger taraftan gelir dagiliminm diizelmesine de katkida bulunur. Diger
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taraftan ¢ikarilabilecek bir diger sonug ise egitim seviyesi ne kadar artarsa istthdam olanaklar1 ve maliyetleri
bir o kadar azalacaktir.

Egitim ile siki bir iliski icerisinde olan bir baska degisken ise issizlik oranlaridir. Issizlik ile miicadele ve
istihdam arttirici politikalar belirlenirken dikkat edilmesi gereken en dnemli nokta istindam edilecek kitlenin
nitelikleridir. Bu niteliklerinden 6ne ¢ikan ise egitim durumlaridir. Bu noktada tiim bu politikalar ile egitim
arasinda siki bir iliski olmak zorundadir. Buradan devletin igsizlik ile miicadelede egitime yatirim yapmasi
kagimilmaz oldugu sonucu ¢ikarilabilir.

Konu ile ilgili literatiirde yapilan calismalardan bazilar1 su sekilde o6zetlenebilmektedir. Aksoy (2007)
calismasinda issizlik ile egitim arasindaki iliskiyi incelemis ve konu ile ilgili birgok politika Onerilerinde
bulunmustur.

Yapilan bagka bir ¢alismada Kavak (1997) egitim, istthdam ve issizlik iligkilerini incelemistir. Calismanin
sonucunda, egitim diizeyi yiikseldik¢e isgiiciine katilma oranlarinin da artti§ini ve cinsiyetler arasinda
kadinlar aleyhine agigin daraldigini raporlarken, diger taraftan egitimin igsizlik riskini azaltan bir ara¢ oldugu
sonucuna ulagmistir.

Veri ve Yontem

Bu ¢aligmada egitimin issizlik ve esitsizlik tizerindeki etkisinin incelenmesi amaglanmaktadir. 1968 — 2005
arasi yillik verinin kullanildig1 bu ¢aligmada, egitim harcamalar1 Y1ilmaz (2006)’dan, esitsizligi gosteren Theil
indeksi Elveren (2012)’den, issizlik verisinin 1968-1988 arasindaki kismi Bulutay (1995)’den geri kalan
kismu ise TUIK den almmustir.

Calismada kullanilan ekonometrik yontemlerden ilki AugmentedDickey-Fuller (ADF) (1981) birim kok
testidir. ADF birim kok testi temelde asagidaki denklem yardimiyla analiz yapmaktadir.

K
AY, =B+ By +0Y , + ZaiAY’[—i + &
i1

Burada AYt , duraganligi arastirilan degiskenin birinci farkini Athi ise degiskenin gecikmelerinin

farklarin1 ifade etmektedir. Hata teriminin I.I.LD olmasi i¢in bu terimin denklemde olmasi sarttir. ADF
testinin dogru sonuglar vermesi i¢in hata terimlerinde ardigtk bagimliligin olmamasi gerekmektedir.
Denklemde yer alan gecikme uzunlugunun (k) belirlenmesi i¢in Akaike veya Schwarz bilgi kriterleri
kullamlmaktadir. Denklemde yer alan O katsayisinin istatistiksel olarak anlamli olup olmadigmin
aragtirllmast ADF testinin uygulanma amacidir. Burada dikkat edilmesi gereken husus katsayilarin
anlamliligini arastirmak igin kullanilan t istatistigi standart t tablosu degerleri ile karsilagtirilamaz. Burada
kullanilmas1 gereken tablo degerleri MacKinnon kritik degerleridir. Eger ADF-t istatistiginin bu kritik
degerden biiyiik olmasi durumunda incelenen seri duragandir denir.

Calismada esbiitiinlesme analizi i¢in kullanilan Maki (2012) esbiitiinlesme testi seriler arasindaki
esbiitiinlesme iligkisini incelerken yapisal kirilmalarin varligina izin vermektedir. Serilerde bir yapisal
kirllmanin varligr yapilan analizin sonuglarinin sapmali olmasina neden olacagindan Maki esbiitiinlesme
analizi bu noktada biiyiikk bir avantaj saglamaktadir. Maki esbiitiinlesme analizi yaparken yapisal kirilma
olmasi durumunu dort farkli model yardimiyla incelemektedir. Bunlar;

Model 0: Kirilmanin sabit terimde oldugu trendsiz model,

k
Yo = s+ ) K+ B% +U,
i=1
Model 1: Kirtlmanin sabit terimde ve egimde oldugu trendsiz model,

k k
Yi=Hu+ Z/ui Ki,t + A% + Zﬂ'XtKi,t +U,
i=1 i=1
Model 2: Kirilmanin sabit terimde ve egimde oldugu trendli model,
k k
Y. = /u—'—ZIUiKi,t + 7t +ﬂlxt +Zﬁ'XtKi,t +U,
i=1 i=1

Model 3: Kirilmanin sabit terimde, egimde ve trendde oldugu model,
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Kk Kk K

Y :/U""zluiKi,t +7t+z7itKi,t +ﬁrxt +zﬂ’XtKi,t +U,
i=1 i=1 i=1

Denklemlerde yer alan K; kukla degisken olup asagidaki sekilde tanimlanmaktadir;
1 t>T,

K; = .
0 diger

Maki esbiitiinlesme testi i¢in kullanilan hipotez testleri;
H, :Yapisal kirilmalar altinda esbiitiinlesme yoktur.

H, :Yapisal kirilmalar altinda esbiitiinlesme var dir.

seklindedir. Hipotezler i¢in kullanilacak kritik degerleri Maki(2012) ¢alismasinda belirtmistir. Buna gore test
istatistigi, kritik degerden kiiciik oldugunda, temel hipotez reddedilmektedir. Buna gore seriler arasinda
yapisal kirilmalar altinda esbiitiinlesme iliskisinin vardir denir. Tersi durumda ise seriler arasinda yapisal
kirilmalar altinda egbiitiinlesme iligkisi yoktur denir.

Uygulama
Calismanin ilk asamasinda, kullanilacak ekonometrik metodolojiye karar vermek i¢in serilerin duraganligt

ADF birim kok testiyle sinanmistir. Elde edilen sonuglar su sekildedir:

Tablo 1: ADF Birim Kok Testi Sonuglari

Dizey Birinci Farklar

Sabitli p-degeri Sabitli p-degeri
THEIL -1.3473 0.5971 -5.704 0
LNEGITIM 0.3157 0.9754 -4.0733 0.0036
ISSIZLIK -2.6948 0.0848 -4.5957 0.0007

Calismaya dahil edilen tiim degiskenlerin %5 diizeyinde I(1) oldugu goriilmektedir. Caligmanin amaci egitim
harcamalarinin, issizlik ve esitsizlik iizerindeki etkisini incelemek oldugu icin, bir sonraki asamada, ikili
degiskenler arasindaki iligskiyi sinamak i¢in Engle-Grangeresbiitiinlesme testi yapilacaktir.

Tablo 2: Engle-GrangerEsbiitiinlesme Testi Sonuglari

Bagimli Degisken Test Istatstigi p-degeri
ISSIZLIK -2.632553 0.2463
THEIL -1.07915 0.8872

Elde edilen sonuglar, egitim harcamalari ile issizlik ve esitsizlik arasinda bir iliski olmadigin1 géstermektedir.

Gregory ve Hansen (1996)’de belirtildigi gibi inceleme dénemi boyunca bir yapisal degisim olmasi halinde,
bunu dikkate almamak egilimli sonuglar elde edilmesine neden olabilir. Tiirkiye gibi gelismekte olan bir
iilkede, yasanan iktisadi krizlerin incelenen iligki {izerinde etkili olabilecegi diisiiniilerek, egitim harcamalari
ile igsizlik ve esitsizlik arasindaki iligki ¢oklu kirilmaya izin veren Maki esbiitiinlesme testi ile de
incelenmistir. Elde edilen sonuglar su sekildedir:
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Tablo 3: Maki Egbiitiinlesme Testi Sonuglari

Bagimli Degisken Test Istatstigi Kirilma Tarihleri
ISSIZLIK -4.6209443 1975, 1983, 1987, 1989
THEIL 7.3342533* 1972, 1974, 1979, 1982, 2002

Not: *; %1 duzeyinde anlamliigi gistermektedir. 4 ve 5 kurilma icin kritik degerler %1, 5 ve 10
diizeylerinde swrasiyla; —6.596, —6.011, —5.723; —6.915, —6.357 ve —6.057 seklindedir.

Maki testinde elde edilen sonuglar esitsizlik ile egitim harcamalari arasinda uzun dénemli bir iliskiye isaret
etmektedir. Bu iliskinin biiyiikliigiinii tahmin edebilmek i¢in yapisal degisimlerin etkisinin kukla degiskenler
vasitastyla dahil edildigi FMOLS modelinin sonuglari ise agagida goriildiigii gibidir:

Theil = —0.98 + 0.037LnEH
sh.  (0.17) (0.006)

Egitim harcamalarinin anlamli bulundugu bu modelde bu degiskenin katsayisi pozitif bulunup, 0.037 olarak
elde edilmistir. Bu deger egitim harcamalarinda yapilacak %1’lik artisin Theil indeksinde 0,00037’lik bir
artis yaratacagini gostermektedir.

SONUC

Elde edilen sonuglar egitim harcamalarindaki artigin gelirde esitsizligi arttiracagi yoniindedir. Bu sonug,
egitimdeki harcamalarin toplumun her kesimine tam olarak yansimadigini gostermekte, toplumun yoksul
kesiminin s6z konusu harcamalardan daha az yararlandigini gostermektedir. Egitim kalitesindeki bolgesel
farklar, yiiksekogrenim olanaklarina ulagimdaki firsat esitsizligi bu sonuca ulasmanin diger nedenleri
arasinda gosterilebilir.
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OZET

Zaman igerisinde farkliliklar gdsteren ve bir¢ok amag i¢in yapilan spor, insanlik tarihinden itibaren var olan
bir olgudur. Guniimizde spor, fiziksel aktivite olmaktan ¢ikmis siddet gostergesi haline gelmigtir. Fikrimir
Sporsanati egitimi bu disiinceyi ortadan kaldiracak bir egitim sistemi gelistirmistir. Siddetten armdirilmig
Fikrimir Sporsanati, kendine 6zgii tasarimlar1 olan egitim malzemeleri ve egitim hareketleri ile sporda yeni
bir yaklasim gelistirmis olup bireyleri daha verimli sporcular olarak gelistirmeyi amaglamaktadir. Temeli
dokuz daldan olugan Fikrimir Sporsanati Egitimi bireylerin zihnini ve vicdanini giiglendiren bir egitim
modelidir. Fikrimir SporSanatinda kisi oncelikle kendini tantyip sonra kargisindakini taniyarak hedefleri ve
yetenekleri ile yapabilecegi dogrultuda belirler.

Anahtar Kelimeler: Fikrimir Sporsanati, Sporda Siddet, Siddet dis1 Spor, Egitimde Spor, Universal Ekol

GIRIS

Spor dogasi geregi rekabete dayali bir oyundur. Fakat bu rekabet siddet igermemelidir. Miicadele gerektirir,
miicadele ise karsidaki rakibi bedenen yere yikmak olmayip Fikrimir’de miicadele kendi giiciinii kesfederek,
norokontrolii saglayarak, retinal iletisim ile karsi tarafi etkileyerek, beden bolge konsantrasyonu ile esnek
viicut hareketlerini kullanarak, harmonik nefes hareketi ile dayanikliligini koruyup vaktin kuvveti ile
zamanlamasini iyi yapip antreteknik ile minimum enerji harcaylp maksimum etki ile bir sanat eserine
doniismeyi saglar. Bu egitimleri aldiktan sonra teknik ve ilmi danismanlarin miilakatlarini basart ile
tamamlayan Fikrimir bireyleri kiiltiir gezilerine katilacaktir. Doviis sanatlari ¢esitli kurallara baglanarak
sistemlestirilmis fiziksel miicadele ve talim geleneklerinin ve spor dallarinin ortak adidir. Fakat Fikrimir bu
tezleri genel anlamda c¢iiriitmiistiir ve kisiye spor yaparken kural birakmayip kisiyi Ozgiirlestirmistir.
Boylelikle kendi misyon ve vizyonunu olusturmustur. Birgok sporun kokeni siddete dayanmaktadir. Fikrimir
giicili ile mevcut kaliplasmig normlar yikilip yeni bir egitim modeli gen¢lige sunulmaktadir. Giiniimiizde spor
insanlar tarafindan siddet ve saldirganlik olarak benimsenmistir. Disi ile kamyon, tren, vapur ¢ekenler,
tizerlerinden ¢esitli arag gegirenler, viicudunda sigara sondiirenler, kafalariyla mermer, kiremit, buz kiranlar,
cam pargalar1 yiyenler ve daha bircok hayati tehlikeye davetiye c¢ikaracak gdsteriler yapanlar, spora karsi
onyarg1 ve tepki olugsmasina neden olmaktadir. Fikrimir Spor Sanati, sporu dans niteliginde goriip salon
icerisinde Ozgiir hareketler yapilmasini saglayarak bilingli bir sekilde spor sanatlarinin tanimini
yapar(egemspor.com, 2010). Bu sekilde kisi sporu bir ahlak niteliginde etrafindaki insanlara yansitir. Spor
yaparken teknoloji ile tanisip teknolojinin bagimlist degil ydneticisi olmay1 benimseyen bireyler Fikrimir
Spor Sanat Egitim Merkezinde bunu basarir. Fikrimir kisiye belirledigi hedefte siireklilik kazandirip karar
vermeyi ve bu karart dogru yerde kullanmayi o6gretir. Fikrimir egitimi kisiye sag ve sol logolarim
kullanabilmeyi &gretip bu sayede yapmak istedigini degil yapabildigini benimsetir. Fikrimir Egitim modeli
kisinin ruh diinyasini anlayip, hedeflerini yetenekleri ile birlestirip insanlar ile etkilesime en iyi sekilde
girmeyi saglar.
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FIKRIMIR

Anlamu lider disiince olan Fikrimir dokuz daldan olugsmaktadir. Bu dallar;

1. Ozgiin giiciin kesfi

Glig, hayati algilama tarzindadir. Giiglii insan taniminda ¢ok degisik goriisler ileri siiriilmiistiir. Bugiine kadar
sakin/ sessiz, kendi halinde, bagkalarini incitmekten ¢ekinen insanlar zayif goriilmiis, vurup kiran, iri yapili
insanlar da giiclii olarak tamimlanmistir. Oysa modern psikoloji bu konuda farkli bir goriis ileri
stirmistiir(akintarih, 2009). Artik hir¢in, kirici, ¢abuk sinirlenen ve herkesle kavga halindeki insanlar giiglii
kabul edilmemektedir. Bu tiir insanlar da ellerindeki gii¢ faktorlerini kaybetme telasi icindedirler. Onlarin da
korkulan, glivensizlikleri ve endiseleri vardir. Giiglii insan, hicbir seyin eksikligini duymayan, kendisine
giivenen ve gelecekten korkmayan kisidir. Onun disindaki gelismeler ne olursa olsun, o bu gelismelerden
etkilenmez. Bagkalarini yikima ugratan olaylar onun moralini bile bozmaz. En biiyiik sorunlar karsisinda bile
bir cikis yolu olabilecegi bilincindedir. Bagimliliklarindan kurtulmus ve gercek anlamda oOzgiirliige
kavusmustur(akintarih, 2009).

Fikrimir Spor Sanati bireylere bu 6zgiirliigii saglamay1 amaglamaktadir. Giiglii insan 6fkesini yener. Zayif
insan ise sik sik 6fkeye kapilarak itibarini kaybeder. Fikrimir Spor Sanati insanlara 6fkelerini kontrol altina
almalarin1 6gretir onlar1 hem fiziksel hem de zihinsel agidan daha giiglii bireyler haline getirir.

Her insan farkli 6zellik ve yeteneklerle diinyaya gelir ama onlarin biri tarafindan ortaya cikarilmasi gerekir.
Fikrimir Spor Sanati bu durumda bireylere yol gosteren harita olmaktadir. Kisisel gelisimin en onemli
unsurlarindan birisi basarmaktir, basarmak istediginiz seylerin iizerinde odaklanabilmektir. Eger bu alanda
kendimizi yetistirirsek tliretkenligimizi ve aldigimiz sonuglart da fazlasiyla arttirmis olursunuz. Aktif olarak
tek bir seye odaklanmak demek, ayni anda etrafimizda olup biten tiim diger seyleri odagimizin disinda
birakmak demektir.

Zihnimizi etkili bir sekilde kullanabilmenin iki 6nemli noktasi vardir. Tiim dikkatimizle istedigimiz seye
odaklanmak. Olduke¢a derin odaklanabilme becerisi gelistirmis bile olsak, yanlis seylere odaklandigimiz
stirece sadece yanlis seyleri ¢cok giizel yapma becerisini gelistirmis oluruz(blog.motivasyonzamani.com,
2012). Dogru karar verme dogru odaklanmayi yapabilmemiz igin Oncelikle kendi giiclimiizii kesfedip
yapabildiklerimizin dogrultusunda hareket etmemiz gerekir, Fikrimir bu dalinda zihin kontroliini, karar
almayi, aldig1 karar1 dogru yerde kullanmay1 6gretir.

2. Norokontrol

Noron kelimesi bilgi transferlerinin gercgeklestirildigi sinir hiicresinin adidir. Noronlar, insan viicudundaki
bilgi aktarimini saglar. Fikrimir’de ki amag bu bilgi aligverisini digarida ki etkenlerden etkilenmeden kontrol
altina alarak saglikli bir sekilde olusturmaktir. Sporcunun beynine ilettigi mesajlari kontrol altina alarak
amacina ulasmasi norokontrolii ifade eder. Mantik 6fkeyi yener, ¢iinkii 6fke hakli bir nedene bagh olsa da,
¢ok cabuk mantik smirlarint asabilir. Fikrimir Spor Sanati bireye mantigini kullanmayr ve mantigini
kullanarak sinirlerini kontrol altina almay1 6gretmeyi amaglar.

3. Retinal iletisim

Sporcularla saglanan iyi bir iletisim aym1 zamanda gergekgi bir dzelestiri kavraminin olugsmasini saglar.
Iletisim biitiin iliskiler icin binanin temeli gibidir. lyi iletisim kurmak sporcular arasinda olumlu elestiri ve
siirekli etkilesim saglar. Sporcuya performans hakkinda bilgi vermek, kuliip i¢inde etkilesim, motivasyon ve
arabuluculuk gibi cesitli sonuglarin olusmast iletisim becerileri ile saglamr(Ozis, 2015).

Retinal iletisim bir tiir s6zel olmayan iletisim bi¢imidir ve davranis iizerinde biyiikk etkisi oldugu
diistiniilmektedir. Gz temas1 yapmak karsidaki kisinin bazi durumlarda ilgisini 6grenmek agisindan énemli
bir unsurdur. G6z temasinin bilgiyi akilda tutma ve hatirlama konusunda olumlu etkisi oldugu ve daha etkin
bir 6grenme saglayabilecegini gostermektedir(bilgilersitesi.com, 2010).

4. Beden Bélge Konsantrasyonu

Konsantrasyon, ¢evredeki uygun ipuclarina odaklanma yetenegi ve bu odagi siirdiirebilmek olarak
tanimlanir. Konsantrasyon ¢ogu kisinin ortak problemidir. Konsantre olabilmenin iyi bir gézlemci olmakla
biiyiik bir baglantisi bulunmaktadir.Ama bu dikkatli olmayan insanin konsantre olamayacagi anlamina
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gelmemektedir. Burada 6nemli olan dikkati dogru olan objeye yonlendirerek konsantre olmaktir(Savas,
2015).

Konsantrasyon temel olarak beyin dalgalar1 ile ilgilidir. Fikrimir bireyin beyin dalgalar1 {iizerinde
yogunlasarak bireye dogru konsantrasyon tekniklerini dgretmeyi amaglar. Hedefleri belirleyip o hedefler
dogrultusunda konsantrasyon olmayi saglar. Hedef iizerine konsantrasyon olmak bireye hiz
kazandirir(Beskardes, 2014).

5. Harmonik Nefes Hareketi

Sporcu acisindan nefes alma konusu {iizerinde fazla disiiniilmemesine ragmen son derece Onemlidir.
Viicuttaki her hiicrenin oksijenle beslenmesi gii¢ verimini etkileyen en énemli etkendir. Spor yapmanin en
onde gelen amaci kalp-damar sistemini gelistirmek, adalelerin oksijen beslenmesini en iyi sekilde
saglamaktir. Giiniimiizde spor yapan insanlarin ¢ogunlugu spor yaparken yanlis nefes teknikleri kullanma ve
sporu verimsiz hale getirmektedir. Yanlis nefes teknikleriyle yapilan spor bireyi yormaktadir. Dogru nefes
teknigi kullanilarak yapilan spor hem daha verimli olur hem de istenilen hedefe daha hizli ulagsmay1 saglar.
Harmoni kelimesi uyum anlamina gelmektedir(Kartal, 2013).

Sporcunun amacina ulasmasi i¢in dogru yerde dogru zamanda harmonik bir gsekilde nefes alip vermesi
gerekmektedir. Harmonik nefes hareketleri ile yapilan spor amacina ulagir. Fikrimir Spor Sanat1 bireyin nefes
alip verisini inceler, nefes ritmine yogunlasir, nefes verme kismini uzatir. Belirli viicut bdliimlerine dogru
nefes aldirmay1 ve derin nefes aldirmayr 6gretir. Fikrimir Spor Sanati harmonik nefes hareketleri ile sporu
daha dogru ve etkili yaptirmay1 amaglar(Transandantal Meditasyon Merkezi, 2014).

6. Antreteknik

Sporcunun bagarisinin degerlendirilmesi antrendr-sporcu arasindaki iyi iletisim ve antrendrden sporcuya
dogru olusan odiillendirme davranist akisiyla belirlenir. Sporda yonetici, antrenér ve sporcu iletisiminin
onemi ve saglikli kurulabilen iletisimin sporcu performansi ve basarisi iizerindeki etkisi belirlenmesi
amaglar1 hizlandirir. Fikrimir’in hedefi belirli bir sistem igerisinde hedeflenen sportif performansi elde etmek
i¢in bir program gergevesinde sportif performans dgelerini gelistirmeye yonelik ¢alismalar yapmaktir(Ozis,
2015).

7. Gizli Kaltar Fizik

Insanlar farkli bélgelerde farkli kiiltiirlerde diinyaya gelirler. Kimisi sehirlerde apartmanda yasarken kimisi
kasabada zor yasam kosullar1 ile yasar. Kasabada yasayan bir birey biitlin islerini fizik giicii ile yaptig1 i¢in
kentte yasayan bireylere gore farkli fizige sahip olabilir. Fark edilmeyen fiziksel gii¢ler bu alanda yapilan
profesyonel ¢aligmalarla ortaya ¢ikmaktadir. Her insanin etkilendigi bir kiiltiir vardir. Fikrimir’in amact gizli
kalmus kiiltiirel fizikleri 6zverili bir calisma ile ortaya ¢ikarmaktir(Ozyurt, 2007).

8. Vaktin Kuvveti

Bazi sporcular bazi haftalar ¢ok iyi bir performans gosterirken bir sonraki hafta ¢ok diisiik performans
gosterirler. Bunun sebebi performanslarinda devamlilik saglayamadiklari igin inigli ¢ikish bir grafik
izlemeleri olarak ortaya ¢ikmaktadir. Bunun sebepleri ise fiziksel, teknik ve zihinsel faktorlerdir. Bu
faktorlerde yasanilan olumsuzluklar sporcularin performanslarini olumsuz yonde etkilemektedir. Fikrimir
Spor Sanat1 bireylere hizli olmay1 ve vaktini diizenli kullanmayi 6gretir(Ates, 2014).

9. Teknosanat

Fikrimir Spor Sanatinda sporun gorsel bir sekilde sunularak estetik bir hale getirilmesi olarak
tanimlanmaktadir. Amag, sporu yaparken haz almak, sporu daha ¢ok sanatsal bir faaliyet olarak diislinmektir.
Teknosanat iki sekilde sonug veriri birincisi teknik+sanat yani Fikrimir egitiminden sonra kisi teknik bir
yapiyla beraber bir sanat eserine donisiir. Teknik yapi kisiye farkli kiiltiirleri tanima onlarla etkilesim
icerisine girmeyi benimsetir. Tkincisi ise teknoloji+sanat kisi Fikrimir egitiminden sonra teknoloji diinyasinda
hem bulundugu konumu hem de kendisini diger dallara gore daha ¢ok teknoloji kullanip teknoloji bagimlisi
degil de teknolojiye yon veren ve teknolojiyi gelistiren bir bireye doniisiiyor. Teknoloji ile ilgili yaptigi
¢aligmalar1 Diinya’nin her yerinde tanitma firsatim tekrardan Fikrimir sunuyor.

SPOR’DA SIDDET GOSTERGELERIMEDYA VE SPOR
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Modern anlayisa gore, elit spor olaylari, halk kitlelerine aktarilmadik¢a deger tasimamaktadir. Yasanan
gelismeleri kitlelere aktarma iglevini yerine getiren medya, giiniimiizde sporun tamamlayicisi ve ayrilmaz bir
parcasi konumundadir. Spor sahalarinda yasanan siddet ve holiganizm olaylarimin 6nlenmesinde medyanin da
sorumluluk iistlenmesi gerektigi zaman zaman dile getirilmektedir. Medya, haberleri veris seklinden
yorumlama bigimine, attig1 basliklardan kullandig1 s6z kaliplarina kadar biitiin unsurlariyla spor kamuoyunu
sekillendirmede dolayli da olsa bir etkiye sahiptir. Modern insan giincel geligmeleri medya araciligiyla
6grenmekte, zihin haritalar1 medyanin olusturdugu kavramlara gore sekillenmektedir(Ozsoy, 2011).

Ozsoy’un (2011) arasgtirmasinda,1 Haziran 2008 ile 31 Mayis 2009 tarihleri arasinda giinliik spor
gazetelerinin bagliklarinda gecen siddet igerikli sozciik ve metaforlarin gazetelere gore dagilimi;

Tablo 1. Medyada spor ve siddet haberleri

FANATIK FOTOGOL FOTOSPOR PAS FOTOMAC TOPLAM

n % n % n % n % n %
Savag 29 19.9 42 28.8 46 315 29 19.9 146 | 100
Kavga 26 24.5 33 3.1 30 28.3 17 16.0 106 | 100
Saldir 18 23.1 23 29.5 22 28.2 15 19.2 78 | 100
Kapisma 10 16.7 10 16.7 17 28.3 23 38.3 60 | 100
Silah 13 22.0 16 27.1 16 27.1 14 23.7 59 |100
Intikam 6 12.8 18 38.3 20 42.6 3 6.4 47 100
imha 4 18.2 15 68.2 1 4.5 2 9.1 22 | 100
Parcalamak 1 5.0 10 50.0 6 30.0 3 15.0 20 | 100
Kursun 3 15.0 6 30.0 6 30.0 5 25.0 20 | 100
Oldirmek 4 22.2 4 22.2 6 33.3 4 22.2 18 | 100
Toplam 114 19.8 177 30.7 170 29.5 115 20.0 576 | 100

Kaynak; http://www.bbc.com/turkce/haberler/2011/11/111129 football_brain.shtml.

KAVGA

Spor gazetelerinin “kavga” ifadesini haber basliklarinda yogun olarak kullandig1 goriilmektedir. Galatasaray,
Fenerbahge ve Besiktas ile Trabzonspor haberlerinin sayfa toplamlarinin yaklasik dortte ti¢iinii olusturdugu
spor gazeteleri, konu darligi nedeniyle bu kuliiplerdeki en kiigiik gelismeyi bile abartarak sayfalarmna
yansitmaktadir. Bu yiizden spor kuliiplerinin anlagsmazliklari, futbolcularin kendi aralarindaki gekismeleri,
spor sayfalarinda “kavga” ifadesiyle yer almaktadir. Takimlarin antrenmanlarinda futbolcular arasinda
yasanan kiigiik atigmalar bile glinliik haber akisinda haber degeri tasir hale getirilmektedir. Bu ylizden spor
gazeteleri igin, “kavga” sdzciigii siklikla kullanilan bir ifade olmustur. Incelenen 1 yillik dénemin iginde dort
gazetede kavga kelimesinin gectigi 106 bashiga rastlanmistir(Ozsoy, 2011).

Fenerbahgeli eski futbolcu Daniel Atkinson’in bir mag¢ sonrasi “Bu kadar kavga yiireklerini ortaya koyan
Tiirklerin maginda olur” seklindeki sdzlerinin, taraftarlari kavgaya tesvik edici nitelikteki “Yiirekli insan
kavga eder” bagligiyla verilmesinin, 6zellikle gen¢ okuyucular i¢in olumsuz bir rol modeli unsuru olacagi
sOylenebilir. Fenerbahce ile Boluspor arasinda Gokhan Emreciksin’in transferi konusundaki hukuki
anlagsmazlik gazetelere “kavga” ifadeleriyle yansimistir. Taraftarlarin miisabaka bileti alabilmek icin gise
oniinde birbirleriyle olan itismesi “Ekmek degil, bilet kavgasi” basligiyla mansetten duyurulmus, bu habere
iliskin fotograflar sayfay1 kaplayacak sekilde biiyiik kullamilmigtir. Kuliip yoneticilerinin birbirleriyle olan
atigmalar1 da gazetelere haber konusu olmakta ve bu gerginlik triblinlere de yansimaktadir. Kuliipler birligi
toplantisinda Istanbul Biiyiiksehir Belediye Baskan1 Goksel Giimiisdag ile Ankaragiicii Baskan1 Cemal Aydin
arasinda yasanan anlasmazlhigin “Birlikte kavga” basligiyla verilmesi, “kavga” kavraminda anlam kaymasi
yasandiginin, bunun fikir anlasmazliklari igin de kullanilir hale geldigini gostermektedir(Ozsoy, 2011).

TESTLER

Konya'da Kuliipleraras1 Kickboks 11 Birinciligi final karsilasmasinda bir boksoriin bagina aldig1 darbe sonucu
hayatini kaybetmesinin ardindan tartismalara yol agan kickboks sporuyla ilgili Selguk Universitesi, Selguklu
Tip Fakiiltesi Norosirurji Anabilim Dali Ogretim Uyesi Dog. Dr. Karabagli,kafaya genis veya sivri yiizeyli
cisimlerin carpmastyla kafatasinda ve beyinde hasarlar olusabilecegini bildirmistir(Karabagli, 2010).
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Genis yiizeyli darbelerde beynin daha cok etkilenebilecegini ifade eden Karabagli, "Bu tiir darbelerde
kafatasinda kirik, beyinde zedelenme goriilebilir. Kickboks ve boks gibi sporla ugrasan kisiler, kafatasina
darbe aldiginda beyin kendi i¢inde hareket eder. Darbe etkisiyle kafa arkaya dogru hareket ederken kafatasi
icindeki beyin sap1 ile boyun bolgesindeki omurgalar, omurilik etkilenir. Beyindeki dalgalanma hareketi
kafanin agirlik merkezinde farkli etkilere yol agmaktadir” dedi(Karabagli, 2010).

Ani darbelerin daha kotii sonuglara yol agabilecegini anlatan Karabagli sunlari kaydetti: Beyin, kafatasi gibi
bir kasanin i¢inde iizerinde 3 tabaka zarla muhafaza ediliyor. Bu zarlardan her biri beyine bir takim
damarlarla baglant1 halinde. En distaki tabaka en sert olanidir. Bu tabakadan beyne uzanan bir takim damar
yapilari vardir. Bunlar koptugu zaman hizla biiyiik bir kanamaya yol agarak 6ldiirebilir. Alinan darbeler
sonrasi beyindeki zarlar arasinda kanama varsa kiginin yagsama ihtimali sadece yiizde 15
civarindadir(Karabagli, 2010).

Kafaya sert darbeler alindiginda beyindeki damarlarin kopma ve ikincil beyin hasarlar1 gelisme ihtimalinin
¢ok yiiksek oldugunu vurgulayan Karabagli, kafaya darbe geldiginde ve bu tiir kanamalar oldugunda beynin
i¢inde 6deme yol agabilecek mekanizmalarin da devreye girdigini ifade etti(Karabagli, 2010).

SPORDA KAFAYA ALINAN DARBELER KALICI HASARLARA YOL ACIYOR

Diinyaca tanman iinlii boksér Muhammed Ali'nin kafasina aldigi darbeler nedeniyle simdi birtakim
rahatsizliklar yasadigina dikkati ¢eken Karabagli, sozlerine soyle devam etti: “Bu tiir sporlarda kafasina sik
sik darbe alan kisilerin zamanla beyinlerinin dayanma giicii veya koruyucu mekanizmalar1 daha erken devre
dis1 kaliyor. Diigiinme ve duygu bozukluklari olusuyor. Bu tiir sporlar yikici zarar veren spor dallari arasinda
goriiyoruz. Darbe nereden alinirsa alinsin, beynin her tarafi zarar gorebilir. Hafiza kayiplarina kadar olumsuz
sonuglari olabilecek bu tiir sporlar yapiliyorsa, her tiirlii 6nlemin alinmasi gerekiyor(Karabagli, 2010).'

KAFA VURUSLARI BEYNI SARSABILIR

Bir grup Amerikali doktor, futbol oynarken sik¢a kafa vurusu yapmanin beyinde hasara yol agabildigini,
beyin taramalarinda buna iligkin kanitlar bulduklarini agikladi.32 amatdr oyuncunun beyinlerinin manyetik
goriintiileme sistemleri ile inceleyen uzmanlar, beyin sarsintisi yasayanlardakilere benzeyen hasar tespit
etti(Lipton, 2011).

Arastirmacilar, kafa vuruslarinin beyne zarar verir hale gelmesinden Once bir esik tespit ettiklerini de
sOyliiyor. Buna gore, yilda bin ya da daha az sayida kafa vurusu giivenli, ancak bu saymin istiinde risk
arttyor. Bununla birlikte, uzmanlar verilerinin teyidi i¢in daha fazla arastirma gerekecegini de kabul ediyor.
Ingiliz futbolcu JeffAstlein bundan dokuz yil énceki 6liimiine, kafa vurusunun yol agtig1 tahmin ediliyor.
Uzun yillar Ingiltere ve West BromwichAlbion formalar1 giyen Astle, futbol kariyeri ardindan biligsel
islevlerinde sorunlar yasamaya baslamis, 2002'de 59 yasinda Slmiistii. Oliimiinii inceleyen adli tip uzmanu,
Oliimiine agir deri futbol toplarina kafa ile vurmaktan kaynaklanan ve beyinde deformasyona yol agan bir
hastaligin yol agtigina hiikiim verdi(Lipton, 2011).

Giiniimiizde futbolcularin kullandiklar toplar, Astle'in oynadigi 1960'l yillarda kullanilanlara gore ¢ok daha
hafif. Ancak arastirmayi yiirliten New York'taki Albert Einstein Tip Fakiiltesimden Dr. Michael Lipton,
topun hala vurus hiz ve kuvvetine bagl olarak hala sert darbelere yol agabildigine dikkat ¢ekiyor(Lipton,
2011).

Futbol toplarinin hizi, arkadaslar arasinda oynanan amatdr maglarda saatte 55 kilometre hiza ulasabiliyor.
Ancak profesyonel kargilagsmalarda bu hiz iki katina ¢ikiyor. Bununla birlikte topun ¢arpma siddetinin hasar
yaratabilecek diizeye ulagmayacagimi diisiinenler de var. “Yinelenen kafa vuruslari beyin hiicrelerinde
bozukluklara yol agabilen bir dizi tepkiyi tetikleyebiliyor. "Arastirma ekibi baskani Dr. Lipton'in ekibi
savlarini desteklemek icin yinelenen kafa vuruslarimin, bas ve beyinde ne gibi etkiler yaratabildigini
incelemeye giristi. Bunun i¢in sinir ve beyin dokusunun incelenmesini saglayan difiizyon tensor goriintiileme
(DTI) yontemine bagvurdu. Beyinleri incelenen 32 goniillilye antrenman ve karsilasmalar sirasinda hangi
siklikta kafa vurusu yaptiklari soruldu. Sonuglar, sik sik kafa vurusu yapanlarin, beyin taramalarinda da hafif
travmaya bagl hasar ortaya ¢iktigin1 gosterdi(Lipton, 2011).
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Beyin filmlerinde bes bolgede hasar tespit edildi; beynin 6niindeki alanlarla kafatasinin arka tarafindaki bu
bolgeler, dikkat, hafiza, yonetim iglevleri ve geligsmis gorsel islevlerden sorumlu. Bulgularini Kuzey Amerika
Radyoloji Toplulugu yillik kongresinde agiklayan Dr. Lipton, "kafa vurusu beyindeki sinir liflerini
kopartacak buyiklikte bir darbe yaratmiyor" dedi. ,,Ancak yinelenen sekilde kafa vuruslari, beyin
hiicrelerinde bozukluklara yol agabilen bir dizi tepkiyi tetikleyebiliyor. ,,Ekibin goniillii denekleri biligsel
becerileri 6lgen testlerde kelime hafizasi ve tepki siiresi gibi alanlarda ortalamaya gore daha kotu performans
gosterdi. Hasarm yilda en az bin kez kafa vurusu yaptigini sdyleyen oyuncularda ortaya ciktigi belirtiliyor.
Bu rakam yiiksek goriinse de aslinda, her giin oynayan biri i¢in bu sayt giinde 2-3 vurusa denk geliyor.
Uzmanlar, bu nedenle meslektaslarina bu alanda ek arastirmalar yaparak futbolcular icin giivenli bir diizey
belirlenip belirlenemeyecegini incelemeleri cagrisinda bulunuyor. ingiltere’deki Keele Universitesi Psikoloji
Bolimii'nden Dr. Andrew Rutherford da yillardir kafa vuruslarinin etkisini arastirtyor. Ancak heniiz
bulgularin kendisini tatmin etmedigini sOyliiyor. Uzmanlarin yanlis noktaya odaklandigini belirten
Rutherford'a gore, futbolda asil tehlike yaratan, oyuncularin topa kafa ile vurmasi degil, kafa vurusu sirasinda
baglarinin ¢arpigsmasi(Lipton, 2011).

FIKRIMIRSPORSANATI FELSEFESI VE KISA SOZLER:

Spor Bir insanin Her Durumda farklt Olmasini Saglar. Spor Hayata tutunmanin Bir dalidir. Sporsuz Bir
millet Gerilemeye Mahk(mdur. Spor Bir Milletin Genglerinin O iilkeyi Ayakta Tutmasini Saglar. Muvaffak
olmak i¢in her tiirlii yardimdan ziyade biitiin milletce sporun mahiyeti, kiymeti anlasilmak ve ona kalpten
sevgi gostermek, onu vatani vazife sayma lazimdir. Spora Egitimli Bir Devlet Asla Yorulmaz. Her g¢esit spor
faaliyetlerini, Tiirk gengliginin milli terbiyesinin ana unsurlarindan saymak 14zimdir(Deniz, 2011). Her insan
Spor Yapmalt Erken yasta Yoksa Sonu Ya Toprak Ya yatak Olur. Bir toplum yalniz spor ile rengini ve
kuvvetini degistiremez Orada hakim olan sihhi, sosyal, medeni bir¢ok gerek ve sartlarin teminine yonelen
tesebbiis ve tedbirlerin uygulanmasi lazimdir. Bir Milletin Sporda Gosterdigi Azim Onun Gelecegini
Yiikseltir. Tiirk milleti anadan dogma sportmendir Heniiz yiiriimeye baslayan koy c¢ocuklarini bile harman
yerlerinde giiresirlerken goriirsiiniiz. Ata en ¢ok ve en iyi binen yalniz Tiirk erkekler degildir; Tiirk kadini da
bu isi bilir. Bir Milletin Damaridir Spor(Ertekin, 2013).

SONUC

Fikrimir Spor Sanati var olan belirli kaliplagmig diisiinceleri degistirerek spora yeni bir bakis agisi
kazandirmayi1 amaglar. Sporu yasam ve iretim siireglerinin ayrilmaz bir bileseni olarak goriir ve bu
dogalligina uyum diyalogunda kendi 6zgiin evrensel tarzinda pratiginin ve {iretilen teorisinin kilavuzlugunda
yone Ozgiin iirlin tasarimlar ile ¢aligmalarini siirdiirmektedir. Fikrimir SporSanati kendi egitim modelinin
yaninda bu egitim i¢in gerekli olan spor malzemelerini de {iretmeyi hedeflemis ve kullanicilarin hizmetine
sunmus bulunmaktadir. Bilinilen spor aletlerinden farkli olarak bireye gii¢ kazandirmaya ek olarak hiz
kazandirmay1 da saglayan bu iiriinler Fikrimir SporSanati Egitim Merkezinde yer almak iizere kiiciik 6lgekli
imalatinin yaninda seri liretimine baslama hazirliklar1 stirmektedir. Egitiminden iriiniine kadar farklilik
gosteren Fikrimir SporSanati gelistirdigi egitim dallar ile bireyleri siddetten uzak bir spor sanatiyla tanistirir.
Fikrimir Spor Sanati ile bireyler kendisiyle barisik, 6zgiivenli, hizli, etkili ve verimli kisiler haline gelirler.

Fikrimir Egitim modeli fikri uzun yillar pedagojik ¢alismalarini siirdiirmekte olan akademisyen Giresun
Universitesi ARGE Koordinatérii, Yrd. Dog. Dr. Osman SIRKECI tarafindan ortaya atilmistir. Trabzon’un
ilk ve en basarili 6zel okullarindan Candan Kolejinde Fikrimir Teknik Danigmani Nizamettin Milli Antrentr
OLMEZ, uzman Basogretmen Osman TOKGOZ’iin de katilimlariyla gerceklestirilen ilk uygulamali seminer
ile tanitildi. Goriilen yogun ilgi ve begeni ile gerek ogretmenler, gerek ise Ogrenciler siddet digi egitimi
severek izledi ve katilim sagladi.Fikrimir ikinci kez Giresun Universitesi’'nde 4.Girisimcilik ve Kariyer
Giinleri konferansinda {iniversiteli akademisyen ve Ogrenciler ile bulustu. Ugiincii buluma ise Sakarya
Universitesi ICQH konferansinda iilkemiz akademisyenleri yaninda uluslararasi izleyici akademisyenler ile
de bulusmus ve tanistirilmig oldu. Cesitli iilke liniversitelerinin akademisyenlerinden davetler alinmis oldu.
Bu yogun ilgi ile Fikrimir SporSanati dordiincii seminerini Trabzon Hamamizade Kiiltiir Merkezinde daha
genis ve farkli kesimlerden izleyici ile gerceklestirdi. Yapilan ¢aligmalar sonucunda 18 kisilik Fikrimir Spor
Sanat1 ekibi olustu. Fikrimir spor iiriinleri ve spor malzemeleri tiretim merkezi ve Fikrimir Spor Sanat Egitim
merkezinin kurulmas i¢in galigmalara baslandi. Yogun ¢alismalar ile giinden guine ilerleyen Fikrimir Spor
Sanat1 yeni egitim modelini tanitarak ilerlemeye devam etmektedir. Trabzon’dan Ankara’ya kadar bircok
belediye bagkanlarive il-ilge Genglik ve Spor Miidiirliiklerine gerceklestirilen tanitim ziyaretlerinde olumlu
yaklagimlar ile ¢ok sayida sportif egitim projelerinde yer alinmasi talepleri elde edilmis oldu. Yeni egitim
modelimizFikrimir Projesi ¢ok yakin bir gelecekte saglana maddi ve fikri desteklerle STK’lar tarafindan

www.icgh.net Copyright © International Conference on Quality in Higher Education(ICQH) 124



ICQH 2 O 1 5 Proceedings Book, Sakarya / Turkey

yiriitiilen sportif egitim etkinliklerinden diizenli spor egitimi projelerinde ve etkinliklerinegenglige sunulma
asamasina ulagmig bulunmaktadir. Bu uygulamali siire¢ Fikrimir Sporsanati i¢in kendisini test etme ve
yenileme ve gelistirerek tekrar iiretme firsati olacaktir.
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OZET

Avrupa Birligi Egitim Programlari, Avrupa Komisyonu tarafindan uygulamaya konulan ve Avrupa Birligi'ne

iye ve aday iilkeler arasinda genel ve mesleki egitimin her alaninda degisim gergeklestirmeyi

amaclamaktadir. Bu programlardan genel egitime yonelik olan Erasmus Programi yiiksekogretimde

Avrupa'da karsilikli 6grenci ve 6gretim elemani degisimlerini saglamaktadir.

Bu calismada AB Genglik ve Egitim Programlarinin alt eylem alanlarindan olan Erasmus Programinin

roliiniin Adiyaman Universitesi Ogretim elemanlarinin Erasmus Ders Verme Hareketlilik Progranuna iliskin

bakis acilarinin belirlenmesi amaglanmustir. Ayrica arastirmanin hedefleri asagidaki gibidir:

e  Adiyaman Universitesi Ogretim elemanlarinin akademik ve demografik 6zelliklerinin belirlenmesi,

e Adiyaman Universitesi Ogretim elemanlarinin Erasmus Ders Verme Hareketlilik Programia iliskin
bakis agilarinin belirlenmesi,

e Adiyaman Universitesi Ogretim elemanlarinin tercih ettigi tilkelerin belirlenmesi,

e Adiyaman Universitesi Erasmus Hareketlilik Programi’nin akademik verimlilige ve egitim kalitesine
etkisinin belirlenmesi.

Arastirmanin Hipotezi, “Erasmus ders verme hareketlilik programi 6gretim elemanlarmin akademik

verimliligini ve egitim kalitesini olumlu yonde etkiler” olarak varsayilmig olup anketin uygulandigt 2013-

2014 egitim 6gretim yilinda Adiyaman Universitesi’nde toplam dgretim elemani sayist 750°dir. Bunlardan

uygulamaya istirak eden158 kisi ise arastirmanin 6rneklemini olusturmaktadir.

Calismada, literatlir taramasit yapilmigtir. Anket uygulamasi i¢in Erasmus programi hakkinda 57 adet soru

hazirlanarak 6l¢ek olusturulmustur. Erasmus programi hakkindaki sorular “bilgi” ve “ilgi” olmak iizere iki

grupta incelenmistir. Yapilan arastirma sonucuna gore yurt disinda egitim vermenin akademik bagariyi

olumlu yonde etkileyecegini diisiinenlerin oran1 % 78 olup, bu program ile ders vermenin yararli oldugunu

diistinenlerin orani ise %92’ dir. Bununla birlikte hareketliligin uluslararas1 projeler yapma imkan

sagladigini ifade edenlerin orani % 75°dir. Programin uluslararasi dergilerde makale yazma imkanini

artirdigim1  diigiinenlerin orani ise % 96’dir. Genel olarak Erasmus hareketlilik programimin akademik

verimlilige ve egitim kalitesine ciddi manada katki sagladigi diisiiniilmekte olup, ders vermek igin tercih

edilen iilkelerin sirasiyla Ingiltere, Almanya, italya, Isveg, Finlandiya, irlanda ve Letonya oldugu

gbzlemlenmistir. Arastirma verileri dikkate alindiginda Adiyaman Universitesi’nde Erasmus hareketlilik

programinin yayginlastirilmasi i¢in daha fazla sayida AB iilkeleri ile ikili Erasmus igbirligi anlagsmalarinin

yapilmasi gerekmektedir.

Anahtar kelimeler: Erasmus, yliksekogretim, verimlilik, kalite, tiriin, hizmet, tiretim.

GIRIS

1995 yilindan sonra Avrupa Birligi ile yakin baglar kurma ve bu birlige entegrasyon siireci girisimleri hiz
kazanmistir. Ulkemizde uygulanan yiiksekdgretim siireg ve sistemlerinin  Avrupa Birligi ile
standartlastirilmasi kapsaminda “Bologna Siirecine” asamali olarak gegilmistir. Kurumlarda goriilen nicel ve
nitel yonden artislar egitimde kalite standartlarina verilen dnemin artmaya bagladigini gostermektedir.
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Haziran 1999°da Bologna Siireci ile Avrupa yiiksekdgretiminde Avrupalilar, diger kitalardan 6grenciler ve
akademisyenler i¢cin daha c¢ekici, daha uyumlu ve karsilastirilabilir ve daha rekabet¢i bir dizi gerekli
reformlar1 ortaya koymustur. Bu siire¢ ile Avrupa yiiksekogretim kurumlariin yiiksekdgretimin yeniden
yapilanmasi uluslararasi arenada rekabet edebilirligini ve kalitesini arttirmay1 amaglamaktadir.

Avrupa Birligi Egitim Programlari, Avrupa Komisyonu tarafindan uygulamaya konulan ve Avrupa Birligi'ne
iye ve aday iilkeler arasinda genel ve mesleki egitimin her alaninda degisim gergeklestirmeyi
amaclamaktadir. Bu programlardan genel egitime yonelik olan Erasmus Programi yiiksekogretimde
Avrupa'da karsilikli 6grenci ve 6gretim elemani degisimlerini saglamaktadir.

Yiksekogretim kurumlar1 arasinda daha fazla uluslararasi 6grenci ve personel hareketlili§inin olmasi ve
dengeli programlarin olusturulmasi g¢abalari, egitimde hizmet iiretme sektdriinii uluslararasi bir konuma
getirmis, bu alanda rekabet ve kalite ve verimliligi artirmak kaginilmaz olmustur.

Verimlilik, bir mal veya hizmet iiretim sisteminde kullanilan tiretim faktorleri ile ortaya ¢ikan liretim miktar
arasindaki oransal iliski olmakla birlikte kaynaklarin etkin kullanimidir. Bir kurumda verimlilikten s6z
edebilmek igin onceki déneme gore, aynt girdilerle daha fazla ¢ikti ya da ayni ¢ikti daha az girdilerle
gerceklestirilmis olmalidir. Uretim faktorleri emek, sermaye, tabiat, girisimci olarak tanimlanmakla birlikte
“zaman” faktorl verimlilikte 6nemli oldugundan bunun da eklenmesi gerekir (Ugur, 2013: §,9).

Bireylerin ya da toplumlarin gelismiglik diizeyleri ile iirettikleri mal ve hizmetin gelismisligi arasinda
dogrusal bir iligki vardir. Ekonomik verimliligi yiiksek, yurttaglarina kaliteli bir yasam standardi sunan
iilkeler, ayn1 zamanda isgiicii egitiminde de son derece etkindirler. Verimli davraniglar1 ortaya cikaran,
bireylerin tutumlari, bilgi ve becerileri ile firsatlarin bilesimidir. Bireyin ve toplumun sahip oldugu olumlu
degerler sistemi ile egitim ve Ogretimin saglayacagi bilgi ve becerilerin miistereken ortaya ¢ikaracagi
"verimlilik kiiltiiri", insanlarin yeni fikirler ortaya atmalarina, 6zgiir gelisimlerine ve yaraticiliklarina firsat
verir. Verimlilik kiiltiirli yagsam boyu siirekli egitimi icerir ve destekler (Diizenli, 1996:7).

Isletmenin hem igindeki hem de disindaki faktdrler verimliligi etkiler. Bu belirleyicilerden dinamik ve 6nemli
olanlar: Olumlu bir zihinsel tutum, Insanlar arasinda karsilikli giiven ve inang, Motivasyon, Basar1 odaklilik,
Kiiltiirel degerler, Yapilan isten gurur duymak, Ilgili tiim alanlardaki bilgilerden yararlanmak, Bilim ve
teknolojinin akillica uygulanmasi, Uzmanlasmis teknik ve yaklasimlar, Ogretim ve egitim, Islenmis sagduyu,
etkili ticretlendirme, Etkili ¢alisma ortamu, Etkili iletisim, Mevzuat ve isbirligini 6zendirici orgiit iklimi,
Yetkilendirme (Ramsay,1995:20).

Modern isletmecilikte kurumlarin yapmis olduklart faaliyetler de marka olma durumundadir. Avrupa
Birligi’ne iiye olan iilkelerin Yiiksek Ogretim Kurumlarinin birbirileriyle yapmis olduklar1 grenci ve
Ogretim elamani hareketliligi 2014 yilina kadar Erasmus adi altinda gergeklesirken, artik tiim Avrupa Birligi
Projeleri Erasmus Plus olarak gerceklestirilmektedir. Buradan da goriildiigi tizere bir degisim ve doniisim
stireci tek bir marka imaj1 ile olmaktadir (Askin S., Ayan M., 2015:101).

Erasmus Plus catis1 altinda Avrupa Birligi tarafindan finanse edilen Personel Hareketlilik Programinin da
yiiksekogretim kurumlar tarafindan en verimli bir sekilde kullanilmalidir. Bu yiizden programa katilma
yonilyle olusan girdiden maksimum seviyede ¢ikti elde edilmelidir. Bu ¢iktilar uzman igin bilgi ve tecriibe
artirimu olurken, bir akademik personel icin verilen ders ve bilgilerin raporlastirilarak yayin haline getirilmesi
olabilir.

Gelismis iilkeler egitimde kalite standartlarini belirledikleri ve bu ilkeleri uygulamalar1 neticesinde egitimde
verimlilik artig1 oldugu gdzlenmistir. Egitim seviyesinin yiiksekliginin, gelismisligin temel gostergesi haline
geldigi giinlimiiz diinyasinda 6zellikle gelismekte olan iilkeler, rekabete ayak uydurabilmek i¢in egitim
sistemlerini biitiin boyutlariyla ¢agdas standartlarda bir yapiyla donatmak g¢abasindadirlar (Askin ve vd.
2015: 515).

Egitimde, kalitenin saglanmasi olduk¢a karmasik bir konu olmakla birlikte bu karmasa hem egitimin hem de
hizmet sektoriiniin 6zelliklerinden kaynaklanmaktadir. Giiniimiizde her diizeydeki egitim kurumlari, hizmet
kalitesini yiikseltmek i¢in toplam kalite yonetimi anlayisim ve tekniklerini, bir sistem olarak kullanmakta ve
o felsefe dogrultusunda etkin, basarili ve verimli sistemler kurmay1 hedeflemektedir (Arikboga, 2003).
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Egitim, bir hizmet tiiriidiir. Yiiksekdgretim kurumlar olan {iniversiteler ise hizmet tireten kurumlardir. Egitim
sektorll icinde yer alan niversiteler, bugiin hem kendi alanlarinda hem de uluslararas1 diizeyde rekabet
etmektedirler. Hizmet kalitesinin siirekli iyilestiren ve gelistiren iiniversiteler giiniimiiziin yogun rekabet
ortaminda 6ne ¢ikmakta ve lider konumda yer almaktadirlar (Guzel, 2006) Universiteler, dgrencilerine
sagladiklar1 egitim seviyesinin yiiksekligi, akademisyenlerinin bilimsel yayin yapma oranlar1 vb. kriterler
dikkate alinarak uluslararasi diizeyde siralamaya tabii tutulmakta ve kaliteli olarak algilanmaktadir.

Universitelerde dgrencilere sunulan hizmetin, 6grencinin beklenti ve ihtiyaclarina cevap verecek sekilde
tasarlanmis ve sunulmus olmasi, dgrencilerin derslere uyumunu, katilimini ve kendilerine aktarilan bilgileri
alip, becerileri Olclisiinde yasamlarina katki saglamalari, onlarin iiniversiteye bagliliklarini artiracak ve
iiniversitede verilmek istenen egitimde amacina ulasacaktir (Askin S., Ayan M., 2014: 176).

Hizmet sektoriiniin temel dgesi insandir. Kaliteli hizmet sunumu, nitelikli ¢alisanlarla miimkiindiir. Vasifli
insan kaynagi ise mesleki egitimle yetistirilmektedir. Olaya genis bir perspektiften bakildiginda,
yiiksekdgretim kurumlarinda saglanan egitim imkanlarinin ve desteklerinin hizmet kalitesinin siirekliliginin
saglanmasindaki etkisi ve rolii ihmal edilmeyecek boyuttadir. Avrupa Birligi’nin Erasmus Plus Programi
Yiiksekogretim Kurumlarini da i¢ine alan ¢ok genis bir yelpazeye sahiptir. Erasmus Plus ile paralel yir(tilen
tim programin temelinde insan kalitesinin artirilmasi, iirlin kalitesinin artirilmasi, yasam kalitesinin
artirtlmasi, ¢evre kalitesinin artirilmasi, egitim kalitesinin artirilmasi hedeflenmistir.

AB Erasmus Plus kapsaminda Personel Hareketliligi Programinin igerisinde bulunan Ogretim Elemani Ders
Verme Hareketlilik Programi’ndan istenen de dolayli olarak akademisyenin kalitesinin artirilmasi, elde
bulunan akademik kaynaklar ile maksimum diizeyle yayn, proje, arastirma, patent vs. olusturarak bireysel ve
kurumsal verimliligini artirmaktir. Bu programdan faydalanan ve faydalanmak isteyen dgretim elemanlarinin
kurumlarmin dis iliskiler Erasmus ofislerinden yeterli bilgiye sahip olabilmektedirler.

Bununla birlikte genel olarak Erasmus Plus hakkinda KA-1, KA-2, KA-3 vb. gibi faaliyetler kapsaminda
farkli egitim ve yas gruplarina 6zel, kamu veya sivil toplum kuruluslarina imkan saglayan ve destek veren
illerinde bulunan Ulusal Ajans vasitasiyla gerekli bilgi ve belgelere ulasilabilmektedir. Bu faaliyetlerin temel
amaci egitim yolu ile Avrupa Birligi’ndeki insanlari din, dil, kiiltiir, renk, cinsiyet, engellik ayrimi
gbzetmeden ortak bir paydada bulugturmaktir.

Arastirmanin Amaci ve Hedefleri

Bu calismada AB Genglik ve Egitim Programlarimin alt eylem alanlarindan olan Erasmus Programinin
roliiniin Adiyaman Universitesi Ogretim elemanlarinin Erasmus Ders Verme Hareketlilik Progranuna iliskin
bakis acilarinin belirlenmesi amaglanmustir. Ayrica arastirmanin hedefleri asagidaki gibidir:

e Adiyaman Universitesi Ogretim elemanlarinin akademik ve demografik 6zelliklerinin belirlenmesi,

e AB siireci, Bologna, Erasmus, yurtdisi egitim ve isbirligi konular1 tekrar farkli agidan irdelenecektir,
Adiyaman Universitesi Ogretim elemanlarinin Erasmus Ders Verme Hareketlilik Programina iliskin bakis
acilarinin belirlenmesi,

Adiyaman Universitesi Ogretim elemanlarinin yabanci dil seviyelerinin ortaya konulmast,

Kurumda Erasmus Hareketlilik Programi’nin optimizasyonuna yonelik ¢aligsmalar yapilmasi,

Adiyaman Universitesi Ogretim elemanlarinin tercih ettigi iilkelerin belirlenmesi,

Adiyaman Universitesi Erasmus Hareketlilik Programi’nin akademik verimlilige ve egitim kalitesine
etkisinin tespiti.

Arastirmanin Hipotezi
Erasmus ders verme hareketlilik programi dgretim elemanlarinin akademik verimliligini olumlu ydnde
etkiler.

METOD
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Arastirma  kapsaminda, Adiyaman Universitesi'nde ¢alisan 6gretim elemanlariin  diisiincelerini,
beklentilerini, Erasmus Programinin akademik verimlilige ve egitim kalitesine etkilerini 6lgmek amaciyla
anket uygulamasi yapilmistir. Adiyaman Universitesi’nden Erasmus Hareketlilik Programi ile Avrupa’nin
degisik ilkelerinde egitim vermek lizere giden veya gitmek isteyen Ogretim elemanlarinin bu konudaki
¢aligmalarin akademik verimlilige, egitim kalitesine ve kisisel gelisime katkisinin arastirildigr bu ¢aligma,
egitim veren/ verecek olan farkli akademik unvanlara mensup bir ¢alisma grubunun katilimiyla
gerceklestirilmistir. Adiyaman Universitesi 6gretim elemanlar1 tarafindan cevaplandirilmis olan Erasmus
Ders Verme Hareketlilik Programi’nin akademik verimlilige ve egitim kalitesinin gelisimine ne oranda etkili
oldugu ve bu siirece etki eden faktdrler incelenmistir. Anket uygulamasi icin Erasmus programi hakkinda 57
adet soru hazirlanarak 6l¢ek olusturulmus olup anketin uygulanmasi icin iist yonetimden izin alimustir.
Erasmus programi hakkindaki sorular “bilgi” ve “ilgi” olmak iizere iki grupta incelenmistir. Bunlardan 13
adedi “bilgi” sorusu 5 adedi ise ilgi sorusu olarak calismada yer almustir. Ayrica arastirmada Erasmus
konusunda 3 adet bilgilendirme, 2 adet bilgi kaynagi, 13 adet degerlendirme ve genel sorular bulunmaktadir.

Ogretim elemanlarinin akademik verimlilik ve kaliteye yonelik beklenti ve goriislerinin tespiti dogrultusunda
gelistirilen dlgek ile inceleme yapilmistir. Ogretim elemanlarmnin bu ifadeleri besli Likert dlgegine (1-Cok
Zayif, 2-Zayif, 3-Yeterli, 4-lyi, 5-Cok Iyi) gére degerlendirmeleri istenmistir. Bir yiiksekdgretim kurumu
olan Adryaman Universitesinde bahsi gecen dénemde 750 dgretim elemani caligmakta olup, arastirmanin
orneklem biiyiikligii % 5 hata payi ile % 95 giiven araliginda evreni temsil yetenegine sahip ideal 6rneklem
biiyiikliigii 158 olarak belirlenmistir. Fakat 10 adet anket uygulamasi gecersiz sayilmistir. Anket sonuglari
SPSS programi ile analiz edilmistir.

Cinsiyet ve Medeni Durum Acisindan

Katilimeilarin 108’si erkek, 40’1 kadin, evli olup olmama durumuna gore ise 107’si evli, 41°1 bekar olmak
tizere 148 kisi tarafindan cevaplandirilmigtir. Anket sorularina erkek ve evli ¢iftlerin esit agirlikta tereddiit
etmeden cevap verirlerken, kadin ve bekarlarin bu konuda ¢ekimser davrandigi gézlenmistir.

Tablo 1: Cinsiyete gore veriler

Frequency Percent Valid Percent Cumulative Percent
Valid 10 6.3 6.3 6.3
Erkek 108 68.4 68.4 74.7
Kadin 40 25.3 25.3 100.0
Total 158 100.0 100.0
Tablo 2: Medeni duruma gore veriler
Frequency | Percent | Valid Percent | Cumulative Percent
Valid 10 6.3 6.3 6.3
Bekar 41 25.9 25.9 32.3
Evli 107 67.7 67.7 100.0
Total 158 100.0 100.0

Yas Gruplar1 ve Akademik Unvan Acisindan

Asagidaki tablo incelendiginde uygulamaya katilanlarin ¢ogunlugu yaklasik % 45°1, 31-39 yas araligindaki
Ogretim elemanlar1 olustururken, azinligr ise yaklasik % 9 ile 49-57 yas arasindaki 6gretim elemanlari
olusturmaktadir.
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Tablo 3: Yas gruplarina gore veriler

Frequency Percent Valid Percent | Cumulative Percent
Valid 10 6.3 6.3 6.3
22-30 yas aralig 37 23.4 234 29.7
31-39 yag aralig1 71 44.9 44.9 74.7
40-48 yas aralig1 26 16.5 16.5 91.1
49-57 yas aralig1 14 8.9 8.9 100.0
Total 158 100.0 100.0

Tablo 4’ e gore Erasmus ders verme hareketlilik programina ilgi duyanlarin biiyiik bir ¢gogunlugu bu yas
grubuna giren yardimer dogentlerin oldugu soylenebilir. Aragtirma sunucu &gretim elemanlariyla yapilan
milakatlardan elde edilen bilgilerle de bu durum ortiismektedir. Kurumda calisan yardimci dogentler
akademik acidan kendilerini gelistirmek, verimliliklerini artirmak (yurtdiginda bazi 6gretim iiyeleriyle tanigip
ortak yayin yapma gibi) ileriki asamada dogentlik igin sartlari saglama yoniinde konuya daha ilgili
yaklastiklart ve bu konuda daha bilgili olduklar1 elde edilen verilerden gozlenmistir. Ayrica kurumdaki
arastirma gorevlileri de bu konuda ikinci sirada yer alirken, profesdr unvanina sahip 6gretim elemanlarinin
bu konuya az ilgi duyduklart veya hi¢ duymadiklari séylenebilir.
Tablo 4: Akademik unvanlara gére veriler

Frequency Percent Valid Percent | Cumulative Percent
Valid 10 6.3 6.3 6.3
Arg. Gor. 34 215 215 27.8
Docent 15 9.5 9.5 37.3
Ogr. Gor. 21 13.3 13.3 50.6
Okutman 15 9.5 9.5 60.1
Profesor 4 2.5 2.5 62.7
Uzman 3 1.9 1.9 64.6
Yardimer Dogent 56 35.4 35.4 100.0
Total 158 100.0 100.0

Egitim Derecesi Acisindan

Egitim derecesi agisindan uygulamaya katilanlar degerlendirildiginde % 57°lik bir oranla 90 kisinin doktora
derecesine sahip oldugu % 28.5’1ik bir oranla 45 kisinin yliksek lisans derecesine ve % 8,2’lik bir oranla 13
kisinin de lisans derecesine sahip oldugu goriilmektedir. Buradan da Erasmus Ders Verme Hareketlilik
Programina daha ¢ok doktora ve yliksek lisans derecesine sahip dgretim elemanlarinin ilgili oldugu, lisans
derecesine sahip olan kisilerin okutman, gretim gorevlisi ve uzmanlardan olusan bir grup oldugu sonucu da
¢ikarilabilir. Bu durum tablo 6’da goriildiigii gibi kurumdaki “Unvan” ile “Egitim Derecesi” arasindaki
¢apraz analiz ile teyit edilmistir.
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Tablo 5: Egitim derecesine gore veriler

Frequency Percent Valid Percent | Cumulative Percent
Valid 10 6.3 6.3 6.3
Doktora 90 57.0 57.0 63.3
Lisans 13 8.2 8.2 715
Yuksek Lisans 45 28.5 28.5 100.0
Total 158 100.0 100.0

Anket sorularini yanitlayanlar egitim derecesi ve unvan ikilisini acisindan degerlendirildiginde arastirma
gorevlilerin 11’1 doktora, 21’1 yiiksek lisans ve 2’si ise lisans derecesine sahiptirler. Uygulamadal5 dogent
yer almistir. Lisans derecesine sahip 6 okutman, 4’ii doktora, 15’1 yiliksek lisans, 2’si lisans derecesine sahip
21 dgretim gorevlisi, lisans derecesine sahip 3 uzman, 56 yardimci dogent ve 4 profesor arastirmaya istirak
etmislerdir. Yeni kurulmus olan Adiyaman Universitesinde yiiksek lisans derecesine sahip &gretim
elemanlarinin da Erasmus ile az ilgili olmadiklarini séylemek miimkiindiir. Ciinki katilimeilarin {igte birini
yiiksek lisans derecesine sahip kisiler olup, 6gretim elemanlarinin ¢ogunlugu doktora derecesine sahip
kisilerden olugsmaktadir.

Tablo 6: Kurumdaki “Unvan” ve “Egitim Derece” arasindaki ¢apraz analiz

Egitim Dereceniz
Doktora | Lisans | Yiksek Lisans | Total

Kurumdaki 10 0 0 0 10
Unvanimz | Ars. Gor. 0 11 2 21 34

Docent 0 15 0 0 15

Okutman 0 6 15

Ogr. Gor. 0 2 15 21

Profesor 0 0

Uzman 0 3

Yardimer Dogent 0 56 0 56
Total 10 90 13 45 158

Cahisma Yih Agisindan

Anket uygulamasina katilanlar kurumdaki toplam ¢alisma yilina gore degerlendirildiginde 105 kisinin 0-5 y1l
arasinda, 30 kisinin de 6-10 yil arasinda ¢alistig1 gézlemlenmis olup her iki yas grubunun toplam yiizdesi
85,5 dir ki, bu durum iiniversitenin yeni kurulan bir kurum olmasindan kaynaklanmaktadir. Adiyaman
Universitesi 2006 yilinda resmi olarak kurulmus bir devlet iiniversitesi statiisiine sahiptir. Bununla birlikte 11
yilin iizerinde ¢alismakta goriinen 13 dgretim elemam ise {iniversitenin daha &nce bagl oldugu Inénii
Universitesini de ¢aligma yilina dahil etmelerinden kaynaklanmaktadir. Tablo 8’de bilim alam ve kurumdaki
toplam calisma yilina gore capraz analiz verilmis olup her ¢aligma yili grubunda hangi bilim dallarinda
Ogretim elemanlarinin gorev yaptiklar1 detayli olarak goriilmektedir. Burada bir nokta oldukg¢a dikkat
cekmektedir. Universitede bulunan egitim fakiiltesi 20 yilin iizerinde faaliyetlerini yiiriitmekte olmasina
ragmen 10 yilin iizerinde ¢alisan 6gretim elemanlar1 saglik ve fen bilimleri alaninda oldugu gézlemlenmistir.
Normal sartlarda 10 yilin {izerinde ¢alisan kigilerin egitim fakiiltesi calisanlar1 olmas1 gerekirdi.
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Tablo 7: Caligma yilina gore veriler

Kurumdaki Toplam Caligma Yiliniz
Frequency Percent Valid Percent Cumulative Percent

Valid 10 6.3 6.3 6.3

0-5 yil 105 66.5 66.5 72.8

11-15 yil 11 7.0 7.0 79.7

16 y1l ve iistii 2 1.3 1.3 81.0

6-10 y1l 30 19.0 19.0 100.0

Total 158 100.0 100.0

Kurumdaki ¢alisma yillar1 bilim alanlar ile karsilastirildiginda, dis hekimligi ortodonti ABD.’nda 1 kisi 0-5
yil, egitim bilimlerinde 11 kisi 0-5 yil, 3 kisi 6-10 y1l olmak iizere 14 kisi, fen bilimlerinde 30 kisi 0-5 yil, 9
kisi 11-15 yil, 1 kisi 16 yil ve iistii, 17 kisi 6-10 y1l olmak iizere toplam 57 kisi, ingilizcede 1 kisi 0-5 yil,
saglik bilimlerinde 11 kisi 0-5 yil, 1 kisi 6-10 y1l, 1 kisi 16 y1l ve iistii olmak {izere toplam 13 kisi; sosyal
bilimlerde 49 kisi 0-5 yil, 2 kisi 11-15 yil, 9 kisi 6-10 yil olmak {izere toplam 60 kisi; tefsir ve yabanci
dillerde 2 kisi 0-5 yil arasinda c¢alismakta olduklar1 goriilmiistiir.

Tablo8: Bilim alani1 ve kurumdaki toplam ¢alisma yilina gére ¢apraz analiz

Kurumdaki Toplam Caligsma Yiliniz
11-15 16 y1l ve
0-5 yil yil ustl 6-10 y1l | Total
Bilim 10 0 0 0 0 10
Alanmniz | Dig Hekimligi Ortodonti A.B.D. 0 1 0 0 0 1
Egitim Bilimleri 0 11 0 0 3 14
Fen Bilimleri 0 30 9 1 17 57
Ingilizce 0 1 0 0 0 1
Saglik Bilimleri 0 11 0 1 1 13
Sosyal Bilimler 0 49 2 0 9 60
Tefsir 0 1 0 0 0 1
Yabanci Diller 0 1 0 0 0 1
Total 10 105 11 2 30 158

Yabanci Dil Seviyesi Ac¢isindan

Kurumda c¢alisan 6gretim elemanlarinin yarisindan fazlasi 66’nin {izerinde dil puanina sahip olup, bunlar
icerisinde 8 kiginin puant 95 ve lizerindedir. Bu kisiler arasinda 2’si aragtirma gorevlisi, 4’li okutman, 1
uzman ve 1 yardimc1 dogent yer almaktadir. Aslinda yeni bir kurum olan Adiyaman Universitesi i¢in geng
akademisyenlerin yiiksek dil puanlarina sahip olmast olumlu bir durum olmakla birlikte bu seviye sahip
dogent ve profesorlerin olmamasi da egitim kalitesi agisindan tizerinde durulmasi gereken bir konudur (tablo
11 gdre).
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Tablo 9: Yabanci dil seviyesine gore veriler

Frequency Percent Valid Percent Cumulative Percent

Valid 10 6.3 6.3 6.3
50-65 43 27.2 27.2 335
50’nin altt 12 7.6 7.6 41.1
66-80 69 43.7 43.7 84.8
81-95 15 9.5 9.5 94.3
95 ve Uzeri 8 5.1 5.1 99.4
Sinava girmedi 1 .6 .6 100.0
Total 158 100.0 100.0

Erasmus Programi disinda AB programina katilan kisilerin durumu incelendiginde 50’nin {izerinde alinan dil
puaninin fazla bir 6nem tegkil etmedigi goriilmektedir. Bunun sebebi ise daha once faydalanmasi miimkiin
olan (Leonardo, Comenius, Grundvig vs.) gibi programlar i¢cin AB’nin arastirmacilara fazla yiikiimliliikler
vermemesi olabilir. 2014 yili itibariyle tek program altinda toplanan Erasmus+ farkli kategoride gorev alan
kigilere ciddi manada sorumluluklar yiiklemekte, kontrol sistemi kurmakta ve raporlama istemektedir.
Ozellikle KA-2 VE KA-3 Proje basvurulari dogrudan Briiksele yapildigindan bu projelerin Ingilizce
hazirlanmasi gerekmektedir. Ayrica bu kapsamdaki projeler ¢cok uluslu projeler oldugundan sadece yazi dili
degil ayrica konugma dilinin ¢ok iyi bilinmesi gerekmektedir. Aksi halde proje yonetiminde aksakliklar
olmas1 kaginilmazdir. Dolayisiyla bundan sonra Erasmus+ catist altinda yapilacak projelerde dilin énemli
manada rol oynayacagi bir gergektir.

Tablo 10: Yabanci Dil Puan1 Seviyesi ile
“Erasmus diginda AB programina katildiniz mi1?” sorusu ¢apraz analizi

Erasmus disinda AB programina katildiniz
mi1? (Leonardo, Comenius, Grundvig vs.)
Evet Hayir Total
Yabanci Dil Puani Seviyeniz 10 0 0 10
50-65 0 5 38 43
50’nin alt1 0 2 10 12
66-80 0 8 61 69
81-95 0 2 13 15
95 ve lzeri 0 1 7 8
Sinava girmedi 0 0 1 1
Total 10 18 130 158
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Tablo 11: Kurumdaki unvan ile yabanci dil puani seviyesi ¢apraz analizi

Kurumdaki Unvaninmiz
Ars. Okutma | Ogr. Yardimc
Gor. Docent n Gor. Profesér | Uzman |1 Dogent | Total
Yabanci 10 0 0 0 0 0 0 0 10
Dil 50-65 0 10 3 9 0 0 20 43
Puani 50’nin alt1 0 1 0 0 7 0 0 4 12
Seviyeniz | 66-80 0 18 13 5 4 3 1 25 69
81-95 0 3 0 1 1 6 15
95 ve Uzeri 0 2 0 4 0 0 1 1 8
Sinava
girmedi 0 0 0 0 1 0 0 0 1
Total 10 34 15 15 21 4 3 56| 158

Tablo 12: Yabanci dil puani seviyesi ile
“Erasmus Ders verme hareketlilik programina kag¢ defa katildimiz?” sorusu ¢apraz analizi

Erasmus Ders verme hareketlilik programina kag defa katildiniz?
1 defa 2 defa 3 defa Hig
10 katildim katildim katildim | katilmadim | Total

50-65 0 0 1 0 42 43
= 'g 50’nin altt 0 1 0 0 11 12
% é 66-80 0 12 1 1 55 69
< = 81-95 0 3 2 0 10 15
” 2| 95 ve iizeri 0 0 0 6 8
Sinava girmedi 0 0 0 0 1

Total 10 18 4 1 125 158

Akademik personel arasinda 66 ve iizeri dil puanina sahip olanlar 1, 2 hatta 3 defa bu programdan
faydalanirlarken 50-65 arasinda dil puani olan kisilerin ders vermek {iizere yurtdisina gitmedikleri veya
gidemedikleri gbzlenmistir. Ayrica ders vermek igin giden 6gretim elemanlarinin ¢ogunlugu dogent ve
okutman kadrosundan meydana gelmistir. Fakat yapilan ¢apraz analizler dogrultusunda 50’nin iizerinde dil
puanina sahip her bir 6gretim elemani yurtdisinda ders vermek icin kendilerini yeterli gormekte ve bu
programin akademik verimliligi artirma yoniinde faydali olacagi konusunda hem fikirdirler.

SONUC VE TARTISMA

Arastirmada 6gretim elemanlarina yoneltilen “Erasmus i¢in belirli bir yabanci dil sart1 aranir mi1?, Erasmus
Ders verme dénemlerini biliyor musunuz?, Erasmus ile seyahat giderinin ne kadar: karsilaniyor?, Erasmus
hibe yardimi ne zaman Odenir?, Erasmus degerlendirme raporu isteniyor mu?, Erasmus’a yilda ka¢ kez
gidilebilir?, Erasmus kapsaminda nereye gidilebilir?, Erasmus programinda asgari kag saat /hafta ders verilir
?, Erasmus faaliyeti en fazla ka¢ haftadir?, Universitemizde Erasmus Kurum Koordinatdriiniiziin kim
oldugunu biliyor musunuz?, Erasmus Boliim Koordinatoriiniiziin kim oldugunu biliyor musunuz?, Erasmus +
(Plus) programini hi¢ duydunuz mu? gibi bilgi sorularinin cevaplarini 6gretim elemanlarinin % 50 sinden
fazlas1 bilmediklerini sdylemislerdir.

Erasmus konusunda bilgi alinabilecek birgok kaynak (elektronik posta yoluyla, fakulteden, herhangi bir
yerden, internetten, meslektaglarimdan, koordinatdrden, ulusal ajanstan, iiniversite web sitesinden) olmasina
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ragmen Ogretim elemanlar: gogunluk olarak Universite Dis Iligkiler Ofisinden bilgi alma yoniinde talepleri
olmustur.

flgi sorularina yénelik yapilan arastirma degerlendirildiginde; yurt disinda egitim vermenin akademik
verimliligi olumlu ydnde etkileyecegini diisiinenlerin orant % 78 olup, bu program ile ders vermenin yararl
oldugunu diisiinenlerin orani ise %92’ olarak tespit edilmistir. Bununla birlikte hareketliligin uluslararas:
projeler yapma imkani sagladigini ifade edenlerin orami % 75 olarak ¢ikmistir. Programin uluslararasi
dergilerde makale yazma imkanini artirdigini diisiinenlerin orani ise % 96 olarak bulunmustur.

Genel olarak Erasmus Ders Verme Hareketlilik Programinin akademik verimlilige ve egitim kalitesine ciddi
manada katki sagladigi diisiiniilmekte olup, ders vermek igin tercih edilen iilkelerin sirasiyla ingiltere,
Almanya, Italya, Isveg, Finlandiya, irlanda ve Letonya oldugu gozlemlenmistir.

Bu veriler dikkate alindiginda Adiyaman Universitesi’nde Erasmus Ders Verme Hareketlilik Programinin
yayginlastirilmasi i¢in daha fazla sayida AB iilkeleri ile ikili Erasmus igbirligi anlagsmalarinin yapilmasi, Dis
Iliskiler Erasmus Koordinatorliigiiniin fakiilteler bazinda daha cok bilgilendirme toplantilar1 yapmas,
Ogretim elemanlarmin yurt disinda ders vermeleri konusunda tesvik edilmeleri, dil puani olup yurt disina hig
gitmeyenlerin gonderilmeleri igin yonetim olarak destek olunmasi, dili zayif olanlar igin farkli egitim
programlart ile dil problemlerinin ortadan kaldirilmasi yoniinde ¢alismalarin yapilmasi gerekmektedir.
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OZET

Erciyes Universitesi Iktisadi ve idari Bilimler Fakiiltesi (1iBF), 1980 yilinda tek boliim 75 6grenci ile egitime
baslamistir. Fakiilte buglin bes lisans programiyla 4500’den fazla o6grenciye hizmet vermektedir. Bu
calismada,homojen karar verme birimlerinin (KVB) etkinligini 6lgme yontemi olan Veri Zarflama Analizi
(VZA) kullanilarak Erciyes Universitesi IIBF’nin son yillardaki etkinliginin 6l¢iilmesi amaglanmistir. Etkinlik
analizi; 1. Bilimsel deger iiretme, 2. Egitim ve 6gretime katki, 3. Ogrenci memnuniyeti ve 4. Mali etkinlik
olarak belirlenen dort grupta yapilmistir. Calismada altt model kurulmus ve akademik personel sayisi,
Ogretim Uiyesi sayisi, egitim harcamalari, altyap: harcamalart girdi degiskenleri olarak, bilimsel yayin sayisi,
uluslararasi bildiri sayis1, mezun 6grenci sayisi, lisans 6grencilerine yilda iki kere uygulanan anketlerden elde
edilen skorlar ve genel biitce gelirleri ise ¢ikt1 degiskenleri olarak alinmustir. Kurulan modeller VZA ig¢in
kullanilanDEAP bilgisayar programiyla ¢6ziilmiis ve etkinlik skorlari tespit edilmistir.

Anahtar Kelimeler:Veri Zarflama Analizi, Egitim, Etkinlik.

GIRIS

Erciyes Universitesi 1.I.B.F. Hacettepe Universitesi'ne baglh Kayseri Isletme Fakiiltesi olarak 20 Eyliil 1976
tarihinde kurulmustur. 28 Mart 1983 tarihinde Iktisadi Idari Bilimler Fakiiltesi adi altinda Erciyes
Universitesi'ne dahil olmustur. 7 Ocak 1980 tarihinde tek bdliim 75 dgrenci ile egitim 6gretime baslamstir.
Fakiilte bugiin Isletme, Isletme (1.0.), iktisat, iktisat (1.0.), Maliye, Maliye (1.0.), Uluslararas: iliskiler,
Siyaset Bilimi ve Kamu Yonetimi Boliimlerinde toplam 4630 6grenciye hizmet vermektedir. Bu ¢alismada,
Erciyes Universitesi 1.1.B.F 'nin bilimsel yayin iiretme, egitim 6gretime katk1, grenci memnuniyeti ve mali
acilardanson yillardaki etkinliginin Veri Zarflama Analizi (VZA) kullanilarak arastirilmasi amaglanmaistir.

Calismanin ikinci bolimiinde, VZA yontemi ve yontemin temel modelleri tanitilmig, iiclincii boliimde
iiniversite etkinliklerinin VZA yontemi ile 6l¢iilmesine yonelik yapilan ¢aligmalara yer verilmistir. Dordiincii
ve besinci boliimler ise uygulama boliimleridir. Doérdiincii boliimde kurulan modeller tanitilmis ve besinci
boliimde modellerin ¢oziilmesiyle elde edilen sonuglar verilerek yorumlanmistir. Son olarak, altinci
boliimgalismanin sonug bolimidiir.

Veri Zarflama Analizi (VZA) Kavram

Veri zarflama analizi (VZA) ilk olarak Charnes, Cooper ve Rhodes (Charnes, Cooper, & Rhodes, 1978)
tarafindan benzer mal veya hizmet {ireten ve karar verme birimi (KVB) olarak adlandirilan bazi sistemlerin
gorece etkinliklerinin Ol¢iilmesi amaci ile gelistirilen ve dogrusal programlamay1 esas alan bir yontemdir.
Analize alinan diger KVB'ler bir KVB'nin bagka girdi ve ¢ikt1 miktarlar1 kdtiilesmeden bazi girdi ve ¢ikt
miktarlarmnin iyilestirilebildigini gosteremiyorsa o KVB gorece etkindir(Cooper, Seiford, Zhu, 2004:3).

Yontemin temel amaci, bir ¢ok girdi ve ¢ikti kullanan KVB’lerin bu girdi ve ¢iktilardan hangilerini daha az
verimli kullandigini belirlemektir (Toth, 1996). VZA ydnteminin egitim, bankacilik, ¢evre, ekonomi, saglik,
sigortacilik, bilgi teknolojileri, pazarlama, insan kaynaklari, iiretim, perakendecilik, turizm gibi pek ¢ok
alanda uygulandigi goriilmektedir (Charles, Kumar,2012).
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Temel VZA modelleri yazarlarin bas harflerinden dolayr CCR (Charnes, Cooper ve Rhodes) ve BCC
(Banker, Charnes ve Cooper)olarak adlandirilmistir. CCR modeli 6lgege gore sabit getiri varsayimina, BCC
modeli ise dlgege gore degisen getiri (artan, sabit ve azalan) varsayimina dayanir.Bu nedenle CCR modeli
CRS model(constant returns to scale/dlgege gore sabit getiri), BCC modeli de VRS model (variable returns to
scale/ 6lcege gore degisen getiri) olarak da adlandirilir (Cooper,Seiford, Zhu, 2004).

Her iki model de girdi ve ¢iktt yonelimli olarak iki farkli sekilde formiile edilebilir (Tablo 1). Analizde
kullanilan girdi degiskenleri iizerinde hakimiyet azsa modeller ¢ikt1 yonelimli, ¢ikt1 degiskenleri {izerinde
hakimiyet azsa modeller girdi yonelimli olarak uygulanir.

Tablo 1: Temel VZA Modelleri

CCR MODELLERI BCC MODELLERT
Girdi Yénslimli ikt Y énelimli Girdi Yénslimli ikt Y énelimli
(s mo = mo [z mo (s e
Mm p-e| Z57+ 257 | Max  g+e| Bsi+ D57 Mmg—<| Bsi+ 257 Max  g+e| Zsi+ st
el il el ial S \ral il S el dal S
LR NS ER R
n n
i o BV A irsr=0r=1_3|2 o= B Vpditsr=0r=1.,5
B¥gdi— 57 =¥pg-F=Ll..5 Pro =R = TN E ¥yl i—sr =Veg-F=Ll.5, Pro vt
R ” n
n o I T T = 4 F= n oy A = Y f=
P ) xid 45T = x0.i =L m, P ) xgdjtsi=xm.i=1m,
o xio— Taxpdi—sT=0.0=1_m i 0" 0 Pxp— Txgdi—si=0i=1.m |j3 " "
J=l “ jml
" _ M
A;2057 20,5720, j=1L.n no Zd" =1
> A =1 o
22057205720, j=1_n =1 s.FL...m j=1 *

=1__s5F1, _m, A;2057 2057 20, j=1...n,

=l L,

Modellerde,  Xj;j. KVB’nin kullandigr i. girdi miktar;, Y,j. KVB’nin Urettigi r. ¢ikti
miktaridir.Degerlendirilen KVB, KVBg olarak atanir ve girdi-¢iktt miktarlari sirastyla X;qve Y, olarak ifade
edilir. eise ¢ok kiigiik bir sayidir.Karar Degiskenleri; ¢ etkinlik katsayisi, 2;(=1,...,n) j. karar verme

birimin agirhgi, S, (r=1,...,s) r. ¢ikt1 i¢in yazilan ve S; (i= 1,...m) i. girdi igin yazilan kisitlarin aylaklaridir.

Tablodaki modeller iki asamada ¢oziiliir. Model, 6nce aylak degiskenler (slacks) eklenmeden (kisitlar esitlik

bicimine getirilmeden) ¢oziilerek etkinlik degeri ( (p*) bulunur. ikinci asamada modele aylak degiskenler ile

Qo = q)* kisit1 eklenir ve model yeniden ¢6ziiliir. Aylak degiskenlerin degerleri tespit edilir.

Bir KVBicingp =1 ves;’,s; =0,Vi,r ise KVB etkindir, ¢ =1amas;,s; # Oise KVB zayif etkindir,
@ <1 ise KVB etkin degildir.

Biitlin etkin birimler etkinlik sinir1 lizerinde yer alirlar. Etkin olmayan bir KVB’de etkinlik sinir1 {izerinde
olmay1 hedefleyerek daha etkin hale gelebilir. Etkin olmayan KVB etkinligini artirabilmek igin girdi
yonelimli modellerde girdisini azaltmali, ¢iktt yonelimli modellerde ¢iktisini artirmalidir (Cooper, Seiford,
Zhu, 2004:15). VZA ile etkin olmayan herbir birim i¢in hipotetik birimler olusturmak miimkiindiir. Bu
hipotetik birimler etkin olan (etkinlik sinir1 {izerinde yer alan) birimler arasindan segilir ve etkin olmayan
birimlerin referanslar1 olarak adlandirilir(Mikusova, 2015).Etkin olmayan birimleri etkin olabilmeleri igin
referans kiimelerindeki etkin birimlere gore girdi ve ¢iktilarinda yapmalar1 gereken iyilestirme oranlari(I)
hesaplanir. lyilestirme oranlarinin negatif ¢ikmasi iyilestirmenin ilgili degiskenin degerinin azaltilarak
yapilacagini, pozitif ¢ikmasi ise artirilarak yapilacagini gosterir.

CCR modellerinin ¢oziimiiyle 6lgege gore sabit getiri altinda elde edilen teknik etkinlik degerlerinin
(TEcrs),BCC modelleriyle olgege goére degisen getiri altinda elde edilen etkinlik degerlerine (TEvrs)
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boliinmesiyle KVB'lerin 6lgek etkinlikleri de hesaplanir(Charles, Kumar, 2012:20). Boylelikle etkin olmayan
birimlerin etkin olmama nedenlerinin dlcekten mi yoksa teknik etkinsizlikten mi kaynaklandigi da tespit
edilebilir.

Olg:ek Etkinligi (OE)= TEcrs/TEvrs

BCC modellerinin ¢oziilmesiyle KVB'lerin dlgege gore getiri tiirleri de belirlenebilir.Belirlenen 6lgek tiirii
sadece etkin KVB'ler i¢in kesin bir anlam ifade eder. Diger etkin olmayan KVB'ler igin girdi yonelimli ve
¢ikti yonelimli modellerin ¢oziimiinde farkli dlgege gore getiri tipi elde edilebilir (Cooper, Seiford, Zhu,
2004:51).

VZA ile bir KVB’nin etkinliginin diger KVB'ler ile karsilagtirilmasina ek olarak, KVB'nin belirli bir zaman
periyodundaki performansinin diger zaman periyotlarindaki performanslart ile Kkarsilastirilmast da
mimkinddr. Bu analize pencere analizi (windowanalysis) denir. Bu analizde birimlerin her bir periyodu bir
karar verme birimiymis gibi analize dahil edilir. Charnes vd. (1985) ¢aligmalarinda pencere analizi yaparak
ABD hava kuvvetlerindeki 14 ugus filosunun (n=14) fger aylik (w=3) performanslarini &lgmiislerdir.
Calismada toplam 42 (=nw=3*14) KVB analiz edilmistir (Cooper, Seiford, Zhu, 2004:24).

Literatiir incelemesi
VZA ile iiniversite etkinliklerini belirlemek amaciyla Diinya’da ve Tiirkiye’de yapilmis bazi ¢alismalara ve

caligmalarda kullanilan girdi ve ¢ikt1 degiskenlerine Tablo 2’de yer verilmistir.

Tablo 2: Diinya’da ve Tiirkiye’de Universite Etkinliklerinin Olciilmesine Yonelik Yapilan Bazi Calismalar

YAZAR/YAZARLAR

KULLANILAN GIRDi DEGISKENLERI

KULLANILAN CIKTI DEGiSKENLERI

(Abbott & Doucouliagos, 2003)

1.Akademik Personel Sayist

2.1dari Personel Sayist

3.Tum Giderler (Personel Giderleri Haric)
4.Cari Olmayan Aktifler

1.Mevcut (")glyenci Sayis1
2.Arastirma Odenegi

Giilei, Coskun, Yesilyurt, vd2004)

1.Akademik Personel (Ogr. Uyeleri ve Ars. Gor.)
2.Yardime1 Personel (Hemsire ve Yardimer Saglik
Personeli)

1. Tedavi Edilen Hasta Sayist
2. Hastalarin Déner Sermayeye Biraktiklar1 Net Kar

(Flegg, Allen, Field, & Thurlow, 2004)

1.Akademik Personel Sayist

2. Lisans Ogrenci Sayist

3.Lisansiistii OgrenciSayist

4.Akademik Personel ve Sermaye Giderleri Hari¢ Tim
Giderler

1. Aragtirma ve Danismanlik Gelirleri
2.Mezun Lisans Ogrelgci Sayisi
3. Mezun Lisansiistii Ogrenci Sayisi

(Martin, 2006)

1.Insan Kaynaklar1

2.Finansal Kaynaklar

3.Materyal Kaynaklar (Arastirma i¢in gerekli
labratuvar, bilgisayar v.b.)

1.Egitim Gostergeleri (Kayit yaptiran 6grenci sayisi,
Doktora ders kredileri gibi)

2. Arastirma Gostergeleri (Doktora mezun sayisi,
yillik arastirma gelirleri, indekse giren yaym sayisi
gibi)

(Gzden, 2008)

1.Toplam Giderler

2.0gr. Uyesi Sayist

3.Diger Akademik Personel Sayisi (Ogr. Gér, Dr.,
Ars. Gor., Okutman)

1.0nlisans ve Lisans Programlarinda Egitim Goren
Ogrenci Sayist

2.Uluslararas1 Atif Endekslerinde Yer Alan Makale
Sayist

3.0grencilerden Gelen Egitim Ogretim Gelirleri ve
Diger Gelirler

(Kutlar & Babacan, 2008)

1. Genel Biitge

2. Biitge D11 Harcama

3. Prof. Sayist

4. Dog. Sayist

5. Yrd. Dog. Sayisi

6. Ogr. Gor. Sayist

7. Yardimei Ogretim Elemam Sayist
8. idari Personel Saysi

1.Iindekslere Girmis Yayn Sayist
2.Universite Gelirleri

3. Lisans Ogrenci sayist

3. Mezun Ogrenci sayist
4.Lisansiistii Ogrenci Sayst

5. Mezun Lisansiistii Ogrenci Sayist

(Orug, Giingdr, & Demiral, 2009)

1.0gretim Uyesi Saysi

2.Toplam Personel Giderleri

3.0gretim Gorevlisi ve Okutman Sayist
4.Mal ve Hizmet Alm Giderleri
5.Arastirma Gorevlisi Sayisi

6.Kapali Kullanim Alani

1.Onlisans ve Lisans Ogrenci Sayist

2. Uluslararasi Yaymn Sayist

3.Lisansiistii Ogrenci Sayist

4.Ulusal Yayin Sayist

5.Proje Sayis1

6. Proje Biitceleri

7.0z Gelirler (Arastrma Projeleri Gelirleri Pay:
Haric)

(Toth, 2009)

1.Toplam Giderler

I.Mezun Ogrenci sayisi (diplomalilarin  Toplam
Popiilasyona Orant)
2. Ise baglama Oranlar1

(Bakirci & Babacan, 2010)

10gretim Elemani Sayist
2.Egitim Hizmetleri
3.Personel Giderleri
4.Mal ve Hizmet Alimlari.

1.Toplanan Harg Miktari2.Mevcut Ogrenci Sayist

(Agha, Kuhail, Abdul Nabi, Salem, & Ghanim, 2011)

1.Faaliyet Giderleri
2.Ders kredileri
3.Egitim Kaynaklar1 (Laboratuvar gibi)

1.Mezun Sayist

2.Kamu Hizmeti faaliyetleri (toplanti, konferans,
sempozyum, kurs v.b.)

3.Tutundurma (reklam, Halkla iliskiler v.b.)

(Kuah & Wong, 2011)

Egitim-Ogretim Etkinligi
1.Akademik personel sayis1
2. Okuyan Ogrenci sayist

Egitim-Ogretim Etkinligi
1.Mezun Ogrenci Sayist
2. Ortalama Mezun Ogrenci Basarist
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3.Ortalama Ogrenci Yeterliligi

4. Universite Harcamalar1
Arastirma Etkinligi

1.Universite harcamalari

2. Arastirmaci Personel Sayist

3. Arastirmaci Personelin Yeterliligi
4. Aragtirmaci Ogrenci sayist
Arastirma Fonlart

3. Mezuniyet Oran1 %

4. Mezunlarin ise Baglama Orani
Arastirma Etkinligi

1.Arastirma Yapan Mezun Sayis1
2. Yayn sayist

3. Odiil Sayist

4. Fikir ve Sanat Eserlerinin Sayist

(Cunha & Rocha, 2012)

1. Toplam Sermaye
2. Toplam Harcama
3. Akademik Personel Sayist

1.Mezun Ogrenci Sayist
2.Toplam Ders Sayis1
3.Mezun Doktora Ogrenci Sayist

(Babacan, 2012)

1.Genel Biitgeden Alinan Pay
2.Biitge Dig1 Harcamalar
3. Idari ve Akademik Personel Sayilart

1,1_pdekslere Girmis Makele Sayisi
2.Universite Ozgelirleri
3. Okuyan ve Mezun Ogrenci Sayilar1

(Bal, 2013)

1.0gretim Uyesi Sayisi (Prof, Dog, Yrd. Dog. Ve
Doktorali Ogr. Gor.)
2.Ars. Gor. Ve Ogr. Gor. Sayist

1.Akademik Yaym Sayis1 (SCI, SSCI, AHCI
tarafindan taranan dergilerde yer alan yaymlar ve
atiflar toplami)

2.0grenci sayilar/Ogretim iiyesi oram

(Al-bagoury, 2013)

1.Toplam Egitim Harcamalar
2 Kayit Yaptiran Ogrenci Sayist

1.Mezun Ogrenci Sayist
2. Akademik Yayin Sayist

(Uzgoren & Sahin, 2013)

10grenci Sayisi/Derse Giren Ogretim Eleman Sayist
2. Ogrenci Sayisi/idari Personel Sayist

3.0grenci SayisyFiziki Alan

4.Butce Giderleri

1.Toplam Harg Miktar1 2. Toplam Mezun Sayist

(Mikusova, 2015)

1.Akademik Personel say1si
2. Universite Harcamalar1

Lisan ve Y.lisans Mezun Sayist

Doktora Mezun Sayist

Lisans ve Y.lisans Okuyan Ogrenci Sayist
Doktora Yapan Ogrenci Sayist

(Lee & Worthington, 2015)

1.Aragtirmaci Akademik Personel sayist
2.Aragtirmaci ve Ders veren Akademik Personel Sayist
3. Doktora Ogrencileri Sayisi

Yayn sayist
Aragtirma i¢in Verilen Bagis (hibe) Sayist

A e

Modellerin Tanimlanmasi

Bu ¢alismada Erciyes Universitesi iktisadi ve Idari Bilimler Fakiiltesi’nin etkinligi dért farkli baslik altinda

incelenmistir:

1. Bilimsel Deger Uretme Etkinligi
2. Egitim Ogretime Katki Etkinligi
3. Ogrenci Memnuniyet Etkinligi
4. Mali Etkinlik

Bu dort tiir etkinligi 6lgebilmek i¢in alt1 farklimodel kurulmustur. Bu modeller i¢in segilen girdi degiskenleri

sOyledir:

1. Akademik personel sayisi:Profesor, dogent, yardimeir dogent, 6gretim gorevlisi, arastirma goérevlisi ve

uzmanlar1 kapsamaktadir.

2.Ogretim iiyesi sayisi:Profesor, dogent ve yardime1 dogentleri kapsamaktadir.

3. Ankete dahil olan 6gretim iiyesi sayisi:Ogrenci memnuniyet anketleri 2009 yilindan itibaren her y1l giiz ve
bahar donemlerinde yilda iki kere fakiiltedeki tiim lisans &grencilerine uygulanmaktadir.Anket donemler
itibariyle derse giren ogretim {iyelerini degerlendirme amaci tasimaktadir.ilgili donemde anketle
degerlendirilen 6gretim tiyeleri sayisidir.

4. Egitim ¢gretim harcamalari
5. Alt yap1 harcamalari

Modellerin ¢ikt1 degiskenleri ise agagidaki gibidir:

1. Bilimsel yayin sayisi:Uluslararast makale, ulusal makale, uluslararasi bildiri, ulusal bildiri ve kitaplari
kapsamaktadir.

2. Uluslararasi bildiri sayisi: Bilimsel yayin sayilari ile uluslararasi bildiri sayilar1 arasinda hesaplanan
korelasyon katsayisi diigiik ¢iktigindan bilimsel yaym sayisindan bagimsiz bir ¢ikti degiskeni olarak
alinmistir.

3. Lisanstanmezun §grenci sayist

4. Yiiksek lisanstan mezun 6grenci sayist

5. Doktoradan mezun 6grenci sayisi

6. Anket Skorlari:Ogrenci memnuniyet anketlerinde sekiz adet yargi climlesine yer verilerek dgrencilerin bu
yargi ctimlelerini, 1- Kesinlikle katilmiyorum, 2- Katilmiyorum, 3- Fikrim yok, 4- Katiliyorum, 5- Kesinlikle
katilyorum seklinde agirliklandirilmus olan 5 aralikli Likert Toplama Olgegi ile degerlendirmeleri
istenmektedir.Bu ¢aligmada, 2009-2010, 2010-2011, 2013-2014, 2014-2015 egitim ve dgretim yillar1 giiz ve
bahar donemlerinde, 2011-2012 yilinda giiz doneminde uygulanan 68renci memnuniyet anketlerine ait
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skorlar (6grenci degerlendirmeleri) kullanilmistir (2011-2012 yili bahar donemi anket sonuglarina
ulagilamamustir).
7. Genel butce gelirleri.

Anketle ilgili veriler digindaki girdi ve ¢ikti degiskenlerine ait veriler fakiilte faaliyet raporlarindan elde
edilmistir.

Bu c¢alismadapencere analizi yapilarak toplam alti1 model hem 6lgege gore sabit getiri (CRS) hem de dlcege
gore degisen getiri (VRS) varsayimlari ile girdi ve ¢ikt1 yonelimli olarak fakiiltenin yillara gore etkinligini
aragtirmak tizere kurulmustur. Kurulan alt1 modelin ii¢ti fakiilte genelinde uygulanmis (Model 1, Model2 ve
Model 6), ikisi sadece Isletme ve Tktisat bélimlerine (Model 3 ve Model 4), bir model ise (Model 5) hem
fakiilte icin hem de Iktisat ve Isletme béliimleri icin uygulanmistir.

Analizlerin girdi ve ¢ikt1 degiskenleri, modelleri, hangi modellerde hangi girdi ¢ikti degiskenlerinin yer
alacagi ve hangi fakiilte boliimlerinin modele dahil edilecegi fakiilte yoneticileriyle yapilan goriigmeler
neticesinde belirlenmistir.

Charles ve Kumar’mn (2012) calismalarindada belirtilen, KVB sayisinin en az girdi ve ¢ikti degisken
sayilarinin toplaminin {i¢ kati olmalidir kuralina da uyularak KVB sayis1 6 olan modellerde bir girdi bir ¢ikti

degiskeni secilmistir. Boylelikle bu modellerde secilen girdi ve ¢ikt1 degiskeninin etkinlik {izerinde nasil tesir
ettigi de goriillmiistiir.

Modeller, KVB'ler, girdi ve ¢ikt1 degiskenleri Tablo 3'te verilmistir.

Tablo 3: Modeller, KVB'ler, Girdi ve Cikt1 Degiskenleri

Model KVvB Girdi Degiskenleri Cikt1 Degiskenleri
Fakiilte (n=1)
@
2009-201 =
E Model 1 009-2015 (w=6) Akademik Personel Sayist Bilimsel Yayin Sayist
=
Fs) nw=1*6=6
5 35
22
=]
3
E Fakiilte (n=1)
5 Model 2 2009-2015 (w=6) Akademik Personel Sayis Uluslararas: Bildiri Sayis
nw=1*6=6
isletme ve iktisat Bolimii (n=2)
] (2009-2015) (w=6) IL.Yiiksek Lisanstan Mezun
£ e ) N Ogrenci Sayist
= Lisansiistii Egitimde Model 3 nw=2*6=12 Ogretim Uyesi Sayist
2 P. Doktoradan Mezun
=] arenci S
g grenct Sayist
@
£
k]
go
= Model 4 Isletme ve Iktisat Bliimii (n=2)
£
350 - = .. N i Ogrenci
= Lisans Egitiminde (2009-2015) (w=6) Ogretim Uyesi Sayisi Lisanstan éVIezun Ogrenci
~ ayist
nw=2*6=12
& . .
= Isletme ve Iktisat Boliimii (n=2)
-
5]
gH (2009-2015) Giiz ve bahar donemleri w=11 . a
,Eg i Model 5 Ankete ([])ahll' (S)]an Ogretim Anket Skorlart
Q E nw=2*11=22 yest sayist
Lar]
=
]
U
=
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Fakiilte (n=1)

(2009-2015)
Giiz ve bahar dénemleri w=11

nw=1*11=11

~ Model 6 Fakiilte (n=1) 1.Egitim Ogretim harcamalar
=
= (2006-2014)w=9 2.Alt Yapi Harcamalart
w Genel Biitge Gelirleri
< n*w=1*9=9
2
<~
BULGULAR

Modeller, DEAP (DataEnvelopment Analysis (Computer) Program) ile ¢oziilmistir. KVB'lerin etkinlik
degerleri etkin olmayan birimlerin referans kiimeleri, iyilesme oranlar1 (I) ve dlgege gore getiri tiirleri (c:
Olcege gore sabit getiri; d: dlgege gore azalan getiri; i: Glgege gore artan getiri) tespit edilmistir.Model 1'in
¢6zliim sonuglar1 6rnek olmasi agisindan tabloda sunulduktan sonra detayli yorumlanmistir. Diger modellerin
¢Oziim sonuglari tablolarda verilmis ve etkin olan yillar tespit edilmistir. Ayn1 yorumlar bu modeller igin de
yapilabilir.

Model 1:Bilimsel Deger Uretme Etkinligi 1

Girdi degiskeni:Fakiiltenin akademik personel sayisi

Cikt1 degiskeni: Bilimsel yayin sayisi

Model 2009-2015 yillar1 arasindaki bilimsel deger tiretme etkinligini 6lgmek igin fakiilte geneline
uygulanmigtir. Model 1' in ¢6ziim sonuglar1 Tablo 4'te verilmistir.

Tablo 4: Fakiiltenin 2009-2015 Bilimsel Deger Uretme Etkinlik Degerleri (Model 1)

CCPR. Modeli BCC Modeli Olgek Etkinligi
(Teknik Etkinlik/CRS) (Teknik Etkinlik VRS)

Girdi ve Cikts ¥onelimh Girdi Cikts Yonelimli B B
o £l Yénelimli o= g = 5
o = = z = =
IR = = T |a.|3T |z
—_ - = = R= |- R= [ - = = o = =
“|28:|E |2 |zE|25|25 |32 |2 |3 |z |2
= | Rl - Rt - A A e = e
1 00-10 0,731 | 2 | -027 037 1,00 2 0,731 2 0.731 i 1,00 4
2 10-11 |1.00 2 - - 1,00 2 1,00 2 1,00 G 1,00 s
3 11-12 j0,710 | 2 [-0.29 0.41 0,971 2 0,731 2 0.731 i 0971 | d
4 12-13 10419 | 2 |[-058 1.39 0,837 2 0.50 2 0,30 i 0,838 | d
3 13-14 0358 | 2 [-0.64 1,79 |0,798 2 0,449 2 0,449 1 0,798 | d
6 | 14-15 [0.576 | 2 |0.42 | 0.74 |0.736 7 0,782 2 D782 1 0736 | 4

Mean 0,632 0,890 2 0,690 0,800

CCR modellerinin ¢éziimiiyle elde edilen sonuglara gore bilimsel deger iiretme kriterinde 1.1.B.F. 2010-2011
yilinda etkin olmustur(TEcrs(2010-2011)=1). Diger yillarda CRS etkinlik degerleri birden kiigiik ¢ikmustir.
CRS etkinlik degerlerinin en diisiikk oldugu yillar 2013-2014 ve 2012-2013 yillaridir. Fakiilte, 2009-2010
yilinda ise girdi yonelimli VRS etkin ¢ikmistir (TEvrs(2009-2010)=1). Bu yilda fakiiltenin CRS etkin
ctkmama (TEcrs(2009-2010)=0,731) nedeni 6lgek etkin olmamasindandir (OE(2009-2010)=0,731). Etkin
olmayan yillarin referans kiimelerinde etkin olan ikinci KVB (2010-2011 yil1) vardir. Etkin olmayan yillarin
fazla kullandiklar1 girdi miktarlar1 ve az {irettikleri ¢ikt1 miktarlar1 oran olarak (I) verilmistir. Ornegin, CRS
etkinligi en diisiik olan 2013-2014 yilinda(TEcrs(2013-2014)=0,358) etkin olamama sebebi girdi yénelimli
diistiniildiiglinde  girdi  degiskenin etkin yil baz alindiginda %64 fazla olmasidir. Cikti
yonelimlidiisiiniildiigiinde ise ¢ikti degisken miktarinin etkin yil baz alindiginda %179 daha az olmasi
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etkinligin diigiikk ¢ikmasina neden olmustur. Ayrica dlgege gore getiri tiirleri de son siitunlarda goriilmektedir.
Olgege gore sabit getiriye sahip 2010-2011 yil1 dlgege gore de etkin yildr.

Bilimsel deger tiretme etkinligi kapsaminda ilk modelde tek bir ¢ikti degiskeni olarak alinan farkl statiideki
bilimsel yaymlarin her biri tek basma bir ¢ikti degiskeni olarakalinip etkinlik iizerindeki paylar1 tespit
edilmek istenmektedir. Kurulacak model sayisini gereksiz yere artirmamak igin bilimsel yayin sayisi ile her
bir yayn tiirliniin ayr1 ayr1 sayilari arasinda korelasyon katsayis1 hesaplanmistir. Tablo5' te goriildiigii gibi
bilimsel yayn sayisi ile uluslararasi makale, ulusal makale, ulusal bildiri ve kitap sayilar1 arasinda yiiksek bir
korelasyon ¢ikmistir. Bu nedenle, ilgilidegiskenlerle yeni modeller kurulmasina gerek kalmamistir.Bilimsel
yayin sayist ile arasindaki korelasyon en diisiik ¢ikan uluslararasi bildiri sayist bilimsel deger Uretme
etkinliginin dl¢tilmesinde kurulacak olan model 2'nin ¢ikt1 degiskeni olarak tespit edilmistir.

Tablo 5: Korelasyon Katsayilari

Uluslararas: Ulusal Uluslararas: Ulusal Kitap

Makale Sayisi [Makale Sayist | Bildini Savis: | Bildiri Sayisi|  Sawvist
Bilimsel 0754572 | 0708285 | 0,501535 | 0,814837 |0,712261
Yavin Savist

Model 2: Bilimsel Deger Uretme Etkinligi 2
Girdi degiskeni: Akademik personel sayisi
Cikt1 degiskeni: Uluslararasi bildiri sayist

Model 2009-2015 yillar1 arasinda fakiilte geneline uygulanmistir. Model 2'nin ¢6ziim sonuglar1 Tablo 6'da
verilmistir.

Tablo 6: Fakiiltenin 2009-2015 Bilimsel Deger Uretme Etkinlik Degerleri (Model 2)

CCPE Modeli BCC Modeli Olgek Etkinligi
(Teknik Etkinlil/CRS) (Teknik Etkinlik/ VRS)
Girdi wve Cikt: ¥ dnelimli | Girdi Cikt o
Yonelimli Yonelimli - %
= |8 = |z = |z = |2 |= |32
= | = = -BE = = .= = - 5 =
— = | = bt = bt == o = = ] )
= = = 2l = | = = = = = = = s |z
= =l = 2| = = | 2 = 2 T o0 =
S| E|293|c |2 |2E2|s |& |32 |z |2E|E =
het 2l EYH 2 = = | = = =l G} TE | S
1 09-10 |1.00 1 - - 1.00 1 1.00 1 1.00 < 1.00 <
2 10-11 |1.,00 1 - - 1.00 1 1.00 1 1.00 i~ 1.00 i~
3 11-12 |0_80 1 |-0.20 025 0971 1 0812 1.6 0,824 1 0983 d
4 12-13 |0.838 1 0,16 0,19 0838 1 0,913 1.6 1,00 a3 0918 d
5 13-14 |0.363 1 |-0.44 0. 78 0798 1 0,627 1.6 0,706 i 0,897 d
& 14-15 |0 866 1 [-0.13 0.15 1.00 ] 1.00 & 0,266 d 0. 266 d
isan 0,544 0,034 Z 0,802 0,800 0,044

Fakulte 2009-2010 ve 2010-2012 yillarinda etkin olmustur. CCR modellerinin ¢dziimleriyle elde edilen
etkinlikdegerinin en diisiik ¢iktigi yil 2013-2014 yili olmustur. Fakiilte 2014-2015 yilinda ise VRS teknik
etkinken 6l¢ek etkinsizligi nedeniyle CRS teknik etkin olamamuistir.

Model 3: Lisansiistii Egitimde Egitim Ogretime Katki Etkinligi
Girdi Degiskeni: Ogretim iiyesi say1si

Cikt1 Degiskeni 1: Yiiksek lisanstan mezun 6grenci sayisi

Cikt1 Degiskeni 2: Doktoradan mezun 6grenci sayisi

Model 3 Isletme ve iktisat boliimlerineuygulanmustir. isletme Boliimii’niin son alt1 yil1 (2009-2015) ve Iktisat
Boliimii’niin son alt1 yil1 (2009-2015) birer KVB olarak alinip toplamda 12 KVB analiz edilmistir. Analiz
sonuclar1 Tablo 7' de verilmistir.

Tablo 7: Lisansiistii Egitimde Egitim Ogretime Katki Etkinligi (Model 3)
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TR ModeX BOC Mode® Digee BroiniE,
(Teioois Edi TRE) (Teioois i VES)
iSirdi we Cikts Yanelim iSirdi Wanelim Dict Wanelim
< 2
g g g F H
= =2 - = - = - £ 2
= [ = [ = [ _ 1] - 9
2|4 £ E £ Z g E = £ +
_ E - = | = | £ = I = B - B =
E E| = £ = z T |z £ = £ 2 H £
= = = B = E = E - = -
= = | = & = o o = & = & E E £
= z | = & = == |= b z & = = &>
i ighetme Q530 -] a7 Oz | QI Q530 52 0,730 z 100 0.=40 =
0510
z ighetme 0575 -] 0175 a7 012 100 Z 100 z 0575 0575 d
10-11
3 ighetme Q.47 -] [ ) 119 al= -] -] [l ] L5 0,730 0513
114z
4 ighatms [l la] 2 ass a7 i== 0350 2 030 z 0730 0240
1z-1s
3 |igiatme k=) 2 k=] 170 | 1 0535 2 0447 &2 k=) all=Li)
1z-12
& ighatme 100" 2 sz 100 & 100 & 100 100 14
1-13
7 ktesat 0273 2 04zs iz 044 100 2 0273 2 0273 100
=-10
2 ktesat 10~ 100 2 100 2 100 2 100 100 T
El ket 11- QEZT 2 a3= LK 11z [ak=E] 2 QE50 =3 0557 0557
iz
10 | etesat ok 2 LK iz - [ak=E] 2 0407 =3 0417 0557
1213
11 |Metes=t 13- 1117 2 a:ss 1= 77 [ak=E] 2 0,117 52 [k 2] 100
1L |letiet e 0500 -] 030 300 | 100 100 -] 030 -] 030 100
Bdemn [aE=ary [ak=t] k=] 071 k=t
*wavaf atiin EVE

Isletme Béliimii 2014-2015 yilinda, Iktisat Boliimii ise 2010-2011 yilinda CRS altinda etkin olmustur.

Model 4: Lisans Egitiminde Egitim Ogretime Katki Etkinligi

Girdi Degiskeni:Ogretim iiyesi say1s

Cikt1 Degiskeni: Lisanstan mezun 6grenci sayisi

Model 4 Isletmeve Iktisat Boliimleri’ne uygulanmistir. Isletme Béliimii’niin son alti yih (2009-2015) ve
Iktisat Boliimii’niin son alt1 yil1 (2009-2015) birer KVB olarak alimip toplamda 12 KVB analiz edilmistir.
Analiz sonuglar1 Tablo 8' de verilmistir.
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Tablo 8: Lisans Egitiminde Egitim Ogretime Katki Etkinligi (Model 4)

CoR. Model el =R Digee Exoinis
(Takelk Ekinliz CRE) (Takolk Bkl VRS
Sirdi e Qitt Yonalim Sirdi ¥5nelimi Qi ¥Enalim
- =
2 g z = A
T |2 - F' - S - £ g
= = = = = = = 1 _ =
£|4 E £ E e E E £ E 2
£ |2 2 = 2 = = F 3 F =
2| ilz |z|7 |z s |z | E -
- - H = B = = = = - e —
= = | = & = I 3 # = 2 E ; £
z z | . = e 2 2 & = o >
1 |igketmz 0E7s 7 02 L] 10 1 10m 1 0Ems 0Ems d
0=-10
gietme 0§ 7 03T 0% 0.77E 17 0,515 17 01 0,882 d
10-11
H ihetme 033z 7 Q] 0z1 0508 7 077 iz 0507 071z d
1112
4 |lghatme 0313 7 145 sy 0550 7 0758 i 0515 Ly d
13-1s
3 |ighetme 0353 7 A48 0z 0505 7 07 7 027z 073z d
1312
§ |lghimz 0245 7 143 aF-+3 0557 7 0728 7 =42 0733 d
1413
7 [Tetiset 1,00 7 100 7 1,00 17 100 100 C
0510
2 ktesat 10- ak-Si 7 005 005 100 7 0227 7 0547 100 =
Ll itesat 11- 00z 7 030 [afra] 05s3 7 ak=-d 7 0% 0551 d
i
10 |letmat Q&7 7 Rk} L] 0553 7 0705 7 AT =L d
11z
11 |Mitesat 13- 0,550 7 23 03 0533 7 0,583 17 0555 05 d
1% |levsar 14 055z 7 03 03z 10m 7 o0&z 7 0z 1m -
Mman 088 [ 038 0E14 05 024

Iktisat Boliimii 2009-2010 yilinda CRS teknik etkin olmustur.

Model 5: Ogrenci Memnuniyet Etkinligi

GirdiDegiskeni: Ankete dahilolan 6gretim iiyesi sayisi
Cikt1 Degiskeni: Anket skorlar1

Model, isletme ve iktisatBoliimleri’ne tekbir seferde ve ayrica fakiilte geneline tiim béliimler dahiledilerek
uygulanmak kaydiyla iki defa ¢oziilmiistiir. ilk seferde Isletme Boliimii’niin son alti yili ve lktisat
Boliimii’niin son alt1 y1il1 birer KVB olarak alinip toplamda 12 KVB analiz edilmistir. Analiz sonuglar1 Tablo

9' da verilmistir.
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Tablo 9: Model 5'in Isletme ve Iktisat Boliimleri icin Coziim Sonuglar

CCE Modeh BCC Modeh Olgek Etkinligi
(Telauk Etkinhlk/CES) (Telmuk Etlanlik VES)
= Girdi ve Cikti ¥anelimli  |Girdi Yéanelimili Cikitr Yanelimli

1 i§|EtrT‘|E 2 -0,03 0,04 0972 2,15 0,966 2 0,954 I 1,00 [
09-10(g)

2 [isletme [100 | 2 - - 1,00 2 1,00 2 1,00 c  |1o00 | ¢
D9-10(b)

3 |isletme 0,952 2 |-0,05 0,05 0,958 28 0,959 8 05853 d 0,953 d
10-11(g)

4 |isletme 0,954 2 |-0,05 0,05 1,00 4 1,00 4 0,854 i 0,954 i
10-11(b)

5 |isletme 0,960 2 |-0,04 0,04 0,952 28 0953 28 0,968 d 0,966 d
11-12(g)

6 |isletme 0,951 2 [-0,05 0,05 0,997 2.8 0,998 ] 0,953 d 0,953 d
12-13(g)

7 |isletme 0,927 2 |-0,07 0,08 1,00 7 1,00 7 0827 d 0,927 d
12-13(b)

8 |isletme 0,953 2 |-0,05 0,05 1,00 8 1,00 B8 05853 d 0,953 d
13-14(g)

o |isletme 0,949 2 |-0,05 0,05 0,995 28 0,996 B8 0,854 d 0,953 d
13-14(b)

10|isletme 0,206 2 [-009 0,10 0,208 2,15 0923 2.8 0,998 i 0,982 d
14-15(g)

11|isletme (0,933 2 [007 0,07 0,958 2 0,966 2B 0,974 d 0966 | d
14-15(hk)

12 |iktisat 0066 | 2 |-0,03 0,04 0,972 2.8 0,966 2 0,004 i 1,00 G
09-10(g)

13|iktisat 1,00 2 - - 1,00 4 1,00 2 1,00 C 1,00 G
09-10(bk)

14|iktisat 0,952 2 |-0,05 0,05 0,998 2.8 0,559 B 0,953 d 0953 d
10-11(g)

15|iktisat 0,954 | 2 |-0,05 0,05 1,00 4 1,00 4 0,554 i 0,954 | |
10-11(k)

16 |iktisat 0960 2 |-0,04 0,04 0,002 28 0,003 28 0,968 d 0966 | d
11-12(g)

17|iktisat 0,951 2 |-0,05 0,05 0,997 2.8 0,958 B 0,953 d 0953 d
12-13ig)

18|iktisat 0,927 2 |-007 0,08 1,00 7 1,00 7 0927 d 0927 d
12-13(hb)

19|iktisat 0,953 2 |-0,05 0,05 1,00 B 1,00 B 0,953 d 0953 d
13-14(g)

20| iktisat 0,940 2 |-005 0,05 0,995 2.8 0,956 B 0,554 d 0953 d
13-14(hb)

21|iktisat 0,906 2 |-0,09 0,10 0,908 2,15 0523 2B 0,998 i 0982 | d
14-15ig)

22 |iktisat 0,933 2 |-0,07 0,07 0,958 2.8 0,966 2B 0,974 d 0966 | d
14-15(hk)

Isletme ve iktisat Boliimleri’nin ikisi de 2009-2010 yilinin bahar déneminde CRS etkin olmustur. Model 5
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Tablo 10: Model 5’in Fakiilte i¢in Cozliim Sonuglart

CCER Modeli BCC Modeli Olgek Etkinligi
(Teknik Etkinlik/CRS) (Teknik Etkinlik VRS)

Girdi ve Cikt Yonelimli [Girdi Yonelimli | Cikti Yanelimli B
-
= = =
5|« |73 3 T |_ |® &
= | = o o = = a
t|E |5 2|5 2|5 |E | |E|3
=S | B = o — = @ :0 o W

- = = W C?/ w Ei', 1w C 1G] c
o - c| = —_ = c = c 0 .G au
= ofl = m| 5 = = = m = m - w Pt "o
| =|EZ48|l: |2 |EE|le |TE |8 T |82z |8
= > | wr] w2 |2 U= | Mg = | @ = 5= |©

e = | B x| Z = iy B - i o G 0| G
1 (09-10(g)jp965| 2 |-0,03| 0,04 |0982 2.4 0,965 2 0,983 i 1,00 [
2 |05-10(b}|100 | 2 - - 1,00 2 1,00 2 1,00 g |100 | g
3 |10-11(g) [p963 | 2 [-004 | 0,04 | 0,969 2,7 0,970 2,7 0,994 d 0993 | d
4 (10-11(b) p,971 | 2 (003 | 003 | 1,00 4 1,00 4 0,971 i 0871 i
5 |11-12(g) pe72| 2 003 | 0,03 | 0881 | 2.7 0,982 2,7 0,991 d |pgmoo| d
6 |12-13(g) [0583| 2 |-002 | 002 (05594 | 27 0,994 7 0,989 d |0g8s | d
7 [12-13(b) jpe8e | 2 |-001 | 0,01 1,00 7 1,00 7 0,989 d [pose | d
E |13-14(g) pe72| 2 |-003 | 003 |0882 | 27 0,983 7 0,989 d |ogse | d
9 |13-14(b) p975| 2 |[003 | 003 | 0985 | 27 0,985 27 0,990 d |pgoo| d
10(14-15(g) 0,952 | 2 |-002 | 0,05 | 0957 2,7 0,959 2.7 0,994 d ooo3| d
11| 14-15(b) 0,987 | 2 |-005 | 001 | 0897 | 2.7 0,987 27 0,950 d |ogso| d

Mean 0,275 0,986 0,985 0,989 0,990

Model fakiilte geneline uygulandiginda da 2009-2010 bahar donemi CRS teknik etkin olarak tespit edilmistir.
Diger donemlerin etkinlik degerleri de 1'e yakin ¢ikmustir.

Model 6: Mali Etkinlik
Girdi Degiskeni 1: Egitim-6gretim harcamalar1
Girdi Degiskeni 2: Alt yap1 harcamalari
Cikt1 Degiskeni:Genel biitce gelirleri

Fakultenin 2006-2014 yillar1 arasindaki mali etkinligi analiz edilmistir. Coziim sonuglar1i Tablo 11°de

verilmigtir. Tablo 11: Mali etkinlik
CCPE. Modeli BCC Modeli Olgek Etkinligi
. (Teknik Etkinlik/CRS) (Teknik Etkinlik VRS)
c;u Girdive Cikti¥anelimli  |Girdi Yanelimli Cikti Y&nelimli = =
AREE - 7 | = 3 |= |8 = |8
s| 8§ e E|E E|E |2l E ¢
s F|.JZF|T|_ |2 |Z|g || |8 E|8
= L |l=2xd 2|5 |5 |FT | = £ | = s | ¥ wl 2 | o
s| =|E23:|s|s|d|s 5 | & S ls |® 2 |®
= - G s = | = | & ] u = s = L n
e = EE o= | — — = — o — o ] 0| O o]
1 | 2008 o478 o |05 -058( 100 1,00 1 1,00 1 0478 | i [0478 | i
2 2007 0,513 9 049 -0,32| 095 0,954 1,9 0,803 1,9 0,538 i [0,639 i
3 2008 0,527 9 H0,50-047 | 0,90 1,00 3 1,00 3 0,527 i [0,527 i
4 | 2008 |p533| 9 047054 |088 | 0,864 1,9 0,588 19 |o0617 | i |po06 | i
5 2010 0,626 9 H0,54-0,37 | 060 0,901 3,9 0,629 9 0,685 i |0g99s | d
7] 2011 0,501 9 |H0,50-054 | 1,00 0,602 19 0,759 9 0,832 i |joee0 | d
7 2012 0,779 9 [0 48-0,22 | 0,28 0,878 39 0,853 ] 0,887 i o1z 4
g8 | 2013 |o88s| o |012026 |013| 0520 1,9 0,941 g 0962 | i 0940 | d
9 2014 1,00 9 - - - 1,00 £l 1,00 9 1,00 c [1,00 C
Mean, 0,649 0,902 0,841 0,726 0,784

Fakiilte 2014 yilinda mali etkin ¢ikmustir.

SONUC

Bu c¢aligmada, Erciyes Universitesi 1.I.B.F'nin Veri Zarflama Analizi (VZA) kullanilarak bilimsel yayin
iretme, egitim Ogretime katki, 6grenci memnuniyeti ve mali agilardanson yillardaki etkinlik analizi
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yapilmistir. Bilimsel yayin iiretme kapsaminda fakiilte boliimlerinin tamami modele dahil edilmistir ve iki
model kurulmustur.ilk modelde fakiiltenin akademik personel sayist girdi degiskeni, bilimsel yaymn sayist
cikt1 degiskeni olarak alinmis ve 2009-2015 yillar1 arasindaetkinlik analizi yapilmistir. Ikinci modelde ayni
girdi degiskeni ile uluslararasi bildiri sayisi ¢ikt: degiskeni olarak alinmustir. ilk modelde 2010-2011 yillari,
ikinci modelde ise 2009-2010 ve 2010-2011 yillart etkin yillar olarak tespit edilmistir.

Egitim 6gretime katki kapsaminda lisansiistii ve lisans olmak iizere iki farkli analiz yapilmistir. Lisansiistii
egitim Ogretime katki analizlerinde 6gretim tiyesi sayis1 girdi degiskeni ¢ikt1 degiskenleri yiiksek lisanstan
mezun dgrenci sayis1 ve doktoradan mezun &grenci sayist olmak iizere iki tanedir. Model, Isletme velktisat
Béliimleri’neuygulanmistir. isletme Boliimii’niin 2009-2015 yillar1 arasindaki 6 yili ile iktisat Béliimii niin
2009-2015 yillart arasindaki 6 yili birer KVB olarak alinarak toplam 12 yilin etkinlik analizi yapilmistir. Bu
analiz sonucunda da Isletme Boliimii 2014-2015 yilinda, iktisat Boliimii ise 2010-2011 yilinda etkin
olmustur.

Lisans egitiminde egitim 6gretime katki kapsaminda ise, girdi degiskeni 6gretim iiyesi sayisi ¢ikti degiskeni
lisanstan mezun @renci sayisi olarak almmustir. Isletme ve Iktisat Béliimleri’nin bir arada alindig1 analizde
Iktisat Boliimii’niin 2009-2010 yil1 etkin ¢ikmustir.

Ogrenci memnuniyet etkinligi kapsaminda kurulan modelde, her yil lisans &grencilerine uygulanan ankete
dahil olan 6gretim iiyeleri sayist girdi, anketlerin degerlendirilmesi ile elde edilen anket skorlar1 ise ¢ikti
degiskeni olarak belirlenmistir.

Bu model Isletme, iktisat Béliimleri'ne ve ayrica fakiilte geneline tiim boliimler dahiledilerek uygulanmak
kaydiyla iki defa ¢oziilmiistiir. ilk seferde isletme BSliimii’niin son alt1 yili ve iktisat Béliimii niin son alt1 y1l1
birer KVB olarak alinip toplamda 12 KVB analiz edilmistir. Hem Isletme hem de Iktisat Bélimleri 2009-
2010 yilinin bahar doneminde etkin olmustur. Model,fakiilte geneline uygulandiginda da 2009-2010 bahar
donemi teknik etkin olarak tespit edilmistir.

Model 1, model 2 ve model 5’dezaman igindekietkinligi Olgebilmek amaciylazaman serisi verileri
kullanilmistir. Eg zamanli olmayan veri kullanildiginda zamanla gelisen teknolojinin etkinlige tesiri s6z
konusu olursa, sonraki yillarda olgiilen etkinlik daha yiiksek g¢ikar. Calismanin zaman serisi verileri
kullanilan bu model analizlerinde sonraki yillar degil onceki yillarda etkinlik degerleri daha yiiksek
bulunmustur. Fakiiltede, etkinlik degerlerinin yiiksek ¢iktig1 ilk ii¢ yilda biitiinleme sinav uygulamasinin
olmadigy, etkinlik degerlerinin daha diisiik ¢iktig1 son ii¢ yilda ise biitiinleme sinavlarinin uygulaniyor olmast
dikkat cekicidir.

Son olarak fakiltenin 2006-2014 yillar1 arasindaki mali etkinligi zaman serisi verileri kullanilarak analiz
edilmis, girdi degiskenleri olarak egitim-6gretim harcamalar1 ve alt yap1 harcamalari, ¢ikt1 de@iskeni olarak
ise genel biitge gelirleri belirlenmistir. Yillar itibariyle bakildiginda fakiiltenin etkinligi son yillarda artis
gostermistir. Bu durumun da teknolojik gelismeden kaynakli oldugu varsayilabilir.

Mali etkinlik digindaki diger etkinlikler ile ilgili yapilan alti yillik analizler sonucunda (2009-2015),
fakiiltenin ilk {i¢ y1l icinde etkin oldugu tespit edilmistir.
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Abstract

About half a century, the effect on the quality of education, especially higher education and research, a
written and spoken language media to raise and teachers and students were explored and discussion and some
universities, such as the Islamic Azad University during the third decade of service to the university. The first
decade of the quantity demanded of educational theory that any scientific Reasons in the course of
adolescence and youth are not able to continue their studies can be readily and without barriers to college
Because the most important factor for sustainable development in the country, people are educated and
qualified to provide the development environment, Second decade of the twenties to the quality and speed
can be called. Quality is a term that in front of their quantity, quantify the amount of time, at any given time
in class and being punctual says. Several factors are static or fixed quantity and are the same in all
universities. How the dynamic factor that influences the quality of ideas in speech and human behavior
comes. Cube the quality of higher education and universities on the individual, social and academic
meritocracy compared to elite universities emphasize universal. Cube the quality of higher education and
universities on the individual, social and academic meritocracy compared to elite universities emphasize
universal. The student evaluation form now that all of them have their fair share of little And does not
measure the quality of teaching, while qualitative assessment of student evaluation of teaching. In studies that
have been done in the current process of evaluation through evaluation forms the professor, enough
information about the effectiveness of teaching methods. (University of Wisconsin, 1998)

Quality teaching is a complex process that cannot be determined only by providing an evaluation. Effective
teaching is the fundamental task of university faculty and in need of reform and reconstruction. Evaluation as
a tool for improving teaching and learning is the ultimate goal. Effective evaluation should be comprehensive
and faculty members in the planning and construction process involved and the different methods used. The
researcher also explained Professor comprehensive evaluation on teaching quality in higher education class
performance and it emphasizes the types of data, strategies for evaluating teacher effectiveness in the
classroom is presented.

Key words: formative, summative, quality, effectiveness, performance

Introduction

Evaluation of term (evaluation) to test the concept, estimate, evaluate, judge and value are, in terms of higher
education students in the process of determining the qualitative and quantitative characteristics of their
progress throughout the course covers. Evaluation of a variety of criteria, normative, formative, summative,
objective, essay, matching and short answer is general. (Saif, Doctor Ali Akbar, 1375) that due to the location
of training centers and students to consider higher education teachers from all the units are used. Evaluation
of the higher education informally as old as human life from the creation of Adam and Eve by God is the
Almighty Creator. True Prophet saying, « 2alll I agall (s alall 3.ki » Lifelong education and learning purpose
in life is based on continuous assessment is underway. Evaluation of school education, private and public,
domestic and even mosques and palaces and monasteries the former in Greece and Iran to the discussion and
comment on the quality and quantity of teachers taught orally applied. In Greece, Socrates took the students
after teaching faculty The literate, articulate, and even measures how questions and answers, and ethics of the
academy, the regularity class debate, they one of the distinguishing aspects of the academy teachers so that
they are independent of the time course of expression of the teaching methods and techniques That was
because of competition among teachers. There is collaboration among faculty members. (Doctor Ghoorchian,
Nadir Quli, 1379) The thirteenth century, universities in France and other Western countries gradually as the
official institutions of higher education took into existence all goals were to establish the roles of education,
research, services, publications, and professional growth (Care & Hanny, 1992) became the mission of the
university.
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Evaluation system in universities
Evaluation of the thirteenth century onwards, the prestigious universities of the world and then in a formal
system was developed based on the goals Initially the emphasis was more on the training and the professor
teaching was based more on quality objectives such as research, writing and professional growth of students
served Overwhelmed, professor and university education was a major mission.
Gradually with the establishment of the university education system in the world and in Iran since the 1328
opening of Academy High School Persian poet Amir Chancellor evaluation by a series of internal and
external criteria established University and Higher Education in the manifestation, and measures such as the
evaluation of content, processes, performance, welfare funding. (Hosseini-Nasab, 1374) these indicators to
measure student progress, performance, research, service, culture, communication and professional growth,
change and innovation in science and technology, and even predicted trends in the future.
Teaching effectiveness
Teaching effectiveness is based on the quality of teaching and provides an atmosphere where the teacher in
the classroom or learning stations provides substrates for education, research and service to students pave.
Instructional design and curriculum implementation curriculum utilizes implicit and explicit techniques
taught, content through the use of educational technology (educational materials) appropriate to the learners
provided and the art and science of static and interactive learning environment to become the focus of active
learning. Cube the quality of higher education to individualism, community-oriented and meritocracy have
split (Nader Quli Ghoorchian doctor, doctor A. Solar, 1379) that can be effectively used in the evaluation.

1. Individualism: teaching to learning emphasizes individualism. What student and teacher growth and

learning cannot be separated? Effective teacher education students are educated and literate.

2. Social, education and research for university students in their determination to serve the people in
his community are determined to serve his community efforts to achieve economic prosperity.

3. Meritocracy: Given the university's high academic standards by understanding the competitive arena
among world universities In terms of standards of teaching and research in Higher Education is
desirable position given that, in turn, is important.

The combination of these three approaches to quality in higher education realizes the cube.

Some higher education faculty teaching effectiveness in achieving the goals of education, research subjects
and perfectionism in higher education knows, and some effective features such as perfectionism, standard of
knowledge, and access to knowledge, satisfaction, and knowledge generation raised knowledge of students.
However, in evaluating the effectiveness of TQM (TQM) in order to satisfy the objectives and student
success in higher education seems necessary.

Current evaluation of students

Questionnaires are distributed to students via the internet and complete them before the start of the exam
answer If teachers can use throughout the semester, students participate in design with a reasonable
opportunity: 1. themselves before exams and in the class to answer questions, 2. scores are not identical but
are different answers in order of importance, (3) the master teacher and the taught course, justice professor,
student behavior and performance is further emphasized.

However, a study in 1375 in the Medical School students were taken by 51% of teachers was in favor of the
assessment. But only 19% voted for the correctness of student evaluation, and 57% of students believed that
students are involved personal issues and ideas. Finally, 32% of teachers stated that their evaluation score
determines how teachers teach. And 34% of them stated that the evaluation of students can reflect on their
teaching practice. Also, 16% of teachers stated that the students' evaluation of teaching quality can be
optimized effectively. (Shakur Nia, M, ABS, 1379). In another similar study was conducted in which
universities, research findings suggest that 93/3% of college professors believe that evaluation is important,
with 52% believing that the University has been successful in carrying out evaluations, 72/6% of faculty
evaluation by students agreed. The 3/54 per cent of them stated that the proper relationship between teacher
and student to student evaluation of damage. (Absolute Shakournia, Isfahan, Jhanmrdy and Kyamnsh, 1379)
The findings of the study are that in the first three years of training in teachers' attitudes towards assessment
In general, and towards a more positive evaluation of the teacher. Since they stated that the proper
relationship between teacher and student to student evaluation of damage. (Absolute Shakournia, Isfahan,
Jhanmrdy and Kyamnsh, 1379)

Principles of Evaluation

Evaluation criteria have been recognized in prestigious universities in the world and are capable of acting
activities in teaching effectiveness.
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These principles include:
1. Teaching faculty member is a major task that requires the optimization process.

2. Evaluation process in order to achieve the goals of the university including teaching, research and

writing.

The evaluation of teaching is necessary to consider both the quality and quantity of teaching.

The evaluation tool can not only meet the needs of faculty or modify.

Members of the faculty should participate in the design of curriculum planning....

Students must have the opportunity to respond to the evaluation forms, and respond personally and

not Internet users, instead they rushed their mark.

7. Ease the workload of academic staff and managers to evaluate opportunities to find the optimal
approaches.

8. Any of the student evaluation forms for different grades is defined in order of importance....

9. Effective evaluation model based on scientific theories and provide training.

10. Student evaluation questionnaire forms the basis of all teaching models provides not only
anatomical lectures.

SE L S

Results and Discussion
The findings of these study shows that the evaluation of effective teaching requires proficiency on
knowledge, attitude and leadership skills curricula and appropriate models of teaching general and
specialized content courses that teachers should be based on scientific findings and standards based education
world. Students and faculty formative and summative assessment can take two forms. The most formative
assessment to improve student learning and meet the educational deficiencies can be utilized throughout the
course. Summative evaluation is used when referring to the decision to upgrade the status of teachers in the
universities. Although some believe that an objective can be measured, or both, together with coordinated but
in 1988, Neil believes that Students and faculty formative and summative assessment can take two forms.
The most formative assessment to improve student learning and meet the educational deficiencies can be
utilized throughout the course. Unfortunately, in recent years so the educational purpose of the university is
overshadowed research purposes and publication of written culture is clear that when the purpose of teaching,
known university and a symbol of the independence of the teaching faculty in circles or houses and
academies of science already is very pale.
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ABSTRACT

Research was a descriptive study in which qualitative research method was utilized to reveal forecasts of
nurses and nurse educators toward future of nursing. Sample of the study was nurses working in state, private
and university hospitals and nurse educators from nursing departments in state and private universities in
Istanbul/Turkey. Study was conducted with 37 participants, including 21 nurses and 16 nurse educators,
using individual in-depth interviews. Content analysis was made to analyze qualitative data. Results revealed
that nurses and nurse educators’ vision toward future of nursing will be configured in accordance with
changes in people, society, environment and healthcare system as well as the trends in the world. Results
indicated that participants are aware of the factors that will affect future of nursing and nursing education.
Also results showed that participants had focused near future, they were not forecasting distant future about
nursing. According to research, future studies are necessity for nursing and health system.

Key Words: Future, Foresight, Nursing, 2050, Qualitative research, Nurse

INTRODUCTION

Social changes, rapid population growth, globalization, and worldwide environmental problems will cause
greater changes in the field of health and healthcare in the near future than they have in the past. Futurists
forecast that professions will be restructured due to new technologies, changes in the society's attitudes
towards health and healthcare services, and especially progress in genetics. Undoubtedly, these changes will
directly affect nursing. It is important that nurses and nurse educators forecast the future and lead the future
of nursing in order to take the advantage against the effects of these changes (Tasocak 1990a; Lindeman
2000; Tanner 2002; Freed and McLaughlin 2011).

Changing daily trends and paradigms in the world affect the future of nursing and nursing education.
According to the 1999 Report of the International Council of Nursing, the leading trends that affect the
current and future status of nursing are demographical changes, changes in life standards, changes in
information and communication technologies, social and political changes, environmental changes, and
globalization. Undoubtedly, these changes will affect humans, societies, and professions (and, thereby,
nursing), and will bring innovations to the roles and functions of nurses. Lifespan extension, increase in the
size of the aging population, emergence of diseases, and so on require changes in the roles and
responsibilities of the nurse, the groups to whom they provide care, and their working spaces. Nurse
educators have a great responsibility to prepare nurses for the future pursuant to these changes. This
responsibility requires that nurse educators continuously evaluate and restructure nursing education programs
with a scientific attitude by considering the healthcare provision and the changing paradigms in nursing
education and in interdisciplinary cooperation (Kaya 2003; Mcilfatrick 2004; Neuman 2006; Huston 2008;
Fawcett et al. 2007; Valiga 2012; Grossman and Valiga 2013).

The future of nurses depends on the decisions they make today and tomorrow, or will make in the near

future, and it also depends upon the strategy they will develop to shape the future as they desire. Studies on
the future of nursing accelerated in 2000s. Many nurse futurists working internationally suggest that every
country should establish a future committee that consists of nurse leaders in order to improve nursing
education; nurse futurists also suggest that Ph.D. programs should be developed to train nurse futurists. Nurse
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leaders should develop healthcare strategies that reflect global changes affecting nursing, and they should
improve the strategies that lead nursing students to consider the future (Lindeman 2000; Kaya 2003; Freed
and Mclaughlin 2011; Bodur and Kaya 2015). Dickenson-Hazard (2005) suggested that forecasting the future
would increase the quality of nursing care and help nurses to develop strategies for their profession. Nurse
researchers participate in Ph.D. studies by using the Delphi technique in order to determine nursing trends
and forecast the future (Keeney et al. 2001). Grossman and Valida (2013) suggest that nurses develop
scenarios and strategies for their own future by using foresight methodology, performing small group work
and brainstorming. No study was found on the future of nursing in Turkey. This study is of great importance
in that it meets the need in the field of studies on future and will be a guide for future studies.

Aim of Study
This study aims to determine the forecast for nurses and nurse educators on nursing in Turkey.

METHODS AND MATERIALS

Design

This study was planned to determine the forecast for nurses and nurse educators on the future of nursing in
the 2050s. The study was performed as a qualitative study in order to obtain detailed, in-depth opinions in a
natural environment with a realistic and holistic approach (Kiimbetoglu 2005).

Participants

The study participants were nurses who work in hospitals in Istanbul and nurse educators who work in
nursing faculties at the universities in Istanbul. The nurses included in the study had, at minimum, a
bachelor's degree and five years of experience; the nurse educators had at least a master's degree. The study
included 37 participants: 21 nurses and 16 nurse educators.

The maximum variation sampling method, one of the purposive sampling methods, was used in the study.
The researches attempted to select the nurses and nurse educators included in the study from different work
fields and specialties, and they had different academic titles.

Data Collection
The “Nurse Information Form,” “Nurse Educator Information Form,” and “Semi-Structured Interview
Guidance Form” were used for data collection.

Nurse Information Form: The Nurse Information Form was developed in accordance with the literature. It
consisted of seven questions on the socio-demographic characteristics of nurses (age, gender, marital status,
parental status, level of education, workplace, length of career, tasks performed).

Nurse Educator Information Form: The Nurse Educator Information Form was developed in line with the
literature. It consisted of 11 questions on the socio-demographic characteristics of nurse educators (age,
gender, marital status, having a child, the institution they work in, title, working in an administrative position,
total working time as a nurse educator, total working time).

Semi-Structured Interview Guidance Form: The Semi-structured Interview Guidance Form was based on the
philosophy of nurse education and basic concepts of nursing, and it was prepared in accordance with the
literature for the purpose of this study (Bevis 1989; Velioglu 1999; Babadag 2010).

Data were collected using the in-depth personal interview method. Pilot interviews were performed with two
nurses and two nurse educators who worked in different institutions and who had minimal communication
with each other in daily life. Pilot interviews were conducted in order to check the appropriateness of
research questions and technical applicability of voice recording. The semi-structured interview form was
finalized after the pilot interviews.

The semi-structured interview form, voice recorder, and the appropriate environment were prepared prior to

conducting in-depth personal interviews. The interviews took 30 minutes at minimum and one hour at
maximum. The semi-structured interview times were, when possible, extended until data saturation was
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ensured. The participants were enabled to express their thoughts without interruption. Digital voice recorders
were used during the interviews.

Data were collected between July 2013 and July 2014. The data obtained from the interviews were decoded
and transferred to computers.

Procedure

Approvals from the Clinical Studies Ethics Committee of Dr. Sadi Konuk Training and Research Hospital in
Bakirkdy, Istanbul were obtained (Date of approval: 2.4.2013, protocol code: 2013-13) Oral consents was
obtained from the participants for digital voice recording. The participants were informed that their names
would be kept confidential and the interviews would not affect their professional positions and tasks.
Participants were asked to be relax to express their thoughts. The study did not harm the participants.

Data Analysis

The data were evaluated by analyzing the context of the main themes and sub-themes of the interviews. All
interview records were manually decoded, transferred to computers and the main themes were formed in the
light of the semi structured interview form. Then the conceptual meaning of each expression was determined
and the data were coded according to the concepts. A code list was prepared after all data of the interviews
were coded. The code list was grouped as main and sub-themes.

RESULTS

Nurses’ and Nurse Educators’ socio-demographic characteristics

21 nurses between the ages of 27 and 45 participated in the study. Of them, 16 were married, 11 had children,
six had earned only a bachelor's degree, 15 had earned a master's degree, 11 were working in a university,
seven were working in the private sector, and three were working in internal, surgery, administration and
training units of a training and research hospital. The nurses had experience ranging from five years to 27
years.

The nurse educators who participated in the study were between the ages of 37 and 45. Of them, 12 were
married, 12 had children and the majorities were working in a state university. Of the nurses, five held the
title of professor, five held the title of associate professor, and six held the title of assistant professor. The
nurse educators had academic experiences ranging from five to 37 years and were working in different areas
of specialization of nursing.

The Forecasts for Nurses and Nurse Educators on Humanity and Society in the 2050s.

The participants expressed that the number of individuals with high of health consciousness and who defend
their rights will increase, individual and social values will change, the individuals will increasingly consume
everything and this make them more prone to anger and violence, technology addiction will increase due to
the development of new technology, and alienation and individualization will increase in 2050s.

The Forecasts for Nurses and Nurse Educators on the Environment in the 2050s.

The participants stated that water shortages will increase, wars will occur over water, the effects of global
climate change will be more prominent and lead to drought, natural resources will be consumed at a higher
rate, energy problems will increase, and urbanization, environmentally-based social movements will increase,
and environmental consciousness will increase in the 2050s.

The Forecasts for Nurses and Nurse Educators on the Healthcare System in the 2050s.

The participants emphasized that chronic diseases, home care practices, cancer, contagious diseases, mental
diseases, obesity, and metabolic diseases will increase. They also believed that genetic studies and diseases
will become prominent, artificial organs and stem cell therapies will become important, technology will be
determinant in healthcare, and central nervous system diseases will increase in the 2050s.

The Forecasts for Nurses and Nurse Educators on Nursing in the 2050s.

The participants expressed that technology will be determinant, robot nurses will emerge, the number of men
nurses will increase, the educator role of nurses will gain importance, the need for nurses will increase and
foreign national nurses will become prominent, the caregiver role of nurses will gain importance, the role in

www.icgh.net Copyright © International Conference on Quality in Higher Education(ICQH) 156



ICQH 2 O 1 5 Proceedings Book, Sakarya / Turkey

community health will increase, and nurses will be increasingly specialized and work in other fields in
the2050s.

The Forecasts for Nurses and Nurse Educators on Nursing Education in the 2050s.

The participants indicated that differences in education levels will remain. They also indicated that graduate
education, clinical Ph.D. programs, and qualitative studies will increase; remote education and simulation
applications will become common; and integrated education programs, and foreign language programs and
global Ph.D. programs will become common in the 2050s.

The Forecasts for Nurses and Nurse Educators on the Health Policies that Affect Nursing in the 2050s.
The participants stated that forecasts for the future of nursing in the 2050s, and especially global and national
health policies, will significantly impact the future of nursing. The participants prominently expressed that
problems experienced by nurses today may also be experienced in the near future in nursing and nurse
education.

The Forecasts of Nurses and Nurse Educators for the Opportunities of Nursing in the 2050s.

The nurses and nurse educators emphasized that increased societal need for medical personnel and nurses,
technology, educational activities (scientific studies, graduate education, educator and counseling roles,
foreign education opportunities), global trends, and new areas of employment will create an important
opportunity.

The Forecasts of Nurses and Nurse Educators for the Threats to Nursing in the 2050s.

Nurses and nurse educators indicated that changing health policies in Turkey, the absence of nurses in
decision-making mechanisms, differences in nurse education levels, remote education, an increase in the
number of nursing students, and absence of nurse educators and researchers may pose a threat for the future
of nursing in the 2050s.

DISCUSSION

The changes in the people, societies, and environments that nurses and nurse educators will serve, and the
future of healthcare, affect nursing, just as these factors affect all professions. The professional forecasts of
the members of nursing profession are important in structuring the future of nursing. This study aims to
determine the forecasts of nurses and nurse educators for the future of nursing. The results are discussed in
the light of the literature.

The Forecasts of Nurses and Nurse Educators on Humanity and Society in the 2050s.

Population growth in the 20th century, awareness of the rapid consumption of world resources, and scientific,
economic, and sociocultural changes and developments have called the existing economic system into
question. This has caused a transition from economic development based on limitless growth towards
sustainable development. Other affecting factors are a rapid market economy, privatization, and the fact that
some international firms have become leader. Information and entertainment technologies have changed,
satellite communication has become common, computer technology has entered into almost every areas of
our lives, and cultural items have been commoditized and spread rapidly. Furthremore, the dizzying
development of information and communication technologies in the globalizing world, which are the
outcomes of globalization, have caused the emergence of “consumption culture.” With an increase in the
speed that objects pass through our lives, and the emergence of the Internet and wearable technologies, it is
foreseen that individuals will become more dependent to technology in the future (Bayhan 2011; Passig
2011; Gore 2013). The Human 2030 Report of the Turkish Futurism Association (2015) forecasts that the
changing social and economic structure will cause a shift in individual relationships in the future. Friendships
and relationships will become virtual, violence will increase, and the number of individuals who defend their
rights and have a high conscious of health will increase. In addition, the 2020 Vision Report on Nursing by
the International Council of Nursing (1999) stated that nurses will give care to highly health-conscious
individuals, and therefore they should improve themselves and stay abreast of the current developments. It is
emphasized that nursing programs should be developed in cooperation with the social sciences, and more
society-based studies should be carried out to help nurses to understand the future of humanity.

The nurses and nurse educators in this study forecast that the number of individuals high health-
consciousness and who defend their rights will increase, individual and social values will change, individuals
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will increasingly consume everything and this make them more prone to anger and violence, technology
addiction will increase due to technological development, and alienation and individualization will increase
in the 2050s. The alignment of the nurse and nurse educator forecasts for the future of humanity and society
with the relevant literature and reports by futurists suggests that nurses and nurse educators are aware of the
changes that will affect the people they will serve in the future.

The Forecasts of Nurses and Nurse Educators on Environment in the 2050s.

The Human 2030 Report of the Turkish Futurism Association (2015) forecasts that the need for water will
increase by 40% in the next 20 years, and three billion people will suffer from water a shortage by 2030. In
addition, the world’s energy demand is expected to increase by 40-50% by 2030. It is expected that while
coal and oil reserves will be reduced, consumption of renewable energy resources will increase by 8.2% in all
the energy scenarios for the next years (Grossman and Valiga 2013; Turkish Futurism Association 2015). A
report by the Turkish Industry and Business Association (TUSIAD-2011) expresses that Turkey will be
among the “water poor” countries in 2030. The International Council of Nursing (ICN) (1999) encourages
nurses to be sensitive to environmental risks, measurement of environmental pollutants, improvement of
environmental working conditions, and environmental dangers of nursing initiatives. The majority of the
nurses and nurse educators in this study forecast that water shortage will increase, wars may occur over
water, global climate change will affect the nation and world and lead to drought, natural resources will be
consumed at higher rates, and energy problems will increase in the 2050s. Furthermore, the participants
forecast that the social movements surrounding the environment and environmental conscious will increase
in the 2050s.

These foresights indicate that nurses and nurse educators are aware of the changes that will be observed in
the future of the environment. The forecasts of the nurses and nurse educators are promising because they
suggesting that nurses and nurse educators will be sensitive to environmental problems.

The Forecasts of Nurses and Nurse Educators on Healthcare System in the 2050s.

Scientific and technological developments in health fields worldwide, along with early diagnosis and
treatment of disease, have extended lifespans and led to an increase in the portion of the population that is
age of 65 and older. Demographic changes and global aging have accelerated the studies on the elderly
population performed by health professionals. Elder care has an important place in healthcare. Family units
have become smaller, the number of employed family members have increased, and the number of
individuals who can undertake the care of the family member with a chronic disease has decreased in the 21st
century. At the same time, globalization, industrialization, and transition from rural to urban life has gained
importance. These developments have required that healh professionals receive training to undertake elderly
care. It was emphasized at the United Nations General Assembly (2012) held by World Health Organization
(WHO) that chronic diseases will increase as the world’s elderly population increases in the 2050s. The
Human 2030 Report by the Turkish Futurism Association (2015) forecasts that diseases such as heart disease,
cancer, depression, and obesity will increase and medical practices focusing on disease and treatment will be
replaced with individual-oriented protective medical practices. Furthermore, it is forecasted that home care
practices will become common and health professionals will use specialized user-friendly computers
speaking the same language as them, biosensors, and other technologies (Buerhaus 2001; Saritas and Keenan
2004; Saritag and Smith 2011; American College of Healthcare Executives 2011). The nurse and nurse
educators’ forecasts that chronic diseases will increase, home care practices will become common, and
cancer, mental diseases, and metabolic diseases will increase suggest that nurses and nurse educators will
include these subjects in their professional studies in the future.

The trend of increased urbanization and the destruction of natural habitats, climate change, increased travel,
increased migration, and so on provide a basis for contagious diseases to increase. The literature and the
futurists' forecasts include the prediction that contagious diseases will become more prominent in the future
due to globalization and increased transportation opportunities (Saritas and Smith 2011; Grossman and
Valiga 2013; Turkish Futurism Association 2015). The majority of the nurses and nurse educators in this
study forecasted that contagious diseases and global pandemia will increase in the 2050s, which is aligned
with the literature. This result suggests that health professionals and nurses will have to conduct studies on
infection control and prevention of contagious diseases in the future.
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Futurists forecast that transportable medical devices with smart screens, interfaces, voice command software,
and video and teleconference features will be commonly used in home care practices (TUBITAK 2004;
Saritag and Keenan 2004; Saritas et al. 2007; Neuman 2006; Saritas and Smith 2011; Schartinger et al. 2013;
Grossman and Valiga 2013).The literature emphasizes that many innovations will directly affect the future of
health thanks to smart and wearable sensors, blood sugar implants, clothes that will measure vital signs,
biosensors that will adhere to human skin and measure vital signs, and medical devices that are easy to use
and transport (Rowley 2003; Saritas et al. 2007; Gerard et al. 2014; Turkish Futurism Association 2015;
Hooper et al. 2015). The majority of the nurses and nurse educators in this study forecast that chronic
diseases and home care practices will increase, technology will be determinant in care, and practices such as
health informatics, tele-health, and digital hospitals will increase. In addition to its positive effects, they
expressed concern about the potential negative effects of technology. The alignment of nurses and nurse
educators’ foresight with the literature may indicate a high awareness of the fact that technology will affect
both healthcare and nursing in the future.

Braun’s “Key Technologies for Europe: Horizon 2020 report (2005) indicates that comparative genome
studies, the fields of stem cell and tissue engineering, and studies on artificial organs and artificial
intelligence will increase. This report also states that healthcare professionals will be able to diagnose cancer,
diabetes, and cardiovascular disease; additionally, gene mapping will be possible for humans thanks to
genetic diagnostic practices (Goker 2001; Olsen et al. 2003; Saritas and Smith 2011; Grossman and Valiga
2013; Turkish Futurism Association 2015). The majority of the nurses and nurse educators in this study
expressed that new genetic diseases will be observed, and therefore genetic studies will increase in 2050s.
They forecast that practices such as stem cell therapy, artificial organs, cord blood banking, and so on will
become common as genetic studies increase. The alignment of the nurse and nurse educators’ forecasts with
the literature and the futurist’s reports enable the notification of the positive future designs in healthcare
system and nursing and shows that nurses will have new, improved roles in the 21st century. The futurists’
forecasts indicate that there will be many innovations to the care giver role and to nursing practices given the
developments (chronic diseases, contagious diseases, mental diseases, home care, aging, genetic advances,
global health problems, nanotechnology, health informatics, and so on) that will affect the healthcare system
in the future. This indicates that it is important for nurses to make preparations both in the field of service and
in the field of education.

The Forecasts of Nurses and Nurse Educators on Nursing in the 2050s.

The majority of the nurses and nurse educators in the study forecasted that technology will be determinant in
the future of nursing. They forecasted that nurses will increasingly rely on mobile applications, tele-medicine
applications, and informatics. They also predict that there will be robot nurses in the future. The College of
Healthcare Executives “Futurescan: Health Trends and Implications 2011-2016 report of American College
of Healthcare Executives” report (2011) states that robotic practices will increase in healthcare and nursing.
Neuman (2006) regards mobile applications, simulations, electronic decision support systems, digital
hospitals, and tele-medicine practices as the innovative opportunities that will affect the future of nursing.
The forecasts of the nurses and nurse educators in this study are aligned with the futuristic technologies
predicted for future use (Boland 2001; Broadbent et al. 2009; Institute of Medicine 2010; Saritag and Smith
2011; Valiga 2012; Grosmann and Valiga 2013; Gerard et al. 2014; Turkish Futurism Association 2015).
These results can be interpreted as demonstrating that nurses are aware of the role nnovative technologies
will play in nursing, and they may regard innovative technologies as an opportunity to put into practice.

The nurses and nurse educators expect that there will be changes in the role of the nurse in the 2050s. In
particular, they forecast that the educator and caregiver roles will gain importance, and their expectation that
nurses’ roles in the field of community health will come to forefront were also prominent. Their statements
that nurses will perform their roles in the field of community health, especially in care centers, residential
homes, school health, and environmental health centers were noteworthy. The Nursing Vision Report for
2020 by the Canada Nurses Association, issued in 2006, along with the relevant literature, indicates that
nurses will remain active in protecting health, getting to know the society and early diagnosis. Furthermore,
their roles in health education, patient education, and counseling will become prominent and aligned with
new trends and demographic changes in the world (McBride 1999; Buerhaus 2001; ICN 1999; Shaffer et al.
2014; Institute of Medicine 2010; Grosmann and Valiga 2013; Hassmiller and Reinhard 2015). The
alignment of the nurse and nurse educators’ forecasts with the literature can be interpreted as suggesting that
they have a high awareness of the future of their profession.
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The participants’ statements that men nurses will increase in number and will hold more administrative
positions is noteworthy. Gender discrimination was eliminated from the nursing profession in Turkey with
the “Law on the Amendment of Nursing Law,” published in the Official Gazette in 2007, and after that, men
could legally become nurses (Turkish Official Gazette. Issue: 26510. The Law on the Amendment of Nursing
Law no. 5634 dated 5.2.2007). Thus, gender discrimination was removed from nursing and Turkish society
began to regard men as nurses, too. Of all nurses, 5% are men in the USA and 10% are men in England
(Oxtoby 2003). Overall, the number of men nurses and candidate men nurses are very low. Unver and
Urkmez (2010) indicate in their study on “society’s perspective on men nurses” that people in Turkey believe
nursing is a profession for women, and they are also aware that men now participate in the nursing profession
because of the amended nursing law. In the study by Kaya et al. (2011) on “the image of the men nurse in
Turkey,” participants expressed that they know men can also be nurse in Turkey and that nursing is a
profession for both women and men. In the study by Baykal et al. (2010) on the candidate men nurses in a
nursing faculty, the participants stated that they wanted to progress in fields such as education,
administration, psychiatry, and so on after they graduate. The nurses and nurse educators in the authors’
study forecasted that men nurses may affect the future of nursing in the 2050s. This shows that the
participants regard men nurses as a part of the dynamics that will direct the future of nursing.

The nurses and nurse educators in this study prominently forecast that the need for nurses will increase in the
2050s and this need will be met, in part, by employing foreign nurses. A study by the Organisation for
Economic Co-operation and Development (OECD), published in November 2012, addressed health
indicators of the European Union’s member and candidate states regarding the insufficient number of health
laborers, and especially nurses, as a general problem. Many developed and developing countries are known
to implement multidimensional strategies to cope with the same problem and ensure the employment of
qualified nurses to cover the gap in health services (Yildirim 2014). Various strategies, such as raising wages,
accepting more students to nursing bachelor's degree programs, training nursing assistants, and
implementing flexible working methods, have been proposed to cover the gap in nursing. For the last 30
years, employment of nurses from other countries has been commonly used as one of the most important
strategies (Seren et al. 2013). It can be said that the gap in nursing is one of the important dynamics that will
affect the future of nursing, and intercultural nursing will become common.

The inevitable effects of changes to and developments in healthcare require specialization. Therefore,
specialization is becoming increasingly common in nursing. Developing areas of specialization and
organizing relevant educational activities based on the country’s needs will be important in the near future.
The majority of Turkey’s nurses and nurse educators forecast that areas of specialization, such as cardiology,
oncology, environmental health, workplace and school nursing, genetics, and infection control, will increase
in the 2050s. The statement that there may be an increase in the number of nurses working in specialized
areas of healthcare other then nursing (human resources, career counseling, life coaching, labor coaching,
individual case management, and so on) is remarkable. Considering the changes in healthcare system and the
increase in chronic and contagious diseases forecasted by futurists, it can be concluded that there will be a
wide variety of specializations within nursing, and different areas of specialization will become common
(Lindeman 2000; ICN 1999; Huston 2008; Institute of Medicine 2010; Grosmann and Valiga 2013; Leyshon
et al. 2014; Turkish Futurism Association 2015).

The Forecasts of Nurses and Nurse Educators on Nursing Education in the 2050s.

Constantly changing worldwide trends and paradigms affect the future of nursing and nursing education.
Undoubtedly, these changes will affect people and societies, and thereby nursing, and changes in the internal
dynamics of nursing will bring innovation to the role and function of nurses.

The majority of the nurses and nurse educators in this study emphasized that the differences in nurse
education levels will be the most important factor in shaping nurse education in the 2050s..

The participants considered the problems of grounding nurse education on bachelor's degree education, and
especially the problems of nursing assistance as the most important threats to the future of nurse education. In

Turkey, one can only attain the title of “nurse” by completing a nursing program at a university that provides
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nursing education at the bachelor's degree level, according to the 2007 amendments of the Nursing Law. A
provisional clause was added to the same law on acceptance of students to the nursing programs of medical
vocational high schools for five years. This caused participants to emphasize their different education levels.

Ph.D. programs have rapidly increased worldwide thanks to globalization, and this has improved quality in
nursing science. Because of these changes, nurse leaders forecast that the number of virtual universities,
foundation and private nursing schools, student and educator exchange programs, the number of
collaborative studies, educational activities and project works with international universities in a global
context, qualitative and community-based studies, and graduate programs in nursing will increase in the
future. Some studies also forecast that clinic-specific Ph.D. programs will increase significantly and that their
graduates will be team leaders, especially in clinics (Heller et al. 2000; Buerhaus 2001; Neuman 2006;
Canadian Nurses Association 2006; Fawcett et al. 2007; Longley ve Dolan 2007; Institute of Medicine 2010;
Temel 2011; Valiga 2012; Nielsen et al. 2013; Grossman ve Valiga 2013; Shaffer et al.. 2014; Gerard et al.
2014; Hassmiller and Reinhard 2015). “The Future of Nursing: Leading Change, Advancing Health” report
from the Institute of Medicine (IOM), published in 2010, emphasizes that the number of nurses receiving
graduate education, and especially Ph.D. education, will increase worldwide by 2020. The majority of the
nurses and nurse educators in this study forecasted that the number of graduate nursing education programs
will increase, and scientific studies in nursing (especially qualitative studies) will also increase.
Concordantly, clinical Ph.D. programs and mutual Ph.D. programs will increase along with the global trends
and developments in the world thanks to global exchange programs. The alignment of the nurses and nurse
educators’ forecasts with the forecasts of futurists and reports by international professional institutions shows
that graduate education trends will positively impact nursing.

Evolving information and communication technologies, remote education, and web-based education are
among the trends that will affect the future (ICN 1999; Heller et al. 2000; Boland 2001; Senyuva 2011;
Grossman and Valiga 2013). The Education and Training 2020 Work Programme of the Council of the
European Union suggest increasing activities related to remote education in order to expand it to meet the
requirements of education at all levels for individuals of all ages (TUSIAD, 2011). The nurses and nurse
educators in this study forecast that remote education will affect nursing education in the 2050s. Some nurses
and nurse educators think that remote education and virtual universities will negatively affect nursing. The
negative thoughts of these nurses and nurse educators pose a risk for taking the advantage of these
developments in the world while structuring the future of nursing. The development and use of new learning
tools in nursing education has increased with the emerging technology. These developments in technology
and education have led these two fields (nursing education and technology) to be together. This has enabled
the use of simulation applications and tools; simulation is is a reliable method commonly used to improve
skills within nursing education. A study on education and learning possibilities in 2030, conducted with 213
specialists around the world using the Delphi technique within the scope of the Global Future Studies
Millennium Project in 2007, forecasts that online learning activities (web, e-learning, smart robots),
simulations, self-learning activities, and virtual learning environments will become common in the future
(Boland 2001; Australian Foresight Institute 2004; Global Future Studies Millennium Project 2007; Istk and
Kaya 2011; Valiga 2012; Miller and Jensen 2014; Hooper et al. 2015). Nurses and nurse educators forecast
that technology will positively affect care and education practices. They also forecast that the importance of
skills-based education will increase and therefore simulation applications will become common in the 2050s.
This indicates that simulation applications will rapidly become common. These results reveal the need to
introduce simulation applications in nursing education and show that the nursing field is ready for them.

Including internationalization in university strategic plans worldwide shows that higher education has also
become globalized. Scoble and Russell (2003) listed the subjects that should be included in nursing education
programs as business administration, finance, and human resources in their study on the profiles of nurse
leaders in 2020. Globalization and developments in information technologies enable students to utilize off-
campus programs and open education programs by means of simultaneous learning models. However, this
requires students to know many languages and be multicultural. The literature emphasizes that the courses in
fine arts, science, and social sciences should be included in bachelor's degree programs and that global
concepts or problems such as communication systems, healthcare indicators, health economy, health
promotion, war, human security, justice, power, migration, diseases caused by globalization, and ethics
should be included in curriculum (ICN 1999; Heller et al. 2000; Scoble and Russell 2003; Temel 2011).
Nurse futurists working internationally suggest that every country should establish a future committee that
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consists of nurse leaders in order to improve nursing education and Ph.D programs to train nurse futurists. It
is suggested that nurse leaders should not only develop strategies on healthcare and the incorporating
worldwide trends into nursing, but should also ensure that nursing students learn strategies that lead them to
consider the future (Lindeman 2000; Kaya 2003; Freed and Mclaughlin 2011; Bodur and Kaya 2013). The
nurses and nurse educators forecasted that integration and global curriculum and programs on technology,
art, human resources, and social skills should increase in the 2050s. These results show that nurses and nurse
educators have an awareness of developing education programs.

CONCLUSION

The results show that nurses and nurse educators focus on current and upcoming changes and problems in
their forecasts about the future on nursing. Although they cannot forecast the distant future, which plays an
important role in structuring the future of nursing, they are aware of the dynamics that will affect their
profession. Knowing the trends that will affect nursing, taking them into consideration, and searching for
ways to positively utilize these trends play an important role in structuring the future of the nursing
profession. For nursing to keep up with the developments , it will be necessary to structure nurse education to
include studies and scenarios relevant to the future.
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GUZEL SANATLAR-SANAT VE TASARIM FAKULTELERINDE
SEKTORLERLE iSBIiRLIGi YAPARAK YENI ALANLARIN
ACILMASI VE PROFESYONEL MAKYAJ

Dog. Dr. Miizeyyen Sevtap Aytug
Fine Arts Faculty, Istanbul Gelisim University, Istanbul, Turkey
msaytug@gelisim.edu.tr

OZET

Profesyonel Makyaj; Glizel Sanatlar - Sanat ve Tasarim Fakiiltelerinde sinema, televizyon, sahne sanatlari,
yaratici drama, yazili basin, moda tasarimi, miize alanlarinda karakter yaratiminin en temel uygulama alanm
olmast yaninda saglik sektdriinde de uzuv veya kanser gibi tedavi siiresince yasanan sag, sakal biyik gibi killi
bolge kayiplari, lens, tirnak tasarim ve iiretimi, insan goriiniimlii robotlar gibi endiistriyel alanlarda
uygulamalar1 gittikce daha fazla yayginlasan bir sanat dali haline gelmistir. 3 boyutlu yazicilarin
yayginlasmasi ile 3 boyutlu tasarim programlarina hakim, sanat temel egitimi iizerine hijyen, insan iliskileri
konularinda da bilgi ve deneyim ile donatilmis sanatgilar uluslararas: alanda da is bulabilme imkanina
kavusabileceklerdir. Uluslararast basari saglamis filmlerin makyaj ekipleri 60-80 sanat¢idan olusmakta ve
tilkemizde sayilar1 gittikge artan televizyon dizileri igin bir 6rnek teskil etmektedir. Yurt disinda lisans ve
yiiksek lisans diizeyinde orneklerine rastlanan makyaj egitimi mezunlari sanat, saglik, egitim, miizecilik ve
endiistriyel alanda ¢alisma imkan1 bulabileceklerdir.

Anahtar kelimeler: profesyonel makyaj, protezler, makyaj

GIRIS

Universitelerde yeni meslek alanlarinin agilmasina karar verilmesi ve bu alanlarin sektérler igin gerekliliginin
saptanmast bu dali sececek binlerce gencin kolay is bulmasini ve benimseyerek hayatlarini kazanacaklart bir
meslek sahibi olmalarint saglayacaktir. Giizel Sanatlar veya Sanat ve Tasarim Fakiiltelerinde yetenek ve
ilginin dnemi diisiiniilecek olursa, son yillarda neredeyse her alana girmis olan yiiksek teknolojinin bu
alanlarda caligacak yetenekli ve ilgili genclere 6gretilmesi sektorlerin de olmasi gereken diizeyde kaliteli bir
sistem iginde ¢aligmalarina destek olacaktir.

Makyaj gerek giinlik yasam gerekse sahne sanatlari, televizyon, sinema gibi bireylerin gorev aldigi
neredeyse tiim sektorlerde karakter yaratimi, kisinin dini, siyasi goriisleri, ait oldugu toplulugun bir bireyi
oldugunu gosteren simgelerle kendisini ifade etme yontemi olarak insanlik tarihine yakin binlerce yildir
uygulanmaktadir. Giinlik yasamda sa¢ ve tirnak seklinden, viicuda uygulanan dévmeler, sag, sakal, biyik
sekilleri, wviicutta uygulanan her tir degisiklik aidiyet duygusunun birer sembolii olarak
degerlendirilmektedir.

Profesyonel makyaj ise, kullanilan 151k ve teknik ekipman veya sahnede oyuncu ile seyirci arasindaki mesafe
sebebi ile oyuncunun yizinin ve mimiklerinin daha iyi algilanmasimi saglayip, canlandirilan karakterin
inandirict olmasma katki veren bir alan olarak onem tasimaktadir. Profesyonel makyaj insan viicudu
iizerinde degisiklikler yapmak yaninda, insan goriiniimlii robotlar, miizelerdeki heykeller, uzuv kayiplarinda
aynist gibi uzuvlarmn gelistirilmesinde de gittik¢e artan bir neme sahip olmaya baslamistir.

METOD

Bu makalenin hazirlanmasinda aragtirma metodolojilerinden Nitel Arastirma metodolojisi tercih edilmistir.
Aragtirma Yontemi olarak da; yapilandirilmamis ve yar1 yapilandirilmis yiiz yiize goriismeler, arka plan
aragtirmasi olarak birincil aragtirmalarda makyaj sanatgilari, yonetmenler ile goriisiilmiis, ikincil arastirmada
ise konu hakkinda yazilmis kitaplar, akademik yayinlar, dergiler, internette dogrudan sektorle ilgili giivenilir
kaynaklardan yararlamlmistir. (Cileroglu ve Kiviletm, 2014) (Dawson, 2015) Ulkemizde giizel sanatlar
alaninda heykel egitimi alip, daha sonra Kanada’da profesyonel makyaj alaninda diinyaca {inlii bir makyaj
okulunda egitim almis olan Onur Under, hem iilkemizde hem de yurt diginda makyaj egitimi almg Asli
Ozdel, iilkemizde makyaj egitimi alip, daha sonra sektdrde basarili yapimlara imza atmis olan Arzu Yurter,
Dilkkan-iill Hayal Ekibi, Japonya’da sinema egitimi alip iilkemizde korku filmleri serisi ¢eken Hasan
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Karacadag gibi senaryo yazari, yonetmen ve yapimcilarla goriismeler yapilmistir.

BULGULAR

Secilen aragtirma yontemine gore, Oncelikle yiiksekogretimde yeni bir alanin agilmast kosullart
aragtirllmigtir. Bu arastirmaya baglarken iilkemizde 193 tniversite oldugu (www.yok.gov.tr, Erisim Tarihi;
30.12.2015) ve bu tniversitelerin 61’inde Giizel Sanatlar veya Sanat ve Tasarim Fakiiltesi, 20 {iniversitede
tiyatro boliimi oldugu saptanmustir.

Yiiksekogretimde yeni alanlarin agilmasina karar verilmesi

Giliniimiizdeki uygulamada yiiksekdgretimde yeni alanlarin agilmasina karar verilebilmesi icin bolimii
acacak fakiiltenin gerekcelerini, daha 6nce diger iiniversitelerde acilmis olan benzer boliimleri de referans
gostererek bir dosya hazirlamasi ile baglamaktadir. Sayet gerekgeler yeterli bulunursa daha detayli bir dosya
hazirlanmas1 s6z konusu olmaktadir. Bir fakiiltenin yeni bir boliim agmasi ihtiyacinin ortaya ¢ikmasi ;
sektorliin ihtiyact olan is alanlarini takip ederek, ileride sektoriin ihtiya¢ duyacagi gozlenen alanlar igin
meslek mensuplar yetistirmek amaciyla, yiiksekogretimin en Onemli goérevlerinden olan yeni calisma
alanlarinda liderlik edecek aragtirma ve gelistirme alt yapisina sahip bireyler yetistirmek hedefiyle,
Diinyadaki alanlarla ilgili gelismeleri takip ederek ve hatta bununla da yetinmeyip, Diinyadaki gelismelere
art1 deger katacak bakis acisinda ve know how bilgisi gelistirebilen meslek mensuplar: yetistirmek yoniinde
olmaktadir.

Profesyonel makyajin giizel sanatlar alan icinde egitiminin planlanmasinin gerekliligi

Insanlar dini inang, siyasi goriis ve toplumsal geleneklere gore fiziksel goriiniimlerinde degisiklikler
yaparlar.(Corson, 1989)(Corson,1991) (Calislar, 1999) Fiziksel goriiniim iizerinde degisiklikler yapmak,
insanlik tarihinin bilinen ilk doénemlerinden itibaren eski ¢aglarda avcilikla beslenen kabilelerde korkutucu
goriinmek i¢in yiize boyalar ve ¢amur siirmek, pis oldugu diisiiniilerek Antik Misir’da oldugu gibi saglari
tamamen kesip, peruk kullanmak, daha sonraki déonemlerde o donemin giizellik kavrami nasil tanimlaniyorsa
o sekilde ten rengini beyazlastirmak veya bronz goriinmek, Uzakdogu’da soyluluk simgesi olarak diisiiniilen
tirnak uzatmak gibi tarihten ve glinimiizden pek ¢ok makyaj uygulamasi bireyin kendi diisiince tarzinin veya
toplum igindeki statiisiiniin gostergesi olarak ortaya c¢ikmustir. (Emiroglu, 2001) Ginlmizde de birgok
meslek caligma standartlar1 geregi saglarin belirli bir formda olmasi, ugaklardaki kabin gorevlilerinin koyu
renk oje siirmeme kurali, Japonya’da Yakuzalarin uyguladigi dévme teknikleri gibi makyaj uygulamalari o
meslegin veya yapilan igin geregi olarak kabul edilmektedir.(Groning,1997) (Emekgi, 2012)(Dinter, 2005)

Profesyonel veya amator oyunculuk alaninda da, o karakterin sahip oldugu diisiiniilen fiziksel goriiniimiine
benzetilerek yarattiminda bu bilgileri kullanarak oyuncu canlandiracagi karaktere gore uygulamak
inandiriciligt destekler ve oyuncunun motivasyonunu arttirir. (Aytug, 2011)

Insanlar cilt kusurlarini értmek igin de makyaj yaparlar. Dogum lekeleri veya vitiligo gibi sonradan ortaya
¢ikan cilt rengi deformasyonlarinda makyaj iriinleri ile o lekeleri kamufle etmek siklikla karsilasilan bir
uygulamadir. Ancak, uygulama teknigi ve renklerin dogru se¢imi bu konuda 6zel egitimi gerekli kilar.

Giiniin “moda ve giizel” olarak tanimlanan goériiniimlerine uymak i¢in de makyaj uygulamalarina rastlanir.
(Corson, 1989) Burada sozii edilen, sadece ylize uygulanan makyaj malzemeleri degil, tirnak, sag, sakal ve
bryik kesimleri, saglar1 boyamak s6z konusu ise moda renkleri segmeyi de kapsamaktadir. Kina, piercing ve
giiniimiizde ¢ok yaygin hale gelmis ve hatta meslek orgiitleri dahi kurulmus olan dévme sanati giiniimiizde
ozellikle gengler arasinda ¢ok yaygin bir moda haline gelmistir. (Bozkurt, 2005)

Estetik ameliyatlar da kalict bir makyaj uygulamasi olarak degerlendirilir. Yiiksek maliyetler veya hayati risk
tagimasina ragmen insanlar toplumun giizel olarak tanimladigi goriiniime sahip olabilmek ve “begenilmek”
i¢in viicutlarinda bu kalic1 degisiklikleri uygulatirlar.

Karakter yaratiminda yukarida acgiklanan tiim konulara dikkat edilerek, ancak oyuncu iizerinde kalici iz
birakmayacak sekilde makyaj uygulamalar1 gergeklestirilir. Dévme uygulanmis bir goriiniim verilmek
isteniyorsa deri altina uygulanmig goriinlimiinde ancak temizlenebilen cilde zarar vermeyen kozmetik
boyalarla makyaj uygulamasi yapilir, burun sekli degisikligi gibi kemik yapisi tizerinde farklilik
gerceklestirilmesinin gerektigi makyaj uygulamalari igin protezler kullanilir.
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Profesyonel makyajin uygulanma alanlan

Sinema, sahne sanatlari ve televizyonda oyuncularin veya haber programi sunan, programa katilan
konuklarin 6zetle ekranda goriinen herkese 6zel aydinlatma sistemi, kameralar ve seyirci ve oyuncu
arasindaki mesafeler de dikkate alinarak profesyonel makyaj uygulanir. Ozel 1siklandirilmis ortamda cildin
parlamamasi ve istenildigi gibi goriinmesi i¢in uygulanan makyaj profesyonel alanda her giin karsilastigimiz
bir profesyonel uygulamadir.

Tiyatro, pandomim, opera, bale, mizikaller, ortaoyunu vd. sahne sanatlarinda ginliik makyaj
uygulamalarindan farkli olarak, daha abartili ve o eserin geleneksel olarak uygulanan bir makyaj teknigi s6z
konusu ise o teknige gore makyaj uygulamasi gergeklestirilir. (Jans, 1993)

Defileler, yazili basin, reklam sektdrii, her tiir iiriiniin tanitiminda goérev alan mankenler, fotomodeller ve
reklam oyuncular1 moda diinyas: ve reklam sektdriiniin ihtiyaci olan etkileyici goriiniimiin yaratilmasinda
makyaj desteginden yararlanirlar.

Makyajin profesyonel ve mesleki amagli kullanim alanlarindan biri de ordudur. Savas veya tatbikat
ortaminda doga ile biitiinlesen ve hasaralarin cilde yaklagmasini engelleyen kovucu maddeler iceren
kamuflaj boyalari, kahverengi, siyah ve yesil doga tonlarini igeren yiiz boyama malzemeleri ile askeriyede
kamuflaj yiize uygulanur.

Giinlik yasamda dogus lekeleri veya daha sonra kaza sonucu veya cilt hastaliklar1 sebebi ile ortaya ¢ikan
ciltteki renk kusurlarinin ve deformasyonlarin kapatilmasi amactyla uygulanan makyaj tekniklerinde cildin
hassasiyetleri dikkate alimir ve tahris edici hi¢bir hammadde kullanimma izin verilmez. Ulkemizde Saglk
Bakanlig1 Yonetmelikleri bu konuda kurallar1 belirleyerek cilde zararli iiriinlerin hem imalati hem de ithalati
konusunda yasaklamalar getirmektedir.

Anaokullarinda, yaratici drama etkinliklerinde ve egitim kurumlarindaki tiyatro ¢alismalarinda yiiz ve viicut
boyama uygulamalarina siklikla rastlanmaktadir. (Thalheim, Nadolyn, 1995) Renk, gdlge ve aydinlatma
teknikleri, hayal etme ve benzetme ve yaraticiik gibi pek ¢ok alan ¢ocuk ve gencler icin makyaj
uygulamalari ile hayata gegmektedir.

Saglik alaninda, kaza sonucu yitirilen uzuvlarin gergek goriiniimlii protezlerle (el-ayak-yiiz kayiplart vd)
tamamlanmasi veya kemoterapi gibi tedavilerin yan tesiri olarak ortaya ¢ikan killi bolgelerdeki dokilmelerde
peruk, kas, sakal ve biyik uygulamalar1 da gozlemlenmektedir. Bu uygulamalar i¢in sacin ¢iktigi derinin
gercek goriiniimiiniin yaratilmasi, kullanilan killarin sentetik veya dogal olmasinda amaglanan gercekei
goriiniimde olmasini ve kullanim kolayligina sahip olmasini saglamaktir.

Gelisen teknoloji ile insan goriiniimlii robotlar giinliik hayatimiza daha fazla girmeye baslamis vie bu
robotlarin iiretilmesinde makyaj alanina ihtiya¢ duyulmaktadir. Ten renginin dogal tonundan, sag, kirpik, kas,
tirnak gibi robotun fiziksel goriiniimiinii saglayan uygulamalar makyajin uzmanlik alani i¢indedir.

Miizeler iilkemizde sadece kiiltiir varliklarinin korunmasi amagl degil, egitimin de destekgisi olarak, giinliik
yasamda turistik ve eglence amagli olmanin yani sira s6z konusu donemin antropolojik degerlendirmesi
acisindan da 6nem tagimaktadir. Miizelerde sergilenen gercek goriiniimlii heykellerin yapilmasinda makyaj
ve heykel sanat¢ilarinin ortak ¢alismasi s6z konusudur.

Sinemada uygulanan makyajin bir 6rnegi olarak; 2017’de vizyona girecek olan Karayip Korsanlar1 film
serisinin en son g¢ekilen filmi olan Olii Adamlar Masal Anlatamaz’in makyaj departmani incelenmistir.
Karakter yaratiminda (yaglandirma, cilt deformasyonlari, farkli cinsiyetleri canlandirma, bagka birine
benzetme, hayal {riinii karakterler yaratma wvd.) farkli pek c¢ok basarili makyaj uygulamasmin
gerceklestirildigi bu seride makyaj ve kostiimiinliin bagarili birlikteligi ile odiillere deger bulunmus
uygulamalar gergeklestirilmistir. Asagida listelenmis olan makyaj departmani ekibi, makyajin gerek
duyuldugu alanlar1 agikc¢a gostermektedir.

Karayip Korsanlar1 -Oli Adamlar Masal Anlatamaz (2017)
Makyaj Departmani

Martina Byrne...hair stylist / makeup artist / prosthetics makeup artist
Gloria Pasqua Casny...hairstylist: Johnny Depp
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Tracy Currie...makeup artist

Rick Findlater...makeup: hair and prosthetics

Sean Genders...prosthetic lens technician

Josh Head...sculptor/mold maker

Kerrin Jackson...hair & makeup artist

Peter King...make-up/hair designer

Georgia Lockhart-Adams...makeup artist and hairdresser

Tristan Lucas...prosthetics makeup artist

Jaime Leigh Mclintosh...hair stylist & makeup artist

Michelle McLennan...additional hair stylist / assistant makeup artist / make-up and hair: additional

Belinda Nicoll...additional makeup artist

Ken Niederbaumer...makeup artist: Johnny Depp

Jacqueline Priem...additional hair stylist & makeup artist / additional prosthetic artist

Natalie Stanfield...additional hair & makeup/prosthetics

Samantha Thomson...additional hair & makeup/prosthetics

Khanh Trance...wig maker

Shelley Veitch...additional makeup artist

Quinton Wallace...additional hair / additional makeup artist / additional prosthetic makeup artist

Colin Ware...key prosthetic artist

Billie Weston...additional hair & makeup

Sean Genders...special makeup effects artist (uncredited)

(http://www.imdb.com/title/tt1790809/ Erisim Tarihi: 29.11.2015)

Profesyonel makyaj igin gerekli olan disiplinler

1.Temel Sanat (Nokta, ¢izgi, gblge ve aydinlatma teknikleri, renkler gibi temel sanat bilgileri makyajin da
temelini teskil eder)

2.Sanat Tarihi ( Resim sanati1 2 boyut, makyaj ise 3 boyut iizerinde uygulama alanina sahiptir, sanat egitimi
icin gerekli olan tum bilgiler makyaj igin de gereklidir) (Turani, 1999)

3. Diinya Tarihi ( Diinya tarihindeki her olay insanla ilgilidir ve insanin oldugu her alanda da fiziksel
goruntimle ilgili bilgileri icerir)

4. Makyaj-Sag Tarihi ( Ozellikle dénem eserlerinde bu bilgiler temel teskil eder) (Swinfield, 1997) (Giirsoy,
2004)

5. Antropoloji ( Insan bilimi, geleneklerin ve toplumsal kurallarin insan viicudu iizerindeki uygulamalar
acisindan degerlendirildiginde makyaj alaninin i¢inde olmasi gereken temel alanlardir) (Gliveng, 2005)

6. Sahne Sanatlar1 ve Sinema Tarihi ( profesyonel makyajin tarihi acisindan sahne ve sinema sanatlarinin
tarihi de ayn1 6nemi tasimaktadir) (Kiir, 1975)(Teksoy, 2005)

7. Mitoloji ( Hayal iirlinii karakterlerin yaratiminda ve toplum tarihinde mitoloji agisindan sahip olunan bilgi
birikimi karakter olusumuna destek saglar) (And, 2007)

8. Isik ( dogru 11k kullanilmiyorsa dogru makyaj uygulanmasi da s6z konusu olamaz) (Vardar, 2000)

9. Kamera ( kullamlan kameralarin teknik ozelliklerine gore renk tercihleri ve uygulanacak makyaj
urdinlerinin secimi s6z konusudur)

10 Fotograf ( Profesyonel makyajin en ¢ok kullanildig1 alanlardan biri fotograf sanatidir. Makyaj alanindaki
egitimde fotograf bilgisi, makyaj uygulamasmin fotograf ¢ekiminde nasil gdriinecegi deneyimine sahip
olmak dnemlidir)

11. Malzeme Bilgisi ( Kullanilacak makyaj malzemelerinin kimyasini bilmek, uygulama teknikleri ve
¢ikartilmasinda cilde zarar vermeden temizleyebilmek i¢in gerekli iiriinleri ve teknikleri bilmek makyaj alani
icindedir)

12. Adli Tip ( sinema, televizyon ve sahne sanatlarinda viicudun zarar gérmesine sebebiyet verecek her tiir
kaza, cinayet veya intihar yaralanmasinda bilimsel kaynaklardan yararlanmak inandiric1 ve ger¢ek goriiniimlii
makyaj uygulamalari i¢in gereklidir) (Sam, 2003)( Polat, 2000)

13. Dermatoloji ( Cilt hastaliklar1 viicut {izerinde deformasyona sebebiyet veren rahatsizliklardir ve
profesyonel amagli bir karakter yaratiminda bu saglik bilgilerini kullanmak gerekmektedir.) (Baykal, 2000)
14. Animatronik ( uzaktan kumandali sistemlerin uygulamasi 6zellikle sinemada hayal triinii karakter
yaratimlarinda insan anatomik yapisi disinda bir karakter canlandirilmak istendiginde uygulanmaktadir)

15. Artistik Anatomi ( ana malzemesi insan viicudu olan makyaj alaninda artistik anatomi egitimi temel bilgi
alanlarindan biridir) (Dere,Oguz, 1996)

16. 3 Boyutlu Tasarim Programlari-Yazicilar ( son yillarda 3 boyutlu yazicilarin yogun kullanimi makyaj
alaninda da baglanmugtir. Ozellikle maske veya protez uygulamalarinda 3 boyutlu tasarim programlari elle
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yapilmasi1 imkansiz goriinen pek ¢ok farkli uygulama imkanini vermektedir)

17. ik yardim ( bireye dokunarak uygulama yapilan ender sanat dallarindan olan makyajda ilk yardim
bilgilerine sahip olmak, bazen uzun saatler suren makyaj uygulamalarinda ¢ikabilecek sorunlara karsi egitimi
gerekli kilmaktadir)

18. Makyaj Uygulama Teknikleri (fir¢a-slinger-hava tabancasi) ( makyaj iiriinlerinin firca, siinger veya hava
tabancasi ile uygulanmasi veya Ozel uygulama yontemleri gerektiren malzemelerin uygulanmasindaki
tekniklere hakim olunmasi bu konunun da makyaj alaninin temellerinden birini yapmaktadir) (Delamar,1995)
19. Heykel ve Kalip Alma Teknikleri ( heykel ve kalip alma teknikleri yeni karakter yaratiminda protez
yapiminda veya maske hazirlanmasinda bilinmesi gereken tekniklerdir)(James, 1989)

20. Kil isleme Teknikleri (karakter yaratiminda yiize uygulanan makyaj teknikler yaninda sag, sakal, biyik
gibi killi bolge uygulamalari da yapilir. Bunun i¢in; killarin peruk, sakal ve biyik da isleme teknikleri ve
kisinin anatomik yapisina 6zel uygulamalari gerceklestirilir) (Corson,1989) (Swinfield, 1999)

21. Protez Uretim Teknikleri (goz, tirnak, dis, boynuz, vd. tasarim ve olusturulmasidir) (Baygan, 1982)
22.Psikoloji ve pedagoji ( sette oyuncunun ilk karsilastigi ve kendisine dokunmasina izin vererek ¢ok farkli
karakterlere biiriinmesine destek veren bir makyaj sanat¢ist oyuncuya sadece makyaj yapan degil, onu motive
eden, roliine psikolojik olarak da hazirlanmasina yardimci olan bir gérevi de tasir. Bunun igin de, yetigkinler
icin psikoloji ¢cocuklar icin de pedagoji bilgileri gereklidir.

23. Tletisim ( karakter yaratiminda her bir bireyin yasam aliskanliklarini, yasadig: toplum icindeki donemlerle
degisen makyaj uygulamalarmi aragtiran ve bunu oyuncunun yaratacagi karaktere uygulayan makyaj
sanatgist iletisim konusunda da egitim almalidir.

24. Kurgu ( Avatar, Yduzuklerin Efendisi gibi pek ¢ok filmde oyunculara uygulanan makyaj teknikleri
yaninda kurgu asamasinda da karakter yaratimi uygulanmaktadir, makyaj egitimi esnasinda bu bilgilere sahip
olmak, makyaj uygulamasinin kurgu ile ne kadar farkli hale getirilebileceginin bilgisine sahip olmak,
makyajin daha bilingli kullanilmasi imkanin1 verir.)

Profesyonel makyaj egitiminde karsilasilan sorunlar

Sinema sektorii teknolojik olarak c¢ok hizla gelismis olmasina ragmen, profesyonel makyaj ayni oranda
gelisim saglayamamistir. Bunun sebebi, makyaj konusunda gerekli egitime sahip sanat¢ilar yeterli sayida
degildir. Televizyon i¢in de aym sorun s6z konusudur.

Sahne Sanatlarinda konservatuvarlarda verilen egitim siiresi son derece sinirlidir. Bu da sadece oyuncunun
genel kiiltiir diizeyinde bilgi sahibi olmasina yetmektedir.

Egitim verilen ortamlar laboratuvar, degistirilebilir aydinlatma imkanlari, kameralar gibi kosullara sahip
olmast gerekirken genellikle sinif ortaminda ¢ogu zaman ayna dahi bulunmayan mekanlardir.

Universite diginda kisa siireli olarak verilen egitim programlari sadece uygulamaya yoneliktir. Ozellikle
donem eserlerinde, tibbi uygulama gerektiren caligmalarda arastirma gerektiren konularda yetersizlik
yaratmaktadir.

4 yillik sanat ¢atist altinda bir lisans programi tiim bu sorunlara ¢dzlim getirebilecektir.

Esnaf ve Sanatkarlar Konfederasyonu “Makyaj Uzmani” (Seviye 5) ve “Makyaj Uygulayicisi” (Seviye 3)
meslek tanimlamalarint yapmistir. Meslek Liselerinde Giizellik Uzmanligi Programlart iginde Makyaj
Egitimi verilmektedir. Ancak, o programlarda da temel sanat egitimi hedeflenmemis, sadece uygulamaya
yonelik ve insan Uzerinde makyaj uygulama teknikleri 6gretilmektedir. Ayrica, 4 yillik lisans programi
alaninda bosluk oldugu i¢in bu genglerin egitimi yarim kalmaktadir.

Coziim Yollar

-Glinliimiiz yiiksekdgretim egitim sisteminde giincel olan disiplinler aras1 olmak, makyaj i¢in sadece sanat
degil teknik alan, psikoloji gibi farkli disiplinleri de kapsar niteliktedir. Bu gerekge ile, 6gretim iiyesi bulmak
sorun degildir ¢linkii farkli alanlarda uzmanlasmis egitimciler makyaj alaninda bir araya getirilebilir.

-3 boyutlu yazicilar gilinliik yasama biiyiik bir hizla girmis ve ugak imalatindan, canli dokulu organa,
sanayide numune iiretimi icin kalip alma geregini ortadan kaldiran zaman, malzeme ve maliyet tasarrufu
saglayan bir alternatif olusturmustur. Son yillardaki savas ortaminda pek ¢ok insan ¢atigmalarda uzuvlarini
kaybetmektedir, bu kisiler i¢in gergeklestirilecek gergek goriiniimlii uzuvlar yagam kalitelerinin artmasina
destek olacaktir. Diinyada da yeni olan 3 boyutlu tasarim alaninda egitim programlarimizi zenginlestirmek su
anda sektdrlerin en cok sikayet ettigi sadece teorik bilgilerle donanmig ancak uygulama deneyimi olmayan
yiiksekogretim mezunlar1 sorununa da deneyimli eleman ihtiyacimi karsilayarak ¢oziim olabilecektir.
Mezunlar da ¢aligma hayatina katildiklarinda 6z giiven kaybi yasamadan, ilgili sektdriin gerektirdigi bilgi
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donamna sahip kosullarda kolaylikla uyum saglayabileceklerdir. Makyaj alaninda &grenciyken deneyim
kazanma firsat1 oldukga fazladir .

-Diinyadaki iiniversitelerde de makyaj alam oldukga yenidir. Ulkemizde bu konuda agilacak lisans ve yiiksek
lisans programlari ile diinyada one ¢ikma avantajini yakalayabiliriz.

Profesyonel makyaj egitimi konusunda yurt disindan érnekler

Amerika’da University of North Carolina School of The Arts (lisans ve yiiksek lisans diizeyinde); Protez
uygulamalari, peruk yapimi, sa¢ tasarimi, geleneksel ve ¢agdas film ve tiyatrolar i¢in makyaj egitimi
vermektedir.( www.uncsa.edu, Erisim Tarihi: 30.12.2015)

Almanya’da Hochschule fiir Bildende Kiinste Dresden/Academy for Fine Arts Dresden (4 yillik egitim);
Sahne makyaji, Sahne heykeltrasligi, Makyaj ve kostiim tasarimi  alanlarinda 4 farkli program
uygulamaktadir.(www.HfBK-dresden.de, Erisim Tarihi:30.12.2015)

Ingiltere’de University of the Arts London-London College of Fashion; Kostiim, makyaj ve performanslar
igin egitim vermektedir. (www.arts.ac.uk/fashion, Erigim tarihi: 30.12.2015)

Hair Design and Arts University Bournemounth; Sahne, moda, film ve televizyon alanlarinda makyaj ve sa¢

tasariminda tarihi ve giincel drama, hava tabancast kullanimi, 6zel efektler, protez, bale, opera, miizik,
fotograf ve dans i¢in gerekli makyaj bilgilerine yer verilmektedir. Benzer programlarda makyaj sanat¢isinin
kendi tanitimu i¢in portfolyo hazirlama, photoshop, kartvizit, PowerPoint sunumu, CD yedekleme ve bask1
icin dijital dosyalar1 bicimlendirme gibi makyaj alam1 disgindaki bilgilerin de aktarildigt
gbzlemlenmistir.(www.aub.ac.uk, Erisim Tarihi: 30.12.2015)

Profesyonel makyaj egitiminin sanat alam disindaki 6rnekleri

Japonya’da Osaka Universitesi Intelligent Robotics Laboratory ‘de Prof. Hiroshi Ishiguro 12 yildir sektér
firmalar ile igbirligi yaparak, sesli ve fiziksel olarak tepki verebilen insan goriiniimlii robotlar iiretmektedir.
(www.academic.research.microsoft.com, Erisim Tarihi: 30.12.2015)

Almanya’da Fraunhofer Enstitiisii 3 boyutlu yazicilar kullanarak ilk yapay damar1 ve kol dirsegini iiretmeyi
basarmistir. Yar1 plastik, yari biyomolekiil 6zel maddeler iiretimde kullanilmistir. Makyaj sanatgilari
sinemada gercek gorinimlu organlar igin veya ameliyat sahnelerinde bu teknigi kullanabilirler.
(www.fraunhofer.de, Erisim Tarihi: 30.12.2015)

Ingiltere’de  University of Sheffield ve Manchester Metropolitan University 3 boyutlu yazicilar iireten
Fripp Design Firmasi ile igbirligi yaparak, ¢ok renkli yumusak silikon ile yumusak dokulu malzeme
uretilebilmektedirler. (www.frippdesign.co.uk, Erisim Tarihi: 30.12.2015)

SONUC VE TARTISMA

Profesyonel makyaj alan1 ¢ok fazla sayida g¢ekilen televizyon dizileri ve sinema alam igin artik yetigmis
eleman ihtiyacinin yogun hissedildigi bir sektor haline gelmistir.

Miizelerdeki gercek goriiniimlii heykellerin iiretilmesi igin egitimli sanatg1 ihtiyaci fazladir.
Saglik ve sanat alaninda peruk, sakal ve biyik gibi kil isleme bilgisine sahip ililkemizde sadece devlet
tiyatrolar1, sehir tiyatrolar1 ve operadan elemanlar usta- ¢irak iliskisi igerisinde yetigsmektedir ve yetersiz

kalmaktadir.

3 boyutlu yazicilar sanata tamamen farkli bir bakis getirecektir ve makyaj konusuna hakim sanatgilar karakter
yaratimi i¢in tasarim yapabileceklerdir.

Uzuv kayiplarinda makyaj sanatcilari ger¢ek goriiniimlii uzuvlar gelistirebileceklerdir.

Profesyonel makyaj alaninda sanat temelli 4 yillik lisans programu ve yiiksek lisans programi agilmasi bilyiik
bir ihtiyac haline gelmistir.

Profesyonel makyaj; giizel sanatlar alaninda iiniversitelerde dncelikle dersler, sonrasinda da lisans ve yiiksek
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lisans programlar1 agarak, genglerin biiyiik ilgi gosterdigi ve ilgili sektorlerde egitimli meslek mensubu
ihtiyact olan bu alanda meslek edinmelerini saglamak iilkemiz igin ¢ok énemli bir adim olacaktir.
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OZET

Geleneksel egitime alternatif olarak ortaya ¢ikan tersyiiz sinif sistemi, 6grenci merkezli olup 6grencilere daha
fazla uygulamali egitimi veren yeni bir sistemdir. Bu sistemde once 6grenci egitim materyalleri ile konuyu
anlamaya c¢aligmakta, daha sonra ayni konu smif ortaminda 6gretmen kontroliinde soru-cevap ve cesitli
uygulamalarla pekistirilmektedir. Bu esnada internet ortaminda interaktif bir iletisim olusturularak, d6grenci
ders Oncesi ve sonrasi 6gretmenden bilgi alabilmektedir. Bu ¢alismanin amaci tersyiiz sinif sistemi hakkinda
bilgi vermek ve bu sistemin halkla iliskiler ve tanitim lisans programlarinda uygulanabilirligini arastirmaktir.
Arastirma ile tersyiiz sinif sisteminin halkla iligkiler egitiminde 6zellikle analiz, aragtirma, deneysel alanlar,
iletisim siireci ve sunumu ile ilgili derslerde kullanilmasinda 6grencilerin bagarilarini artiracagi sonucuna
varilmistir. Bu egitim sistemi sayesinde dgrenciler daha fazla uygulamali egitim alabileceklerdir. Onlarin
yaratict ve elestirel diisinme yetenegi artacak, ayrica c¢aligacagi sektoriin ihtiyaglari dogrultusunda is
gereklerini kargilayabilen bir kisi olacag diigtiniilmektedir.

Anahtar Kelimeler: Halkla iligkiler egitimi, tersyiiz sinif, iletisim, sosyal medya.

GIRIS

Geleneksel egitim sisteminde 6gretmen ve Ogrenci sinif ortaminda bulusup ders saati boyunca miifredata
gbre o giiniin konusunu tartisarak egitim 6gretim gerceklestirmekteyken, teknolojik ilerlemeler ve bilimsel
gelismeler ile bu egitim modelinin farklilagabilecegini gosteren yeni egitim bigimleri de ortaya ¢ikmustir.

Bu yeni egitim sistemlerinden biri ters yiiz egitim modeli (flippedclasroom) ad1 verilen, geleneksel egitimin
aksine ders dist etkinlikler ile dgrencinin aktifligini dnceleyen sistemdir. Ters yiiz egitim modeline gore
ogrenci ders dis1 etkinlikler ile dersin gereklerini yaparak aktif olabilmektedir.

Ters yiiz egitim modeli, halkla iligkiler egitimi agisindan da degerlendirilmesi gereken bir model olarak
karsimiza ¢ikmaktadir. Halkla iligkiler etkinliklerinin basarisi agisindan yaratici becerileri yiiksek olan halkla
iligskiler uygulayicilarinin bireysel ve grup yeteneklerinin gelistirilmesi halkla iliskiler egitiminin ters yiiz
egitim modeline uygun olarak gergeklestirilmesi sayesinde basarilabilecek bir durum olabilecektir.

Bu ¢alismada ters yiiz egitim modelinin halkla iliskiler egitimine uygulanabilirligi tartisilmaktadir. Caligmada
once ters yliz egitim modeli hakkinda bilgi verilmis, ters yliz egitimin uygulanmasina &rnekler verilmis,
ardindan halkla iligkiler egitimi hakkinda bilgi verilerek halkla iliskiler egitiminde ters yiiz egitim modelinin
uygulanmasi tartigilmistir.

Ters Yiiz Egitim Kavram

Ogretmen kontroliinde yapilan ve Ogrencilerin pasif konumda kaldig1 gelencksel ders isleme yontemi,
glinimiizde yerini farkli egitsel uygulamalara birakmistir. Bunlardan biri de, 6grenci merkezli bir yontem
olan ters yiiz egitimdir (flippedclassroom). Ana hatlariyla ters yiiz egitim, siif i¢i etkinliklerin sinif digina
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¢ikarilmasi, geleneksel yapida simif disinda yapilmasi beklenen 6dev ve uygulamalarin ise sif igerisinde
yapilmasi olarak tanimlanmaktadir (Karadeniz, 2015).

Flippedclassroom modelinin detayli tanimma gelince, yukarida kabaca deginildigi iizere, burada dncelikle
yerlesik egitim geleneklerine gore hep sinif iginde yapilan etkinlik ve uygulamalarin sinif digina ¢ikarilmasi
ya da tam tersinin kastedildigini belirtmekte yarar vardir. Bagka bir deyisle, klasik ders isleme
aliskanliklarinda okul ve ev etkinliklerinin yeniden diizenlenmesi, daha dogrusu yer degistirmesinden s6z
edilmektedir. Bu baglamda, ilk Flippedclassroom derslerini Lage ve arkadaglar1 vermistir. (Lage vd., 2000:
38). Modelin kuramsal temelleri, bu tarzi agiklamak i¢in geleneksel modellerde mutlaka kullanilan siif
saatlerini kullanmama iizerinde yogunlagmaktadir. “Flipped” ya da diger bir tanimlamayla sOylenirse
“inverted” sozciikleri, bu ters yiiz olma durumunu ifade etmektedir (Tudge ve Winterhoff, 1993: 61).

[letisim insan yasaminin her alaninda kendini gosteren bir olgudur. Iletisim dairesi icerisinde olanlar bilgi ve
sembol iireterek birbirlerine iletileri gondererek iletisim siirecini gerceklestirmektedir (Ozodasik, 2009:9).
Egitimin temeli iyi bir iletisim gerektirir. Tersyiiz egitim sistemi de saglikli iletisim vasitasiyla derslerin
basariyla iglenmesini saglar.

Flippedclassroom, derslerin kaydedilmesi ve farkli ortamlarda dgrenciler tarafindan izlenerek takip edilen ve
okulda daha fazla uygulama yapilan bir 6gretim sistemidir. Teknolojinin katkisiyla birlikte ortaya ¢ikmistir.
Gelistirme ve sanal ortamda yayginlagsmast 2007 yilinda Colorado’ da dersleri kagiran 6grencilerin dersleri
kayit yapip ¢evrim i¢i ortamlarda yayinlamasiyla gerceklesmistir. Bu ¢6ziim dersi kagiran 6grenciler i¢in bir
firsat olmug ve 6grenciler ders materyallerine ilgi gostermislerdir. Onlarla birlikte dersi almayan 6grenciler
de bu egitim materyallerine ilgi gostermiglerdir. Bu uygulama,“ters-yiliz edilmis siniflar” olarak kabul
edilmektedir(Frydenberg, 2012).

Ters yiiz sinif 6grenci merkezli 6grenme teorileri ve 6gretmen merkezli 6grenci teorileri olarak iki boliimden
olusmaktadir (Bishop ve Verlege, 2013). Burada 6grenciler hem sinifta uygulamali egitim almakta hem de bu
egitim sayesinde smif disinda dersleri ile ilgili galismalar yapmaktadir. Ozellikle uygulamali olmasi
nedeniyle, 6grenciler igin kalic1 bir 6gretim metodu olarak goriilmektedir.

Ogrenci merkezli Ogretmen merkezli
Ogrenme teorileri 6grenme teorileri

\ g

+ ‘ = Ters — yliz sinif
Etkilesimli sinif Acik — uzaktan
iciMetotlar ogretimMetotlart

Sekil 1: Ters-Yiiz Sif (Kaynak: Bishop veVerleger, 2013)

Sekil 1’de goriildiigii tizere, 6grenciler hem dgrenme merkezli hem de 6grenci merkezli egitim ile derslerini
ogrenmektedir. Burada, dgrenciler konular {izerinde uygulamali olarak ¢aligmaktadir. Bu da egitimin daha
kalic1 olmasini saglamaktadir.

Ters yiiz egitim sisteminin daha iyi anlagilabilmesi i¢in sdyle bir 6rnek verilmesi yerinde olacaktir: “Bir
dgretmen smifin karsisinda beyaz tahtaya yazilar yazarak Amerikan I¢ Savasi ile ilgili ders anlatmakta,
Ogrenciler ise siralarina gdmiilmiis halde sessizce dinleyerek notlar almaktadir. Ders saatinin sonuna dogru,
ogrenciler onceki aksam ders kitaplarinin herhangi bir boliimiinii okuyup sonunda yer alan bazi sorulara
verdikleri cevaplardan olugan ev ddevlerini gosterirler. Bugiin, bu geleneksel ders isleme tarzinin sonuna
gelinmis oldugu agikca goriilebilmektedir. Ogretmen dgrencilerin giiniin dersini anlamadiklarimin ve elli
dakikalik dersin sinirlart iginde onlarin her biriyle kisisel olarak tek tek goriisiip ilgilenmeye vaktinin
olmadigimin da farkindadir. Bu nedenle onlara 6dev vermesi ve ertesi giin onlar1 toplayip hizli bir sekilde
gdzden gegirmesi gerekecek, sayet 6grencilerin fazladan sorulari olursa onlara uzun uzadiya cevap verecek
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kadar vakti de olmayacaktir. Ciinkii sinif miifredatin gerisinde kalmamalidir. Unite sonundaki testten 6nce
islenecek daha bir¢ok konu vardir” (Hamdan vd., 2013: 3).

Egitim sistemlerinde biiyiik degisimlere olanak saglayan doniim noktalarindan biri, bilginin ucuz maliyetlerle
ve biiyiik bir hizla ¢ogaltilip yayilmasini kolaylastiran teknolojik gelismelerdir. Buna, yazilim alaninda
meydana gelen gelismeleri eklemek gerekir. Boylelikle, bilgi akisiin oniindeki biitiin insan yapim
geleneksel bariyerler birbir yikilmaya baslamigtir. Bu anlamda herhangi bir bilginin saniyeler i¢inde biitiin
diinyay1 dolasacak kadar hizli ve etkin yayilisinin egitim sistemlerini etkilemesi bir siirpriz olmamistir
(Bishop ve Verleger, 2013: 2).

Modelin gelisim siireci acisindan su an i¢in Plippedclassroom modeli hakkinda bilinmesi gereken yedi
onemli durum vardir. Bunlari, asagidaki sekilde siralamak olasidir:

1. Flippedclassroom modelinde tipik ders anlatim aligkanliklar1 ve derslerle ilgili alisilmis ev 6devi
uygulamast tersine ¢evrilmistir.

2. Flippedclassroom denildigi vakit, tek bir modelden s6z edilmemektedir. Daha genis anlamda bu
terim, bir siif-igi etkinligin ardindan &nceden kayda alinmis bir ders anlatimini saglayan herhangi
bir sinif yapisini ifade etmek i¢in kullanilmaktadir.

3. Flippedclassroom modeli, bugiin yiiksekogrenim kurumlarinda gittikce daha yaygin ve etkili bir
bigimde kullanilmaktadir.

4. Geleneksel egitim tarzinda Ogretmen dersi anlatmakta, 6grenciler ise onun sdylediklerini not
almakta ya da akillarinda tutmak icin ¢aba harcamaktadir; oysakiflippedclassroom modelinde
ogrenciler video gibi dnceden kaydedilmis gorsel ve isitsel materyaller lizerinde konulari izlerken,
Ogretmen onlarin diisiinme bigimlerini daha biiyiik bir kolaylikla denetleyip diizeltebilmektedir.

5. Model olduk¢a yalin olsa da, basarili bir Flippedclassroom dersi 6zenli bir hazirlik galismasini
gerektirir.

6. Flippedclassroom modelinin popiilaritesi arttik¢a, miifredatin ders dig1 boliimiinii takviye etmek
i¢in yeni araglar ortaya ¢ikabilmektedir.

7. Flippedclassroom modelinde 6gretmen tahtanin 6niinde konusan geleneksel rol ve konumundan
vazgegmekte, egitim siirecine daha biiylik katkilar sunmak tizere 6grencilerinin yani basinda olup
onlarla daha siki bir igbirligine girmektedir (www.creativecommons.org).

Strayer’a gore, flippedclassroom modeli tam olarak tanimlanmamis baz1 6grenme yiikiimliiliikleri nedeniyle
baslangic asamasinda bulunan 6grenciler i¢in uygun bir dgrenim ortami saglamakta birtakim zorluklar
igerebilmektedir. Ornegin derse biiyiik bir ilgiyle odaklanmada zorluk gekebilirler; oysa ileri siiflarda uzun
siireli aragtirmalara yogunlagsmada ve online 6grenme deneyimleri ile iletisime gegmekte daha istekli ve
1srarh olduklar goriilebilmektedir (Strayer, 2012: 171-193).

Tipik bir flipped sinifinda 6grenciler dersin 6ncesinde sinifta daha evvel kaydedilmis olan video derslerini
dinler ve diger 6grenme etkinliklerini yerine getirirler. Bu flipped yapida, ders baglamadan 6nce 6grencilere
videolar ve okumalar yoluyla ders icerikleri 6gretilir ve devaminda sinif i¢inde yaptiklar: gesitli etkinliklerle
daha derin bilgilere ulagirlar. Ogrencilerin ddevleri derste yaptiklar1 dikkate alindiginda, bir bakima
geleneksel ders isleme yontemi tersine c¢evrilmis olmaktadir; ancak kimi zaman dersten sonra bagimsiz
olarak calisabilecekleri ev 6devleri de olabilmektedir (Margulieux vd., 2013: 3). Bu 6zelliginden hareketle,
kimi cevrelerde bu model “Okul &devi evde, ev ddevi okulda yapilmalidir” seklinde basitge de formiile
edilebilmektedir. Daha detayli ve oturakl: bir ifadeyle sdylemek gerekirse, Flipped 6grenim tarzini, dogrudan
Ogretme eyleminin grup alanindan bireysel c¢aba alanina yonlendirildigi ve Ogrencilerin 6gretmenin
rehberliginde kavramlar1 uygulamali diizeyde ele alarak konuyla en iiretken bicimde i¢ ice gectigi yerde
ortaya ¢ikan verimli grup alanlarinin dinamik ve interaktif birer 6grenim evrenine doniistiiriildiigii pedagojik
bir yaklasim bi¢imi olarak tanimlamak yerinde olacaktir (Yabro vd., 2014: 5). Diger bir agidan bakildiginda,
spesifik bir karma o6grenme ortaminin olustugu da sdylenebilmektedir. Egitsel rehberlik 6gretmen ve
teknoloji tarafindan yapilmakta, bilgi hem enformasyon transferi hem de calisma ve uygulamalar kanaliyla
edinilmektedir. Flippedclassroom, bu dlgiitii net bir sekilde ortaya koymaktadir. Cilinkii igerik bir bilgisayar
araciligiyla verilmekte, ¢aligma ve uygulamalar ise 6gretmenin gozetiminde o dogrultuda yapilan simif-igi
etkinliklerle yaratulmektedir (Margulieux vd., 2013: 3).
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Bu tarz egitimin yonetimi agisindan, 6zellikle videolar hayli 6nem tagimaktadir. Clinkii sadece takviye edici
ek bilgiler saglamakla kalmamakta, ayn: zamanda 6gretmenin rehberligi disinda en azindan gekirdek dgrenim
etkinliginin varligini siirdiirmesini saglamaktadir (Enfield, 2013: 14-27). Bu a¢idan bakildiginda, flipped
smiflarda Ogretmenin yeterince materyal kullanamayacagi yoniindeki kaygilara katilmak olasi
goriinmemektedir. Flipped siniflarda, geleneksel siniflarin ayirdigi ayni zaman dilimlerinde ayni miktarda
ders materyali kolaylikla kullanilabilmektedir (McGivney-Burelle, J. ve Xue, F., 2013: 477- 486).

Zengin, renkli audio ve video destegi ile bu modelin giiniimiiz gen¢ kusaginin algi sistemine daha fazla hitap
ettiginde kusku yoktur. Bu yiizdendir ki, egitim ¢evre ve kurumlarinin goziinde gittikge daha popiiler
olmaktadir (Herreid ve Schiller, 2013: 62).

Egitsel amagh video kullaniminin &grencilerde pozitif yonlii tutum ve davramiglarin olusum ve gelisiminde
(Hill ve Nelson, 2011: 393-408); Bollinger vd., 2010: 714-722), ayrica 6grenci performansinin arttirilmasi
uzerindeki (Vajoczki vd., 2010: 349-362; Traphagan vd., 2010: 19-37) yararh etkilerine iligkin kapsamli bir
literatiir kiitlesi oldugu bilinmektedir. Dolayisiyla, reel durum s6z konusu modelde videolarin kullaniminin
ne kadar 6nemli oldugunu kanitlamaya yeterli gériinmektedir.

Ters- Yiiz Egitimin Uygulanmasi

Ters yliz egitim modelinde 6grenci sinif disi etkinliklerde daha dnce hazirlanan ders videosunu igledikten
sonra okul icinde ders anlatimi yapilmamaktadir. Okuldaki ders tamamen etkilesimli grup etkinlikleri ile
yapilmaktadir. Sinif disinda 6grenciden beklenen 6devin yapilmasi hususunda, dgrenci yalniz kalarak konu
ile ilgili zaman harcayacak aragtirmalarini yapabilecektir. Devaminda aklina takilan sorular1 not alabilecektir.
Bu modelde ayricasinif igerisindeki etkinlikler ise iki yada ii¢ saatlik siire¢ icerisinde asagidaki planlama
yapilabilir (Karadeniz, 2015):

5 dakika: 6grenciyi karsilama ve duyurular

5 dakika: ders dis1 videolara dayali hizli soru-cevap

5 dakika: sinifin etkinligini agiklamak

40 - 45 dakika: gruplar halinde sinif etkinlikleri tamamlama

15 ila 20 dakika: her grubun etkinligini incelemek, neler yaptiklarinin paylasimlarini
saglamak ve karsilastiklari sorunlara iliskin ¢dziimler sunmak ve tartigmak

YVVVVYVY

Geleneksel egitim sistemi ile ters yiliz egitim sistemi karsilagtirildiginda; geleneksel egitimde 6gretmen
baslangicta rol alirken, digerinde ise 6gretmen en son rol almaktadir(Moravec, Williams, Aguilar-Roca, &
O'Dowd, 2010). Geleneksel egitim sistemi modelinde ilk olarak dgretmen bilgisini aktarirken, sonrasinda
Ogrenci konuyu kavramaya calismakta, ardindan soru cevap gibi aktiviteler yapilmakta ve son olarak ev
odevleri ile konu pekistirilmektedir. Ters yiiz egitim modelinde ise 6grenci oncelikle konunun anlagilmast
icin Ogretmen tarafindan hazirlanan materyallere ¢aligmaktadir. Sonrasinda konuyu kavramaya c¢alismakta,
konuyu destekleyen aktiviteler yapilmaktadir. Sonrasinda okulda 6gretmen yardimi ile 6zellikle 6grencinin
anlayamadig1 kisimlar iizerinde durulur.

www.icgh.net Copyright © International Conference on Quality in Higher Education(ICQH) 176



ICQH 2 O 1 5 Proceedings Book, Sakarya / Turkey

Sekil 2: Geleneksel Egitim Modeliile Ters Yz Egitim Modeli Arasinda Bir Karsilastirmma

Geleneksel Model

Ogretmenin Bilgisi Ogrencinin konuyu Konmuyy destekleyen Ew Sdevleri ile

aktarmas. kavramasi aktivitenin yapilmasi konunun pekistirilmesi

Ters ¥z Edilmis Model

Ders ile ilgili hazirlanan OErencinin konuyu Konmnuyy destekleyen Ogretmen yardimi

Materyallerin calismasi kavramasi aktivite yvapilmasi konunun pekistirilmesi

Kaynak: Moravec, Williams, Aguilar-Roca, & O'Dowd, 2010; Aktaran: Zownorega, 20137

Gergeklestirilen agiklamalardan da anlasilacag: gibi ters yiiz egitim sistemi basarisin1 kanitlamis bir egitim
modelidir. Ancak Tiirkiye’de heniiz yeterli uygulama alani ve imkanina sahip degildir. Tiirkiye’de ters-yuz
edilmis egitim sisteminin az kullanilmasinin sebeplerine bakildiginda, dgretmenlerin bu egitim sisteminin
kullanimu ve faydalari ile ilgili yeterli bilgi ve beceriye sahip olmalari ve ulusal ve uluslararasi diizeyde Ters-
Yiiz smif sisteminin agiklamalari ve oOlgiilebilirliginin arastirilmasi ile ilgili yaymlarin az olmasi temel
sebepler olarak goriilebilir. Egitim ortaminin zenginlesmesi, ders etkinliginin artirilmasi ve etkilesimli bir
iletisim ortam1 hazirlayan Ters-yliz sinif sisteminin 6gretmen dgrenci igin faydali olmasi acisindan asagidaki
sartlarin gergeklestirilmesi gerekmektedir (G.Genger, Giirbulak, & Adigiizel, 2014) :

» Busistem ile ilgili gerekli inceleme ve aragtirmalarin yapilmasi

> Ogretmenlerin bu sistemin faydalar1 ve uygulanabilirligi agisindan bilgilendirilmesi,

» Ters-yiiz smf sisteminin hangi alanlarda daha etkin sekilde kullanilabileceginin arastirilmasi ve
egitim sistemine saglayacagi faydalarin benimsenmesi,

»  Okullarda bu sistemin kullanilabilmesi i¢in gerekli egitim platformlarinin olugturulmasi,

Halkla iliskiler Egitimi

Tiirkiye’de halkla iligkiler egitimi ile ilgili sayisal olarak artis goriillmektedir. Bu da halkla iliskilerde kaliteli
egitime dikkat edilmesi gerektigini gostermektedir. Tiirkiye’deki halkla iligkiler egitimi ile ilgili 6zellikle
meslek dernekleri ve akademisyenler tarafindan yapilan ¢alismalar bulunmaktadir. Bu arastirmalarda is
diinyasindan iist diizey yoneticiler, iletisim ajanslari, c¢alisanlart ve akademisyenlerin goriisleri 6nemli
goriilmektedir (Canpolat, 2013). Bu sebepledir ki 6grencilerin 6zel sektdorde daha basarili olmasi ve onlarin
problem yasamamasi agisindan halkla iligkiler egitiminde 0Ozellikle uygulama alinana 6nem vermek
gerekmektedir. Egitim esnasinda 6grenci sayisinin fazla olmasi ise onlarin kaliteli bir egitim almasina
kisitlama getirecektir.

Halkla iliskiler meslegini icra edecek bireyler bir takim yeteneklere sahip olmalidir. Halkla iliskiler egitimi
de bu sebeple meslegin geregini yerine getirebilecek bireyler yetistirecek tarzda verilmeye c¢alisilmaktadir.
Kamu ve 6zel sektdrde halkla iliskiler meslegini yiiriitecek kisinin sahip olmasi gereken c¢esitli beceriler su
sekilde siralanabilir:

v Herhangi bir konu ile ilgili aragtirma (aragtirma metotlari, analiz, yorumlama, istatistiki sonuglari
okuma ve rapor haline getirme) yapabilmesi,

v Problemleri yorumlayabilme ve ¢dzebilme,

v' Teknolojiden gerektigi kadar faydalanabilme,
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Etkili ve giizel konusma ve yazma becerilerini gelistirme,

Analitik diigiinebilme,

Farkli birey ve gruplarla iletigsim kurabilme,

Risk alabilen birey olma,

Meslek ile ilgili etik kurallar1 6ziimseme

Kisiler arast1 ve kitlesel iletigim becerilerine sahip olma,

Yaratici diistinme gibi birgok beceriye sahip olmalidir (Kocabas vd., 2004).

AN NN NE NN

Yukarida sayilan becerileri bireye kazandirmak i¢in hazirlanan halkla iliskiler egitimi ile ilgili lisans
diizeyindeki derslerin siniflandirilmasi asagidaki gibidir (Becerikli, 2004).

1- Genel Formasyon Dersleri

2- Halkla iliskiler ve Tanitim/Reklam Teori ve Uygulamalar1
a-Bilgi ve Teori Temelli
b-Deneysel Alanlar

3- Analiz ve Elestirel Diigiinme Dersleri
a-Analiz
b-Arastirma

4-  Tletisim Siireci ve Sunum Dersleri
a-Yazili {letisim
b-Sozlii Tletisim
c-Gorsel/Teknolojik iletisim
d-Kisilerarasi Iliskiler ve Grup Iliskileri

Halkla iligkiler dersleri niteligine gore genel kiiltiir, alansal ve halkla iligkiler teori ve uygulama olarak (¢ alt
gruba ayrilmistir. Genel kiiltiir dersleri, dil, tarih, edebiyat, isletme, hukuk psikolojisi, sosyal psikoloji,
ekonomi gibi dersler. Alansal dersler iletisim, kisilerarasi iletisim, pazarlama, iletisim hukuku, medya,
kamuoyu, medya planlama, sunum teknikleri, tiikketici davramiglar1 gibi derslerdir. Halkla iligkiler teori ve
uygulamali dersler ise halkla iliskiler, halkla iliskiler uygulama, halkla iliskiler uygulama alanlari, staj ve
mezuniyet projesine yonelik derslerdir. Halkla iliskiler uygulama alanlarinda ise kurumsal sosyal sorumluluk,
siyasal iletigim, kriz yonetimi, sponsorluk, fuar ve sergiler, lobicilik, kurum i¢i halkla iliskiler, marka ve imaj,
uluslararasi halkla iliskiler dersleri gibi dersler bulunmaktadir (Canbolat, 2013).

Uciincii kategoride yer alan halkla iliskiler uygulama alanlarina déniik miifredat, halkla iliskiler siirecinin
bireysel yaraticilik ve ¢6ziim odakli performans sergileme konusunda 6grencinin yeteneklerinin gelistirilmesi
amaciyla verilmektedir. Bu noktada halkla iliskilerde 6nemli bir husus olan “yaraticilik” kavrami karsimiza
¢tkmaktadir. Yaraticilik “yeni bir seye varlik kazandirma siireci” olarak tanimlanir (May, 2008: 63). Bu
noktadan hareketle halkla iligkiler etkinliklerinin kamuoyunda olusturmaya calistigi essiz farkindalik
kazanilmaya calisiimaktadir. Miifredatta yer alan uygulama derslerinin temel amaci da halkla iligkiler
ogrencilerinin hedef kitlelere giderken tiretken kimlikleri ile fark yaratabilmelerini saglayabilecek alt yapiy1
kazandirabilmektir.

Halkla iligkiler egitiminin 6grencilere kazandirmaya cgalistigi yaratict diisinme hususunu agiklamak igin
sOyle bir drnek verilebilir: “Cezanne, bir agaca bakiyor. Agaca daha Once kimsenin gormedigi sekilde
bakiyor. O anda, o“aga¢ tarafindan ele gegirilme”yi diislemektedir. Agacin kemerli gériiniimii, kucaklayici
yayilisi, topragi kavrayisindaki denge ve benzeri 6zellikler, kisisel algi sistemi tarafindan hissedilmektedir.
Agag essiz bir seydir, 6zgiindiir, bir yere atilmug bir ¢ekirdekten dogmus, orada varliga kavusmustur. O halde
her kim tabloya yogun bir farkindalik i¢cinde bakarsa, orada essiz, giiclii bir aga¢ goriir” (May, 2008: 95).

Yapilan cesitli arastirma sonuclarma gore dgretmenler, geleneksel 6gretim anlayisinin islevini artik yitirdigi
bunun yerine, 6grenci merkezli egitim sistemi ve 6grencinin yaraticilifini ortaya ¢ikarma ve onun bilgisini
insa etmenin 6n planda oldugunu vurgulamaktadirlar. Ogretmenler simf ortamini kendi 6zgiirliik alanlari
olarak gormekte ve farkli derslerde farkli aktiviteler gelistirebilmelidir. Ogretilen konular teoride
kalmamalidir (Aslan ve Cansever, 2009).Bu dogrultuda diisiiniildiigiinde ters yiiz egitim, 6grenciye uygulama
imkan1 vermesi ve Ogrencinin aktif olmasi, bdylece bilginin kaliciligi temeline dayali 6zelligi sebebiyle
halkla iligkiler egitiminde de basarili olacak bir egitim bi¢imidir.
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Tersyiiz Simf Sistemi ve Halkla iliskiler Egitimi Ornek Olay Cahsmasi
Arastirmada 6rnek olay olarak Selguk Universitesi Beysehir Ali Akkanat Igletme Fakiiltesi miifredatinda
bulunan Halkla iliskiler dersleri ters yiiz egitim sistemine gore yeniden diizenlenmeye ¢alisilmistir.

Bu kapsamda “Halkla Iliskilerde Metin Yazarligi” dersi, Becerikli (2004) tarafindan gerceklestirilen
“Tiirkiye’de Lisans Diizeyindeki Halkla iliskiler Egitimine iliskin Bir Degerlendirme” isimli ¢alismada yer
alan “Kamu Universitelerinde Iletisim Siireci ve Sunumu-Yazil Iletisim” bashiginda degerlendirilen ve ters
yiiz egitim acisindan daha elverisli oldugu diisiiniilen bir ders érnegi olarak ele almmustir. Ornek dersin
Bologna Sireci sonrasinda giincellenmis ders plani “Ornek Olay 1” tablosundaki gibidir.

Tablo 1°de “Halkla iliskilerde Metin Yazarhig1” dersine uygun olarak bir ters yiiz ders egitim plam ii¢ hafta
ile stnirlandirilarak verilmistir. Ornek olayda konunun daha iyi agiklanabilecegi diisiincesiyle dersin normal
haftalik seyrinin disina ¢ikilmistir. Bu tablo incelendiginde birinci haftada yer alan “Halkla iliskiler Yazarlig
ve Tkna Siireci” konusunun ters yiiz egitime uygun olarak yapilan planinda ders dis1 ders etkinligi olarak
o0gretim elemant tarafindan hazirlanan ders videosunun dersi alan &grencilerin erisimine internet tabanli bir
baglanti ile sunulmasi, videonun on bes dakika olmasi planlanmustir.

Tablo 1: Halkla Iliskilerde Metin Yazarlig1 Dersi’ ne AitTers Yiiz Egitim Ornek Calismasi

Hafta Konu Ders Dis1 Ders Dis1 Ders Etkinligi Ders Etkinligi
Etkinlik Etkinlik
Haftal Halkla Konu hakkinda Videonun Ikna edici iletisim  Ogrenci etkinliginin
Iligkiler hazirlanan sonunda icin belirlenen bir degerlendirilmesi,
Yazarlig1 videonun ogrenciye konuda smif hocanin sinifta konuyu
ve Ikna Ogrenciye yoOneltilecek ortaminda bir ders materyalleri
Sureci gdnderilmesi sorular. konunun yazilt kullanarak anlatmasi.
Sure:15 dakika Ornek:ikna olarak hazirlanmasi ~ Soru-cevap etkilesimi.
stirecinin Siire: 20 dakika Stre: 25 dakika
asamalari
nelerdir?
Hafta2  Basin Konu hakkinda Videonun Basin dosyasinin Hocanin sinifta ders
Dosyast hazirlanan sonunda icinde yer almasi konusunu ders
Hazirlama  videonun ogrenciye gereken bir aracin materyalleri
Ogrenciye yoOneltilecek hazirlanmasi kullanarak anlatmasi.
gonderilmesi sorular. Ornek: Basin Soru-cevap etkilegimi.
Sure: 15 dakika Ornek: Basm Bulteni Sure: 25 dakika
dosyasinda yer Siire: 20 dakika
alan araclar
nelerdir?
Hafta3  Elllan, Konu hakkinda Videonun El ilan1 igin bir Hocanin sinifta ders
Dogrudan  hazirlanan sonunda ornek metin konusunu ders
Postalama  videonun Ogrenciye olusturulmasi. materyalleri
, Yillik Ogrenciye yoneltilecek Siire: 20 dakika kullanarak anlatmasi.
Rapor gonderilmesi sorular. Soru-cevap etkilesimi.

Siire: 15 dakika

Ornek: El ilaninin

tagimasi gereken
ozellikler
nelerdir?

Siire: 25 dakika

Ardindan videonun sonunda &grencinin siirece aktif katiliminin saglanmasi amaciyla yoneltilebilecek olan
sorularin yer almasi planlanmaktadir. Pesi sira birinci haftanin konusu ile ilgili ders esnasinda ve simf
ortaminda gerceklestirilecek etkinlikler planlanmistir. Bu siirede 6grenci ve dgretim elemani derste bir araya
geldiklerinde konu hakkinda bir giris ve agiklamadan sonra haftanin konusu hakkinda bir 6rnegin ele alinarak
Ogrencilerin ders i¢inde ornekle ilgili olarak yazili bir metin hazirlamalar1 planlanmistir. Bu uygulama icin de
yirmi dakikalik bir siire OngOriilmiistiir. Siire bitiminde Ogrenci tarafindan hazirlanan O6rneklerin
degerlendirilmesi ve 6gretim elemaninin ders materyallerini kullanarak konuya agiklik getirmesi ve soru-
cevap etkilesiminin saglanmas1 amag¢lanmaktadir. Bu agsamada planlanan siire yirmi bes dakikadir.

Yukarida sozii edilen siire¢ yalnizca bir haftalik ders isleme siirecini anlatmakla birlikte, tiim ders haftalar
icin planlandiginda ters yiiz egitim sistemine uygun bir ders isleme plani olusturulmus olacaktir. Ters yiiz
egitim modelinin diger alanlarda uygulama sonuglar1 ve elde ettigi basarilar da dikkate alindiginda, halkla
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iliskiler egitiminde aktif 6grenci profilinin, yaratict diisiinme yetenegine sahip olan bireyin ve halkla iliskiler
egitiminde basarinin yolu agilacaktir.

SONUC

Halkla iligkiler kurumlar ve hedef kitleleri arasinda karsilikli yarar saglayan iyi iliskiler kurabilmek i¢in, bu
iki tarafin arasinda etkili ve basarili iletisimlerin olusturulmas: siireglerini igermektedir. Rekabet ortaminin
¢ok yogun bicimde yasandig gliniimiiz kosullarinda rakiplerden farklilasarak hedef kitleye ulagmak, yaratici
halkla iligkiler uygulamalarmma baglidir. Bu yaratici uygulamalar uygulayicilarin aldiklar1 egitimle
kazanacaklar1 beceriler sayesinde edinebilecekleri alt yapi ile dogrudan ilgilidir. Bu noktada egitimin
basarisin1 ve kalitesini artirmada etkili olan ters yiiz egitim modeline halkla iliskiler egitiminde de
basvurulmasi gerektigi sdylenebilir.

I¢inde bulundugumuz dénemde iilkeler (Bakan, Tarhan , & Can6z , 2013), kurumlar ve kisiler i¢in imaj
oldukga énemli bir kavramdir. Dolayisiyla kiiresellesmenin yogun olarak yasandigi is diinyasinda igletmenin
her yaptig1 ya da yapmadigi, isletmenin performansinin, iiriinlerinin ve hizmetlerinin hedef kitleler tarafindan
algilanmasin1 bir bagka deyisle kurumun hedef kitleler iizerindeki imajini etkilemektedir (Kogyigit &
Oziipek, 2014). Bu nedenle kurumlarin pozitif imajlar olusturabilecek yeteneklere sahip halkla iliskiler
calisanlarina olan ihtiyaci halkla iliskiler egitiminin ters yiiz edilmis halinden ge¢mektedir denilebilir.

Oziipek ve Ozer tarafindan gerceklestirilen (2015) “Investigation Into the Education at Communication
Faculties in Turkey” isimli ¢calismada Tiirkiye’deki iletigim fakiiltelerindeki egitimin temel sorunlari olarak
“yogun 6grenci kontenjanlar1”, “diistik kaliteli egitim seviyesi” ve “iletisim fakdiltelerinin artan sayis1” olarak
tespit edilmistir(Oziipek & Ozer, 2015). Bu arastirma bulgularma da bakildiginda egitim icerigindeki
aksaklik gozler oniine serilmektedir. Bu nedenle halkla iliskiler egitiminin kalitesinin artirilmasinda egitimin
taraflar1 olan egitici ve &grencilerin, bununla birlikte egitim sonrasinda calisilacak olan sektdrde faaliyet
gosteren uygulamacilarin farkli sorumluluklari bulunmaktadir. Bu ii¢ grup arasinda iyi bir koordinasyonun
saglanarak saglikli bir iletisim ve isbirligi ortaminin olusturulmas: gerekmektedir (Kocabas vd., 2004). iste
bu ve benzeri sebeplerden dolayi bu ihtiyaca cevap verebilecek egitim sistemi tersyiiz sinif sistemidir.

Bu tersyiiz sistemin uygulanmasi asamasinda ayrica Solmaz ve arkadaslarinin (2012) ifade ettigi gibi iletisim
fakiiltelerinin akademik kadrolarinin 1iyilestirilmesi, uygulamali ders konusunda teknik altyapisinin
tamamlanmasi ve halkla iligkiler derslerinin giinlimiiz ihtiyaglarina gore giincellenmesi gerekmektedir.

Bu ¢aligmada tersyiiz sinif sisteminin halkla iligkiler agisindan énemi ve geregi arastirilmistir. Arastirmada
elde edilen bilgilere gore halkla iliskiler 6grencilerinin kamu ve 6zel sektérde daha verimli olabilmeleri, is
imkanlarint kullanmalari, sektorlerin ihtiyact dogrultusunda yeteneklere sahip olan birey olmalari agisindan
tersyliz sinif yaklagimimin uygun oldugu sonucuna varilmistir. Bu egitim sistemi sayesinde 6grenciler okul
ortaminda daha fazla uygulamali egitim alabilecekler ve daha fazla yaratici, iiretken, elestirel birey olarak
mezun olabileceklerdir.

Bu sayede piyasa kosullarinda bocalayan, teorik bilginin dar kaliplarinda sikigmis, var olan bilgiyi
uygulamaya dokme konusunda sorun yasayan bireyden; aktif, isini bilen, tecriibe sahibi, teoriyi uygulamaya
dokebilen, piyasa kosullarinin aradigi birey modeline gegilebilecektir.

Halkla iliskiler egitim miifredatinin ters yiiz egitim modeline uygun olarak diizenlenmesi yerinde bir davranig
olacaktir. Miifredattaki diizenlemeler ile halkla iliskiler egitiminde ters yiliz egitim anlayis1 olan aktif
O0grenme ortamlar1 ve aktif 6grenci ideali yakalanabilecektir. Boylece halkla iligkiler uygulamalarinin ve
uygulayicilarinin basarisi artirilmig olacaktir.
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OZET

Yiiksekdgretime talebin, uluslararasi ve ulusal 6grenci sayisinin, 6grenci ¢esitliliginin artmasi gibi egilimler,
yiiksekdgretimde kalite giivencesi gerekliligini dogurmustur. Ulkemizde 1994 yilinda baslayan akreditasyon
¢aligmalar1 Bologna siireci ile 6nemini artirmustir.

Giinlimiizde uluslararas1 alanda hemsirelik egitimini akredite etmeye yonelik uluslararasi diizeyde The
National League for Nursing Accrediting Commission ve Commission on Collegiate Nursing Education gibi
kuruluslar vardir. Tiirkiye’de kalite giivence kurulusu olarak 2014’te Hemsirelik Egitim Programlari
Degerlendirme ve Akreditasyon Dernegi (HEPDAK) kurulmus akredite olmak isteyen kurumlar1 akredite
etme c¢aligmalarina baglamistir. Bu derlemede uluslararasi ve ulusal diizeyde hemsirelik egitiminde
akreditasyon calismalari ele alinacaktir.

Anahtar Kelimeler: Akreditasyon, Hemsirelik, Hemsirelik Egitimi
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OZET

Amag: Avrupa Komisyonu’nun 21.11.2001 tarihinde kabul ettigi Avrupa Yasam Boyu Ogrenim Alani’m
Gelistirme Tebligi’nde, egitim politikasinin gelistirilmesinde kilavuz ilke olarak yasam boyu &grenmenin
onemi vurgulanmaktadir. Bu nedenle, yliksekégretim kurumlar1 yagsam boyu 6grenme i¢in gerekli beceri ve
yeterlilikleri gelistirmede Onemli rol oynamaktadir. Bu g¢alisma, hemsirelik 6grencilerinin yasam boyu
o0grenme egilimlerini incelemek amaciyla yliriitilmistiir.

Gere¢ ve Yontem:Tanimlayici ve analitik tipte yiiriitilen bu aragtirmanin 6rneklemini kamu {iniversiteleri
olan Adnan Menderes Universitesi Aydmn Saglik Yiiksekokulu ve Sakarya Universitesi Saglik Yiiksekokulu
Hemsgirelik Boliimiinde 2015-2016 egitim-6gretim yilinda 6grenim goren ve arastirmaya katilmaya goniillii
529 iigiincii ve dérdiincii sinif dgrencileri olusturmustur. Veriler, Ogrenci Tanitim Formu ile iilkemizde Diker
ve Demirel (2010) tarafindan Tiirk¢e’ye uyarlanarak gecerlik, giivenirlik ¢alismasi yapilan “Yasam Boyu
Ogrenme Egilimleri Olgegi” (YBOO) kullamlarak toplanmistir. Olgek, (1) cok uyuyor, (2) kismen uyuyor,
(3) ¢ok az uyuyor, (4) ¢cok az uymuyor, (5) kismen uymuyor, (6) hic uymuyor seklinde 6’I1 likert tipi bir
derecelendirmeye sahiptir. Olgek boyutlar1 sirastyla motivasyon (6 madde), sebat (6 madde), dgrenmeyi
diizenlemede yoksunluk (6 madde) ve merak yoksunlugu (9 madde) olarak belirlenmistir. Olgekte toplam 27
madde bulunmaktadir. Olgegin genel ortalamasinda 6lgekten alinabilecek minimum puan (27x1) 27 ve
maksimum puan (27x6) 162 olarak belirlenmistir. Verilerin degerlendirilmesinde frekans, ylizde, aritmetik
ortalama, ve Cronbach alfa giivenirlik katsayis1 hesaplanmustir. Olgegin toplam puan ortalamasi hesaplanmis
olup, 6l¢ek puanlarinin normal dagilma uygunlugunu belirlemek igin verilere normallik testi uygulandi. Bu
analize gore, 6lgek puanlarinin normal dagilim gosterdigi belirlendigi i¢in (Kolmogorov-Smirnov Z=0.109,
p<0.05), verilerin analizinde bagimsiz degiskenlerle 6l¢ek toplam puanlari arasindaki farki incelemek
amaciyla parametrik testlerden Student’s T-Testi ve Tek Yonli Varyans Analizi (ANOVA) kullanildi.
Bulgular:Aragtirmaya katilan &grencilerin  %79.2°sinin  bayan, %48.2°sinin Anadolu lisesi mezunu,
%60.9’unun {gilincii sinifta, %39.1’inin dordiincii sinifta dgrenim gérmekte oldugu, %44.6’smin diizenli
kitap okuma aligkanligi oldugu saptanmistir. Olgegin Cronbach alfa giivenirlik katsayis1 0.80 bulunmustur.
Ogrencilerin Yasam Boyu Ogrenme Olgegi toplam skor ortalamas1 64.83+21.51, (27-162 puan) alt boyutlara
iliskin puanlar1 sirastyla merak yoksunlugu: 23.72+10.60, 6grenmeyi diizenlemede yoksunluk:14.82+7.57,
sebat:14.83+£5.66, motivasyon:11.48+4.58 olarak bulunmustur. FElde edilen toplam puanin, dl¢cek orta
puaninin altinda olmasi nedeniyle, 6grencilerin genel olarak yasam boyu 6grenme egilimlerinin diisiik oldugu
goriilmiistiir. Erkek 6grencilerin yasam boyu 6grenmeye iliskin toplam puaninin, kiz 6grencilerin puanindan
istatistiksel olarak anlamli bi¢imde yiiksek oldugu saptanmustir. Son siif dgrencilerde ve dizenli kitap
okuma aligkanlig1 olan 6grencilerde yasam boyu 6grenme egilimleri puanlarinin anlaml olarak daha ytiksek
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oldugu belirlenmistir. Bunun yaninda yagam boyu 6grenme egilim puanlarinin 6grencilerin yas, anne-baba
egitim diizeyi, gelir durumu, mezun olduklari okul gibi degiskenlerinden etkilenmedigi saptanmustir.
Sonu¢:Bu ¢alismada elde edilen veriler dogrultusunda, hemsirelik &grencilerinin yagam boyu 6grenme
egilimlerinin diigiik, 6grenmeye giidiilenme agisindan yetersiz, 6grenme faaliyetlerine katilma ve devamlilik
gosterme acisindan orta diizeyde oldugu sonucuna ulagilmistir. Bu amagla 6grencilerin siirekli 6grenme
kaynaklarma (kiitiiphane, internet, kurs, seminer vb.) kolaylikla erigebilecegi kampiis i¢i veya dis1 sistemler
olusturulmali ve 6grencilerin bu kaynaklar1 etkin bigimde kullanmasi saglanmalidir. Ayrica tiniversiteye yeni
baslayan 6grencilere, bilgi kaynaklarina ulasim konusunda oryantasyon egitimleri ve ilerleyen yillarda da bu
seminerlerin giincellenerek tekrarlanmasi 6nerilmektedir.

Anahtar Kelimler: Yiiksekogretim, Yasam boyu 6grenme, Hemsirelik grencisi.
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New trends have emerged in higher education in Malaysia and these trends go parallel with the
changes in the Malaysian education system in an attempt to upgrade its quality and sustainability
and to keep abreast with the current waves of globalisation, internationalisation and societal
change. These trends are part of processes adopted by the Malaysian Ministry of Higher Education
to ensure that the country is not left behind in providing quality education for the nation. Selected
trends that have emerged for the development of higher education in Malaysia are discussed in this
article. The changes that are taking place in Malaysian higher education institutions must be looked
upon as processes that need to happen for the country’s education system to be at par with that of
developed nations.
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ABSTRACT

Risk management is important in the sports industry to provide and ensure a safe environment for all sports
programs. Sports risk management aims to control, prevent and minimize the risk of accidents and injuries.
Developed countries such as Australia and the United Kingdom have adopted a standard model of risk
management. It indicates that an organization that offers or implements programs or sports activities, needs a
coach or instructor with basic theoretical knowledge and a clear philosophy, is skilled and has the
characteristics of a proper attitude to handle the program. This study was conducted to determine the
Elements of Identification of Risk Management Practices for Sport (EIRMPS) Coach Institute of Teacher
Education (ITE) of the perception of athletes. This study focuses on the dominant EIRMPS. This review had
a total of 120 ITE athlete respondents who are students at the Institute of Teacher Education, comprising 67
male athletes and 53 female athletes. The instrument was a questionnaire and a pilot study data analysis was
conducted using the Rasch measurement model for the purposes of carrying out four diagnosis functionality
check items. The findings of the pilot analysis indicated the Cronbach alpha reliability and trustworthiness of
individuals is 0.92 (very good) and the reliability is 0.72, indicating a good level. The results showed
EIRMPS ITE coach at a high level and is the dominant element of liability and tort; equipment and facilities;
and demographic coach.

Keywords: Practice Manager, Risk Management and Sport, and the Rasch model.

1.0 INTRODUCTION

Developed countries have adopted a standard model of risk management. 